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Glossary
Alternate Cause: Another factor which causes a situation, making the affirmative insufficient to solve    
Bureacratic drift: the nature of government agencies to move away from the original purpose of a reform, often weakening the reform 
Case Turn: An argument that the affirmative plan makes their harms worse rather than solving them 
Empirical evidence: Based on prior observations such as historical examples
Ext: Short for extension, as in, of a previous argument that was introduced earlier in the debate 
Legitimacy Crisis: A loss of faith in the credibility and function of an institution such as the government or the courts. Often used in the context of the court when the court oversteps its role in the government. 
Opportunity Hoarding: when privileged families use their time or money to access resources leaving few resources for underprivileged students 
Overview: Usually read at the beginning of the speech – may provide a brief summary of an argument, highlight its strenghts, or serve as a place to read important pieces of evidence 
Redundancy: In environmental science, the theory that multiple species have the same role in environments so if one goes extinct, another can fill in the role
Residential segregation: Segregation by neighborhoods or districts
Structural Violence: Violence caused by social structures such as racism or sexism 
Tracking and Ability Groups: An educational strategy where students of different skill levels are divided into groups or are put in separate classrooms 
White flight: The migration of white populations to avoid integration 
Whiteness: The social structures and power associated with white people 

Offcase 
Opportunity Counterplan
Note 
The net benefits to the counterplan are the case turns to the Discrimination Advantage and the Achievement Gap Advantage. These case turns should be read on the case pages and can be extended with or without the counterplan. 
1NC -- Opportunity Counterplan vs. United States Federal Government Mechanism
__ Off is the Opportunity Counterplan 

Counterplan Text: The United States federal government should substantially increase resources at least including toward technology investments and teacher training in primary and secondary schools predominantly of color. The United States federal government should provide incentives for hiring and retaining quality educators of color in primary and secondary schools predominantly of color. 
Desgregation efforts will fail to solve achievement and prioritize color-coding classrooms over genuine improvement  – policy focused on opportunity is more effective at creating equal and effective education 
Robinson, Resident Fellow, Education Policy Studies, American Enterprise Institute, 2016
Gerard, 6/8/2016, The biggest threat to education today isn’t school segregation, AEI, http://www.aei.org/publication/the-biggest-threat-to-education-today-isnt-school-segregation/
But black families are not the only ones denied the right to transfer from one public school to another. On Aug. 31, 2015, a U.S. Court of Appeals for the 8th Circuit upheld a decision to block white families from transferring their children to a wealthier school district with better educational offerings because the transfer would upset the racial balance formula in a desegregation order from the 1970s. These examples illustrate the fact that over time, educating students wherever they live has often taken a backseat to a “desegregation by any means necessary” mantra.
So, where do we go from here?
Fixing the “school segregation problem” is a tough web to untangle. With the majority of our 50 million public school students coming from Hispanic, black, Asian and multi-racial households, it is unlikely that we will be fully able to integrate them with a shrinking pool of white students, many of whom are poor, too. But exceptions to the rule exist. For example, the Metropolitan Council for Economic Opportunity program, which began in 1966 as an outgrowth of a parent-led effort to address racial imbalance in public schools, has more than 3,300 Boston and Springfield students (the majority black and Hispanic) attending school in surrounding, mostly white suburbs each year.
However, the biggest threat facing education today is inequality of opportunity, not school segregation. Closing the opportunity gap requires, among other things, smart investments in technology to deliver cost-effective educational services to students in rural and city schools, and strategic partnerships with social entrepreneurs and nonprofit organizations with proven track records of success.
On the nonprofit side of the equation, the Algebra Project, founded by civil rights advocate Bob Moses, is one model to consider. The program develops math curriculum, trains teachers and provides professional development. According to a National Science Foundation funded evaluation, low-income black, Hispanic and other high school students in the program improved on-time graduation and mathematics proficiency between 2009 and 2013.
For social entrepreneurship, we could turn to One University Network and UniversityNow, founded by social entrepreneur Gene Wade, a participant in Boston’s public school busing program in the 1970s. His company is using an innovative technology platform to deliver an affordable postsecondary education to students in the United States and abroad, one that we could adopt to better prepare our high school students for college.
Given that all students require academic competencies to flourish in our knowledge economy, it is these efforts to leverage innovative solutions and foster creative partnerships that should be the enduring legacy of Brown and the Civil Rights Act of 1964 — not perpetual desegregation plans that color-code classrooms.
Incentives for hiring and retaining quality educators of color solve the case best 
Bergeson, Washington State Superintendent of Public Instruction, and Davidson Professor of English at Duke University, 2008
Terry, Cathy, A Plan to Close the Achievement Gap for African American Students, December 2008, http://www.k12.wa.us/Equity/pubdocs/AfAmerAchGapReport.pdf 
Teacher quality* and the quality of school and district leadership make an enormous difference in outcomes for students. Children must be able to trust and relate to their teachers in order to learn from them; teachers must be fully prepared to reach out to and engage children in meaningful and culturally relevant learning activities that build confidence, skill and joy in learning. School leaders must make closing the achievement gap a top priority, then plan, allocate resources, and lead accordingly. 
High performing schools have fewer problems attracting and retaining effective teachers and administrators who are strong in content knowledge, pedagogical skills, student advocacy and academic leadership. While Washington’s incentive to have Nationally Board Certified Teachers (NBCT) serve in high need schools is making impressive gains (31 percent of NBCTs taught in high need schools in 2007, as compared to 13 percent in 2006), much more needs to be done. 
The overarching policy task is to leverage multiple incentives for teachers and administrators to serve our most vulnerable learners; to produce even better new teachers and to help enhance the skills of existing educators; to negotiate contracts with unions to ensure high-quality teachers; and to recruit and retain many more African American educators (teachers, administrators, counselors, etc.).
The strategies and benchmarks below recommend the adoption of practices that are known to result in narrowing, and in time, eliminating, the achievement gap. 
* The Committee’s meaning of “quality teachers” goes beyond meeting credential requirements or the federal definition as outlined in No Child Left Behind. It is also about how effective they are in transitioning their expertise in any content area to all students, so that those students not only learn, but understand and are able to apply the learning. The components that seem to be indicators of quality teachers include the following: 1) has mastery of content knowledge; 2) has mastery of pedagogy (how to teach and assess students); and 3) participates in a professional learning community to continuously improve practice.
1NC – Opportunity Counterplan vs. Courts Mechanism
__ Off is the Opportunity Counterplan

Counterplan Text: The United States federal judiciary should declare that education is a constitutional right and should order:
-a substantial increase in resources at least including toward technology investments and teacher training in primary and secondary schools predominantly of color. 
- incentives for hiring and retaining quality educators of color in primary and secondary schools predominantly of color. 
Desgregation efforts will fail to solve achievement and prioritize color-coding classrooms over genuine improvement  – policy focused on opportunity is more effective at creating equal and effective education 
Robinson, Resident Fellow, Education Policy Studies, American Enterprise Institute, 2016
Gerard, 6/8/2016, The biggest threat to education today isn’t school segregation, AEI, http://www.aei.org/publication/the-biggest-threat-to-education-today-isnt-school-segregation/
But black families are not the only ones denied the right to transfer from one public school to another. On Aug. 31, 2015, a U.S. Court of Appeals for the 8th Circuit upheld a decision to block white families from transferring their children to a wealthier school district with better educational offerings because the transfer would upset the racial balance formula in a desegregation order from the 1970s. These examples illustrate the fact that over time, educating students wherever they live has often taken a backseat to a “desegregation by any means necessary” mantra.
So, where do we go from here?
Fixing the “school segregation problem” is a tough web to untangle. With the majority of our 50 million public school students coming from Hispanic, black, Asian and multi-racial households, it is unlikely that we will be fully able to integrate them with a shrinking pool of white students, many of whom are poor, too. But exceptions to the rule exist. For example, the Metropolitan Council for Economic Opportunity program, which began in 1966 as an outgrowth of a parent-led effort to address racial imbalance in public schools, has more than 3,300 Boston and Springfield students (the majority black and Hispanic) attending school in surrounding, mostly white suburbs each year.
However, the biggest threat facing education today is inequality of opportunity, not school segregation. Closing the opportunity gap requires, among other things, smart investments in technology to deliver cost-effective educational services to students in rural and city schools, and strategic partnerships with social entrepreneurs and nonprofit organizations with proven track records of success.
On the nonprofit side of the equation, the Algebra Project, founded by civil rights advocate Bob Moses, is one model to consider. The program develops math curriculum, trains teachers and provides professional development. According to a National Science Foundation funded evaluation, low-income black, Hispanic and other high school students in the program improved on-time graduation and mathematics proficiency between 2009 and 2013.
For social entrepreneurship, we could turn to One University Network and UniversityNow, founded by social entrepreneur Gene Wade, a participant in Boston’s public school busing program in the 1970s. His company is using an innovative technology platform to deliver an affordable postsecondary education to students in the United States and abroad, one that we could adopt to better prepare our high school students for college.
Given that all students require academic competencies to flourish in our knowledge economy, it is these efforts to leverage innovative solutions and foster creative partnerships that should be the enduring legacy of Brown and the Civil Rights Act of 1964 — not perpetual desegregation plans that color-code classrooms.
Incentives for hiring and retaining quality educators of color solve the case best 
Bergeson, Washington State Superintendent of Public Instruction, and Davidson Professor of English at Duke University, 2008
Terry, Cathy, A Plan to Close the Achievement Gap for African American Students, December 2008, http://www.k12.wa.us/Equity/pubdocs/AfAmerAchGapReport.pdf 
Teacher quality* and the quality of school and district leadership make an enormous difference in outcomes for students. Children must be able to trust and relate to their teachers in order to learn from them; teachers must be fully prepared to reach out to and engage children in meaningful and culturally relevant learning activities that build confidence, skill and joy in learning. School leaders must make closing the achievement gap a top priority, then plan, allocate resources, and lead accordingly. 
High performing schools have fewer problems attracting and retaining effective teachers and administrators who are strong in content knowledge, pedagogical skills, student advocacy and academic leadership. While Washington’s incentive to have Nationally Board Certified Teachers (NBCT) serve in high need schools is making impressive gains (31 percent of NBCTs taught in high need schools in 2007, as compared to 13 percent in 2006), much more needs to be done. 
The overarching policy task is to leverage multiple incentives for teachers and administrators to serve our most vulnerable learners; to produce even better new teachers and to help enhance the skills of existing educators; to negotiate contracts with unions to ensure high-quality teachers; and to recruit and retain many more African American educators (teachers, administrators, counselors, etc.).
The strategies and benchmarks below recommend the adoption of practices that are known to result in narrowing, and in time, eliminating, the achievement gap. 
* The Committee’s meaning of “quality teachers” goes beyond meeting credential requirements or the federal definition as outlined in No Child Left Behind. It is also about how effective they are in transitioning their expertise in any content area to all students, so that those students not only learn, but understand and are able to apply the learning. The components that seem to be indicators of quality teachers include the following: 1) has mastery of content knowledge; 2) has mastery of pedagogy (how to teach and assess students); and 3) participates in a professional learning community to continuously improve practice.

2NC Overview vs. United States Federal Government Mechanism 
(__) 

(__) The counterplan substantially increases resources and incentives for the retainment of quality and minority teachers in primary and secondary schools with minority populations. Prefer this focus on opportunities over integration to solve equality and achievement gaps, which has become an end-in-itself that has failed to improve achievement – that’s our Robinson evidence. 

(__) The counterplan solves best – implementation of desegregation policy is a failed form of liberalism that has failed to improve educational opportunities. Starting with opportunities is key. 
Horsford, Associate Professor of Education Leadership at Teachers College, Columbia University, 2010
Sonya Douglass, Mixed Feelings About Mixed Schools: Superintendents on the Complex Legacy of School Desegregation, Educational Administration Quarterly 46(3), 2010, http://journals.sagepub.com.turing.library.northwestern.edu/doi/pdf/10.1177/0013161X10365825
Although Brown’s formal equality rule focused on the removal of laws sanctioning racial segregation, attention to the effective schooling of Black children and racially just allocation of educational opportunities and resources may have proved a more successful strategy given several decades of hindsight. In moving forward, this distinction between merely eliminating legal barriers to equality and ensuring an equal and proper education for every child is critically important to our conceptualization of equality in educational leadership and how we begin the work of dismantling separate and unequal schooling. In addition to moving beyond the notion that equates desegregation with equal education, educational leaders and policy makers must be cognizant of what race is, how race works, and why it cannot be ignored when it comes to educating all children more effectively. One way to advance this commitment is through racial literacy, which forces us “to rethink race as an instrument of social, geographic, and economic control of both whites and blacks” (Guinier, 2004, p. 114). Not only does racial literacy compel educational leaders to recognize and respond to the moral dilemma of racism, but it also assists them in recognizing the inequities embedded in administrative structures, processes, and practices, which in turn serve as institutional barriers to equal education. Thus, administrators who work in diverse educational contexts must not focus solely on closing the “achievement gap” or seeking to increase traditional notions of parental involvement among communities of color but also redress the racialized disparities in the distribution of educational opportunities and resources in ways that cannot be achieved through an ahistorical, abstract theory of diversity, inclusion, or social justice.
Similarly, education researchers must actively engage in what Parker and Villalpondo (2007) described as “a social justice project that attempts to link theory with practice, scholarship with teaching, and the academy with the community (Lynn & Parker, 2006; Solórzano & Yosso, 2002; Villalpando, 2003)” (p. 520) for the cause of equal education. This shift from theory to practice is essential to the success of education leaders who are authentically committed to serving the very communities that CRT scholarship and activism intends to uplift and empower. Conceptualizing and operationalizing this agenda for racial justice in education can generate participatory opportunities for parents, schools, and communities that feel powerless and disenfranchised when it comes to issues of educational access, quality, and outcomes. More specifically, a critical race analysis of the study’s findings underscored the importance of foregrounding race in the examination of desegregation policy specifically and efforts to advance socially just education generally. Closing achievement gaps and reconnecting communities of color to their schools and administrators require attention to the racialized hierarchies that remain post-Brown. By challenging a racially liberal integration ideology and moving toward racial literacy in educational leadership, education researchers and school and district leaders can work effectively with school communities to identify strategies that reclaim agency for parents, restore advocacy for students, and represent the activism that is required and expected of critical race scholarship (Ladson-Billings & Donner, 2005; Parker & Villalpondo, 2007; Yamamoto, 1997).
2NC Overview vs. Courts Mechanism
(__) 

(__) The counterplan substantially increases resources for primary and secondary schools predominantly of color and establishes incentives for the retainment of quality educators of color in primary and secondary schools of color. Prefer this focus on opportunities over integration to solve equality and achievement gaps, which has become an end-in-itself that has failed to improve achievement – that’s our Robinson evidence. 

(__) The counterplan solves the courts advantage because it also establishes a fundamental right to adequate education but has the court order a different remedy to achieve it 

(__) The counterplan solves best – implementation of desegregation policy is a failed form of liberalism that has failed to improve educational opportunities. Starting with opportunities is key. 
Horsford, Associate Professor of Education Leadership at Teachers College, Columbia University, 2010
Sonya Douglass, Mixed Feelings About Mixed Schools: Superintendents on the Complex Legacy of School Desegregation, Educational Administration Quarterly 46(3), 2010, http://journals.sagepub.com.turing.library.northwestern.edu/doi/pdf/10.1177/0013161X10365825
Although Brown’s formal equality rule focused on the removal of laws sanctioning racial segregation, attention to the effective schooling of Black children and racially just allocation of educational opportunities and resources may have proved a more successful strategy given several decades of hindsight. In moving forward, this distinction between merely eliminating legal barriers to equality and ensuring an equal and proper education for every child is critically important to our conceptualization of equality in educational leadership and how we begin the work of dismantling separate and unequal schooling. In addition to moving beyond the notion that equates desegregation with equal education, educational leaders and policy makers must be cognizant of what race is, how race works, and why it cannot be ignored when it comes to educating all children more effectively. One way to advance this commitment is through racial literacy, which forces us “to rethink race as an instrument of social, geographic, and economic control of both whites and blacks” (Guinier, 2004, p. 114). Not only does racial literacy compel educational leaders to recognize and respond to the moral dilemma of racism, but it also assists them in recognizing the inequities embedded in administrative structures, processes, and practices, which in turn serve as institutional barriers to equal education. Thus, administrators who work in diverse educational contexts must not focus solely on closing the “achievement gap” or seeking to increase traditional notions of parental involvement among communities of color but also redress the racialized disparities in the distribution of educational opportunities and resources in ways that cannot be achieved through an ahistorical, abstract theory of diversity, inclusion, or social justice.
Similarly, education researchers must actively engage in what Parker and Villalpondo (2007) described as “a social justice project that attempts to link theory with practice, scholarship with teaching, and the academy with the community (Lynn & Parker, 2006; Solórzano & Yosso, 2002; Villalpando, 2003)” (p. 520) for the cause of equal education. This shift from theory to practice is essential to the success of education leaders who are authentically committed to serving the very communities that CRT scholarship and activism intends to uplift and empower. Conceptualizing and operationalizing this agenda for racial justice in education can generate participatory opportunities for parents, schools, and communities that feel powerless and disenfranchised when it comes to issues of educational access, quality, and outcomes. More specifically, a critical race analysis of the study’s findings underscored the importance of foregrounding race in the examination of desegregation policy specifically and efforts to advance socially just education generally. Closing achievement gaps and reconnecting communities of color to their schools and administrators require attention to the racialized hierarchies that remain post-Brown. By challenging a racially liberal integration ideology and moving toward racial literacy in educational leadership, education researchers and school and district leaders can work effectively with school communities to identify strategies that reclaim agency for parents, restore advocacy for students, and represent the activism that is required and expected of critical race scholarship (Ladson-Billings & Donner, 2005; Parker & Villalpondo, 2007; Yamamoto, 1997).

Ext. Opportunity is Key 
(__) 

(__) Prefer the counterplan -- effective education policies should focus on opportunity 
Rivkin, Professor of Economics, University of Illinois at Chicago, 2010
Steven, Is Desegregation Dead?, Education Next, Fall 2010, Vol 10(4), http://educationnext.org/is-desegregation-dead/
If the goal is to provide truly equal educational opportunities to all children, then opportunity is what we should measure and lack of opportunity what we should seek to remedy. Each community needs an accurate assessment of who does and does not have access to high-quality education. Inequality in access goes far beyond socioeconomic status, and reliable measures would incorporate a more granular understanding of what limits educational opportunities. To this end, the Kirwan Institute for the Study of Race and Ethnicity at the Ohio State University has developed a system of “Opportunity Mapping” that assesses the access people have to conditions that either support or undermine economic and educational opportunity. They often find that people of color are still disproportionately locked out. Findings like this demonstrate the need to keep race and past and present racial discrimination an explicit part of conversations and policy efforts related to schools, transportation, health, and housing.
Ext. Resources are Key 
(__) 

(__) Reallocating resources is key – current policy is racially biased and leaves minority schools underfunded 
White 15, Senior Associate Editor, The Atlantic, 2015
Gillian, 9/30/2015, The Data Are Damning: How Race Influences School Funding, https://www.theatlantic.com/business/archive/2015/09/public-school-funding-and-the-role-of-race/408085/
PHILADELPHIA—In America, schools with a lot of minority students are chronically underfunded. Is that the case because these students are poor, and poor communities have fewer resources for funding their schools? Or, is it because of the color of these students’ skin?
Unsettlingly, recent research from data scientist David Mosenkis finds that poverty alone does not explain the underfunding. Mosenkis delved into funding data for 500 school districts in the state of Pennsylvania. Because richer school districts are able to drum up more cash through taxes, they should receive less state funding, and poorer districts should receive more. He looked at how much money they received and sorted those findings based on race and income.
Using a broad scope, Mosenkis found what one might expect: On the surface poor districts do receive more state funding than rich schools. But when he delved deeper into the data, sorting by race, what he found was disturbing.
“If you color code the districts based on their racial composition you see this very stark breakdown. At any given poverty level, districts that have a higher proportion of white students get substantially higher funding than districts that have more minority students.” That means that no matter how rich or poor the district in question, funding gaps existed solely based on the racial composition of the school. Just the increased presence of minority students actually deflated a district’s funding level. “The ones that have a few more students of color get lower funding than the ones that are 100 percent or 95 percent white,” Mosenkis said.
Ext. – Educators of Color Key 
(__) 

(__) Educators of color are key – they have a greater impact on achievements by students of color – this should be prioritized 
Id-Din 17, co-founder and managing partner of Ember Charter School for Mindful Education, Fellow of the OpEd Project’s Ford Public Voices Fellowship, 2017
Rafiq R. Kalam , Black Teachers Matter. School Integration Doesn't, 5/4/2017, http://www.edweek.org/ew/articles/2017/05/04/black-teachers-matter-school-integration-doesnt.html
New research confirms what black education reformers have always known: The success of black students lies not in school integration, but in more black teachers and black-led charter schools committed to their achievement and well-being.
The study, issued last month by researchers at Johns Hopkins University, found that low-income black students who have just one black teacher in grades 3-5 are more likely to graduate and consider college, their likelihood of dropping out reduced by 29 percent. This is especially true for low-income black boys, whose dropout rates fall by a whopping 39 percent when a black teacher leads the class.
Much of the education world expressed shock at this news. The findings are stunning, especially considering that, according to National Center for Education Statistics data from 2013-14, only 72.5 percent of black students nationwide graduate from high school in four years, compared with 87 percent of white students. For black boys, the numbers are worse: In 2012-13, only 59 percent graduated in four years, according to a 2015 report by the Schott Foundation for Public Education.
—Getty
What’s at stake now is how education reformers choose to respond. Many proponents of equity continue to suggest public school integration as the antidote to the achievement gap between students of color and white students. But as suggested by a recent social-media uproar over a Pepsi commercial—in which Kendall Jenner “ends” racist violence with a soda and a smile—mere proximity and interracial camaraderie do not defeat racism. Similarly, the mere presence of white students has never benefited black students.
Embracing the placebo of black-white integration as the answer to black underachievement in K-12 education allows reformers to ignore effective evidenced-based solutions while inequity festers unresolved.
Ext. Incentives Solve 
(__) 

(__) Using incentives to recruit qualified, minority teachers to minority-populated schools is better 
Bergeson, Washington State Superintendent of Public Instruction, and Davidson Professor of English at Duke University, 2008
Terry, Cathy, A Plan to Close the Achievement Gap for African American Students, December 2008, http://www.k12.wa.us/Equity/pubdocs/AfAmerAchGapReport.pdf 
Incentives can motivate more and better teachers Understanding the dynamics of the teacher labor market is critical for policymakers considering ways to improve teacher distribution. The main policy task is to leverage incentives attuned to the current labor market, to produce more and better candidates, to recruit teachers into struggling schools, and to keep them there long enough to make a difference.
Students need good teachers as role models
Diverse, culturally knowledgeable, experienced, and highly qualified teachers can help narrow the achievement gap and serve as models for children who will live in multicultural environments. Children of color also need teachers who look like them, who share similar cultural experiences, and who can be role models to demonstrate the efficacy of education and achievement.
Answers To: Permutation Do Both 
(__) 

(__) Permutation do both fails:
(__) Links to the net benefit – all of our turns are based off use of integration policy so the counterplan alone is better 
(__) Undercuts counterplans solvency – the counterplan text establishes resources and incentives only for schools that are predominantly of color. The permutation combines this with integration policy, which reduces the number of schools predominantly of color and therefore considerably decreases the resources allocated. 
Answers To: Cant Solve Discrimination
(__) 

(__) Our case turns to the discrimination advantage prove that the plan cannot solve because implementation occurs in discriminatory ways – the counterplan is better by providing a realistic approach that surrounds students of color with a support network of color that prepares them to confront structural inequalities. A prequisite to an integrated society is embracing the agency of communities of color 

(__) Education should be a training ground to develop strategies to resist racism rather than a microcosm of civil society -- if there is any risk the aff cant solve all inequality prefer the counterplan which surrounds students of color with the network of color that allows them to develop these strategies
Joyner, Professor at the North Carolina Central University School of Law, 2013
Irving, PIMPING BROWN V. BOARD OF EDUCATION: THE DESTRUCTION OF AFRICAN-AMERICAN SCHOOLS AND THE MIS-EDUCATION OF AFRICAN-AMERICAN STUDENTS, North Carolina Central Law Review, 160 (2012-2013), accessed via HeinOnline
With the exception of vocational education instructors, most of the teachers in the African-American schools were females and the principals were males.40 These instructors and administrators represented the most stable economic contributors to the local African-American economy.41 For these highly trained and motivated professionals in North Carolina, teaching was the very best job available to them. In nearly every case, these teachers constituted a substantial portion of the aspiring African-American middle class community. They lived in the same community as the students, attended the same churches, shopped in the same stores and suffered the same impact of racism that other African-Americans were forced to endure. Instead of leaving these communities and migrating north, as so many graduates did, they personally fought racism and discrimination by preparing children for the many battles against racism that they would have to fight.
Ext. Counterplan Solves Discrimination Better 
(__) 

(__) The counterplan better embodies the spirit of Brown v. Board – the plan reinforces white supremacy as salvation in the face of inadequate education
Id-Din 17, co-founder and managing partner of Ember Charter School for Mindful Education, Fellow of the OpEd Project’s Ford Public Voices Fellowship, 2017
Rafiq R. Kalam , Black Teachers Matter. School Integration Doesn't, 5/4/2017, http://www.edweek.org/ew/articles/2017/05/04/black-teachers-matter-school-integration-doesnt.html
Black parents, students, legislators, and educators have long viewed Brown v. Board of Education as a victory, but it is the spirit of the ruling—that all children deserve an excellent education—we should pursue. As Carter G. Woodson, the black educator and often-credited founder of Black History Month, suggested so many years ago, when it comes to reversing the failure of educating black students, we must stop looking to the beneficiaries of white supremacy for salvation, and instead be led by black teachers and black schools to solve this problem. And now the data say so, too.
Ext. Plan Simplifies Nature of Discrimination
(__) 

(__) The affirmative has simplified the legacy of integration – communities of color have struggled with the consequences of school desegregation even if they agreed rulings had symbolic significance
Horsford, Associate Professor of Education Leadership at Teachers College, Columbia University, 2010
Sonya Douglass, Mixed Feelings About Mixed Schools: Superintendents on the Complex Legacy of School Desegregation, Educational Administration Quarterly 46(3), 2010, http://journals.sagepub.com.turing.library.northwestern.edu/doi/pdf/10.1177/0013161X10365825
In the case of Dr. Lewis, there were benefits and drawbacks to attending college in a desegregated environment. He explained, “There’s a plus and a negative. I never went to school with a White child until I got to [the newly desegregated teachers college], so it gave me a view of another world.” Through desegregated settings, he discovered that White people were “not superhuman beings” and that if he studied and worked hard, he could compete in society at large. The downside was the fact that although some White professors treated him well, others did not, presumably because of his race. Nevertheless, this exposure to dominant White culture had educative value for Dr. Lewis. In reflecting on the landmark Brown decision, Dr. Marshall noted that “having the right to go to school wherever you want to” was important but also pointed out that the limited ability to implement and enforce Brown compromised its ability to make significant change. These mixed feelings about Brown and desegregation were a common theme among all participants, who each all grappled with the symbolic significance of Brown and its promise of educational equality in light of the negative consequences of desegregation for Black students, families, and communities.
Case 
Answers To: Discrimination Advantage
***Case Turns***
1NC – Discrimination Case Turn  
Turn -- the affirmative has the connection backwards—school integration doesn’t solve discrimination – discrimination causes school integration to fail and be implemented in racist ways 
Horsford, Associate Professor of Education Leadership at Teachers College, Columbia University, 2010
Sonya Douglass, Mixed Feelings About Mixed Schools: Superintendents on the Complex Legacy of School Desegregation, Educational Administration Quarterly 46(3), 2010, http://journals.sagepub.com.turing.library.northwestern.edu/doi/pdf/10.1177/0013161X10365825
In addition to their segregated schooling accounts, which presented a collective and cogent counternarrative that further supports Walker’s (2000) consistent characteristics of valued all-Black schools, participant accounts of their experiences as superintendents of desegregated school districts also offered important perspectives on race and racism within the school desegregation discourse. Their leadership accounts illustrated how educational institutions and systems after desegregation maintained and perpetuated racial inequality and unequal educational opportunities in classrooms, on buses, at recess, and through administrative processes and practices that often determined the degree of authority granted to the participants as superintendents who were Black. Their shared perceptions of the benefits, limits, and consequences of school desegregation and the unfulfilled goal of school integration as a result of racial prejudice and racism further underscore how and why race is critical to understanding and dismantling inequality in education. As Superintendent Cooper stated, “Race is always going to be a factor in this country,” a sentiment echoed by all participating superintendents and reflective of CRT’s assertion that race and racism are permanent and pervasive components of American life (Bell, 1992).
But the racist practices of intact busing, within-school segregation, and wholesale firing of Black educators also serve as examples of the principle of interest convergence at work. The rights of Blacks were acknowledged and guarded only if lawmakers believed their decisions would benefit their own desires (Bell, 2004). And the tactics school officials used to desegregate schools (e.g., segregated busing; segregated classrooms, lunches, and recess; paying Black students to keep them from attending White schools) arguably provided “equal” educational opportunities for Blacks while ensuring that White students would not have to come into contact with Black children, who they perceived to be genetically, culturally, and intellectually inferior (Wells, 1993). The preemptive measures taken by state and local government officials, and reactionary strategies employed by White families and communities to avoid racial mixing in schools, exemplify the convergence of interests that supported desegregation plans so long as the desires of White parents, schools, and school districts were satisfied. Well-documented examples of massive White resistance to school desegregation and the disproportionate burden placed on Black students, families, and communities to desegregate all-White schools also demonstrate how Whiteness and White identity conferred privilege, rights, and benefits unavailable to those classified as non-White. 
Ext. Integration Reinforces White Supremacy 
(__) 

(__) Integration views academic achievement as only possible in the presence of white students – this turns equality by elevating whiteness to supremacy and robbing communities of color of their agency to educate their students 
Coleman, Adjunct Professor of Justice Studies, Berkeley College, 2016
Charles, 5/26/2016, Has Integration In Schools Done More Harm Than Good for Black Learners?, http://www.huffingtonpost.com/charles-coleman/integration-more-harm-than-good_b_10129802.html
Beyond that, however, the preference toward universally integrated schools carries with it a dangerous falsehood: specifically, that the most important measure of “quality” in education is its proximity to whiteness. As a person who unceasingly (and unsuccessfully) tries to avoid HBCU v. PWI discussions, I can never escape comments that all reflect the troubling notion of white as the standard. This, conceptually, only serves to further chip away at much of what is already lacking in terms of self-image. The idea that black students cannot be educated unless they are somehow in the mix with whites is not only patently untrue, but also ahistorical for black people.
It’s true that individual blacks who get “integrated” into white schools make connections into white networks, yet, at the same time, black networks suffer. This means the black economy sees it’s dollar recycle 1 time in the black community before exiting for white pockets. For whites and Asians, because of their networks, their money travels several times in their own community before going out into the broader community. Integration shouldn’t demand the disintegration of black power to work. My experience at Howard University as an undergraduate underscored this brilliantly. On the heels of having spent 6 years in an environment where I was constantly reminded that I was “different” I was revitalized and encouraged to be surrounded by the diversity and black brilliance I found at the Mecca. If anything, the question of value in a segregated school model is one that turns on the allocation of resources to recruit and retain quality instructors while also making real investments in creating learning environments that are supportive and culturally competent for our young people. Not simply separate but equal, but more so separate and fair.
There can be little debate that integration has come with a host of its own advantages. However, there are downsides that came with integration that are seldom discussed. We lost a population of black teachers during integration and have continued to struggle to get them back. We also watched educationally sound black schools close when we shipped them out of neighborhoods rather than deciding to provide them with appropriate funding to allow them to compete where they were.
Even as there are numerous advantages in having as diverse a classrooms, for some learners benefit from culturally affirming environments and being surrounded by others who look like them. This is a conversation that boils down to a student’s individual needs but not one that we should summarily reject simply because of the farce that an education that doesn’t involve the influence of whiteness is somehow inferior.
Ext. Integration Causes Within School Segregation 
(__) 

(__) Integration still results in within school segregation 
Carter, Professor of Education at Stanford University, and Russell, Doctoral Candidate in International and Comparative Education at Stanford, 2013
Rudence, Garnett, Schools' cultural practices key to true integrationhttp://gender.stanford.edu/news/2013/schools-cultural-practices-key-true-integration
In 1954, Brown v. Board of Education ruled that racially separate schools were inherently unequal. What's more, desegregation programs—such as busing—haven't necessarily resulted in more integrated schools.  According to Carter, students in “desegregated” schools often inhabit separate social worlds. They take different classes, they play on different sports teams, and they sit with separate groups in the cafeteria. Additionally, integration has yet to arrive on a broader social level, in terms of acknowledging and attributing equal value to minority groups within the community.
Judah, a fifteen-year old African American student who buses to a majority white high school, summed up the situation for Carter. “The system doesn’t encourage us to interact," he said. "Think about it…the purpose of the program is not just about [students of color] coming out to suburban schools, doing the homework and going back to our own homes… the other purpose is to teach each other what we have to offer
School activities and academic courses reinforce boundaries between students
Why don't students socialize more across racial boundaries? Carter found that extracurricular activities and academic courses often reinforce racial lines between students.
For instance, at a majority white school in the South, cheerleading, baseball, and Young Republicans were viewed as “white” sports or clubs.  At another majority white school in an urban area, the students who bussed in, primarily Latino and African American, often sat together in the cafeteria at lunch or in a separate designated study room.  
In other words, separation within school spaces creates symbolic boundaries for groups — something that translates to real consequences for integration.

Ext. Integration Creates Burdens for Students of Color
(__) 

(__) Implementation of integration efforts increases burdens on communities of color by increasing commute times and reducing the number of educators of color
Jenkins, member of the Human Relations Commission, Public Voices Fellow at The OpEd Project, 2014 
Daisy M., Did School Integration Fail Black Children?, The Root, 8/17/2014,http://www.theroot.com/did-school-integration-fail-black-children-1790876750
Fast-forward 60 years and a big question looms large: Is it possible that integration was actually a major setback for black educators and students?
The reality is that black families faced heavier burdens with the desegregation mandate than whites. Black children spent more time commuting, black schools were closed to make desegregation more convenient for whites (and to prevent their flight to the suburbs or private schools), and black teachers and principals were fired when white and black schools were merged. Estimates show that more than 82,000 black teachers provided instruction to a black student population numbering around 2 million in 1954. Within a span of 10 years, around 40,000 black teachers lost their jobs. Ninety percent of black principals lost their jobs in 11 Southern states.
Today, increased public school closings across the nation disproportionately impact black, Latino and poor students who lose their neighborhood schools. Eighty-eight percent of the school closings in Chicago affect black students.
***Defense***
1NC – Integration Now 
The status squo solves school integration -- momentum is creating dramatic shifts in desegregation
Anderson, contributing writer for The Atlantic, 2016
Melina D., 2/16/2016,  The Promise of Integrated Schools, https://www.theatlantic.com/education/archive/2016/02/promise-of-integrated-schools/462681/
The first of two companion reports issued by The Century Foundation, a progressive policy and research think tank, tracks the growth of socioeconomic integration in education over the last 20 years. In 1996, the group identified just two school districts nationwide that used socioeconomic status as a factor in student assignment policies. By 2007, the number of districts with socioeconomic-integration polices had increased twentyfold, with roughly 40 using this strategy. Today, 91 school jurisdictions deliberately blend affluent and less-advantaged children, totaling over 4 million students, about 8 percent of K-12 public-school enrollment. For contrast, there are more than 15,000 school districts in the U.S., some 50 million students in K-12 schools, and 92 percent of students remain in racially and socioeconomically homogenous schools. Still, researchers say the raw numbers—comprising traditional public schools and charter schools—indicate a dramatic shift.
“The real story here is about the momentum,” said Kimberly Quick, the co-author of the school-integration study and a policy associate at the foundation. “The districts and charter networks identified intentionally, and in most cases voluntarily, chose to integrate their schools during an era in which integration was under-discussed and under-supported.” Noting that both Acting Secretary of Education John King and the White House have recently made school integration a priority, Quick anticipates such programs will grow at an even faster pace in the future. “These 91 districts and charters represent a small slice [but] can serve as models for new programs across the country.”
Ext. – No Resegregation Now 
(__) 

(__) No resegregation now – data is based on the proportion of minority schools -- which is an incomplete and overinterpreted measure 
Di Carlo, Senior Research Fellow at the Shanker Institute, PhD in Sociology from Cornell University, 2016
Matthew, 5/23/2016, Albert Shanker Institute, http://www.shankerinstitute.org/blog/are-us-schools-resegregating
As a result of these issues of choice of level and measurement, it is very difficult to characterize segregation trends with broad strokes, as results can differ depending on the level of analysis and the type of measure used (not to mention whether we're talking about segregation by race and ethnicity or by income).
So, again, the increase in the proportion of these heavily minority (and lower income) schools, which the GAO reports, does provide useful information, particularly given that these schools tend to offer fewer services (e.g., college prep courses) and suspend/expel more students than schools serving lower proportions of minority students. But it is, at best, a highly incomplete measure of segregation trends, and by itself is arguably insufficient for claims such as “resegregation.”
This may be why the GAO report itself does not really seem to portray its results on the trends in the percentage of heavily minority (or low income) as measures of segregation per se. The results are instead presented more as evidence of the impact of segregation, as these heavily poor and minority schools offer fewer services, suspend/expel more students, etc. The fact that the results were overintepreted as evidence of resegregation is certainly understandable, but it ignores the complications entailed in measuring a very complicated, important phenomenon.
1NC – Residential Segregation Alternate Cause 
Alternative cause -- residential segregation is a bigger determining factor of school segregation and the affirmative can’t solve it 
Rothstein, senior fellow at the Thurgood Marshall Institute of the NAACP Legal Defense and Educational Fund, 2016
Richard, 12/14/2016, The reason America’s schools are so segregated — and the only way to fix it, https://www.washingtonpost.com/news/answer-sheet/wp/2016/12/14/the-reason-americas-schools-are-so-segregated-and-the-only-way-to-fix-it/?utm_term=.c664060ea6d4
School segregation is primarily a problem of neighborhoods, not schools. Schools are segregated because the neighborhoods in which they are located are segregated. Some school segregation can be ameliorated by adjusting school attendance boundaries or controlling school choice, but these devices are limited and mostly inapplicable to elementary school children, for whom long travel to school is neither feasible nor desirable.
We have adopted a national myth that neighborhoods are segregated “de facto;” i.e., because of income differences, individual preferences, a history of private discrimination, etc. In fact, neighborhoods in New York City are segregated primarily because of a 20th century history of deliberate public policy to separate the races residentially, implemented by the city, state, and federal governments.
Just a few examples:
when the city and state created Stuyvesant Town in the 1940s, they cleared an integrated low-income neighborhood to build a segregated development for whites only;
when the government financed suburbs like Levittown, it did so with a federal requirement that no homes be sold to African Americans, and whites left the city for these federally subsidized segregated suburbs;
when the federal government and city collaborated to build public housing in the mid-twentieth century, they built separate projects for whites (e.g., the Williamsburg Houses) and for African Americans (e.g., the Harlem River Houses). It was only after most whites in public housing were given suburban housing options in federally segregated subdivisions that vacancies in public housing for whites were opened to African Americans.
The most important service the proposed Office of School Diversity could perform would be to call attention to this history, educate the public about it, and develop political support to remedy New York City’s unconstitutional residential segregation with housing policies that integrate the city. Without this, schools in New York City will continue to be segregated.
Ext. – Residential Segregation Alt Cause 
(__) 

(__) Effects of residential segregation outweigh –studies proves there is a strong relationship between it and school segregation 
Frankenberg, Assistant Professor in the Department of Education Policy Studies at Pennsylvania State University, 2013
Erica, The Role of Residential Segregation in Contemporary School Segregation, Education and Urban Sociey 45(5), http://journals.sagepub.com.turing.library.northwestern.edu/doi/pdf/10.1177/0013124513486288
Though surprisingly scant research exists about the relationship of residential and schooling segregation, what research there is finds a strong relationship between the two types of segregation since the 1960s as school desegregation efforts began to become more widespread around the South. One study analyzed 13 cities finding that residential segregation was almost identical to the segregation of elementary school students—and both were extremely high (Farley & K. Tauber, 1968). Subsequent work examining more than 60 cities found a strong relationship (r = 0.80) between residential segregation in 1960 and elementary school segregation seven years later, although this involved both Northern and Southern cities in various stages of school desegregation (Farley & A. Tauber, 1974).
More recent work has examined this relationship, primarily in the South, which was the focus of most desegregation efforts after the Brown decision and which, until recently, was the most desegregated region of the country for Black students (G. Orfield, 2009). Reardon and Yun (2005) examined all counties in Southern metropolitan statistical areas (MSAs) and found a strengthening relationship between school and housing segregation during the 1990s and a declining school advantage in segregation patterns. They concluded that had residential segregation not declined in the South during the 1990s, school segregation would have been higher in 2000, because it was more tightly coupled with residential patterns.
Ext. – Residential Segregation High Now
(__) 

(__) Efforts to address residential segregation now are low – renewed focus is key and takes out affirmative solvency
Frankenberg, Assistant Professor in the Department of Education Policy Studies at Pennsylvania State University, 2013
Erica, The Role of Residential Segregation in Contemporary School Segregation, Education and Urban Sociey 45(5), http://journals.sagepub.com.turing.library.northwestern.edu/doi/pdf/10.1177/0013124513486288
Given the strengthening link between school and residential segregation, and with the demise of school desegregation efforts (Le, 2010) and the adoption of legally permissible but perhaps less effective school desegregation alternatives (McDermott et al., 2012), efforts to address persisting housing segregation in the nation’s metropolitan areas should receive renewed attention. What’s more, despite the policy focus of the last 50 years on designing school desegregation plans, residential segregation today reflects vestiges of governmental action and should be the focus of more concerted policy efforts to both eliminate racial discrimination and affirmatively further residential integration. In addition, the fact that a number of Florida metropolitan areas were outliers in terms of having lower-than-expected Black–White school segregation given the metropolitan areas’ residential segregation levels suggests another potential policy option worth exploring: moving towards more county- or regional-level school districting. While it is impossible to tell from these data whether the countywide structures in the metros in Table 4 are driving the lower-than-expected school segregation levels, other research has found that county districts have lower school segregation (G. Orfield, 2001) and/or larger residential segregation declines (SiegelHawley, 2011).
1NC – Extinction Outweighs Structural Violence
Extinction outweighs all other impacts --- prioritize it to preserve the wellbeing of billions of future generations 
Bostrom, Professor of Philosophy at Oxford, 2012
Nick, Interview with Ross Andersen, “We're Underestimating the Risk of Human Extinction,” 3/6/12, http://www.theatlantic.com/technology/archive/2012/03/were-underestimating-the-risk-of-human-extinction/253821/
Bostrom, who directs Oxford's Future of Humanity Institute, has argued over the course of several papers that human extinction risks are poorly understood and, worse still, severely underestimated by society. Some of these existential risks are fairly well known, especially the natural ones. But others are obscure or even exotic. Most worrying to Bostrom is the subset of existential risks that arise from human technology, a subset that he expects to grow in number and potency over the next century.
Despite his concerns about the risks posed to humans by technological progress, Bostrom is no luddite. In fact, he is a longtime advocate of transhumanism---the effort to improve the human condition, and even human nature itself, through technological means. In the long run he sees technology as a bridge, a bridge we humans must cross with great care, in order to reach new and better modes of being. In his work, Bostrom uses the tools of philosophy and mathematics, in particular probability theory, to try and determine how we as a species might achieve this safe passage. What follows is my conversation with Bostrom about some of the most interesting and worrying existential risks that humanity might encounter in the decades and centuries to come, and about what we can do to make sure we outlast them.
Some have argued that we ought to be directing our resources toward humanity's existing problems, rather than future existential risks, because many of the latter are highly improbable. You have responded by suggesting that existential risk mitigation may in fact be a dominant moral priority over the alleviation of present suffering. Can you explain why? 
Bostrom: Well suppose you have a moral view that counts future people as being worth as much as present people. You might say that fundamentally it doesn't matter whether someone exists at the current time or at some future time, just as many people think that from a fundamental moral point of view, it doesn't matter where somebody is spatially---somebody isn't automatically worth less because you move them to the moon or to Africa or something. A human life is a human life. If you have that moral point of view that future generations matter in proportion to their population numbers, then you get this very stark implication that existential risk mitigation has a much higher utility than pretty much anything else that you could do. There are so many people that could come into existence in the future if humanity survives this critical period of time---we might live for billions of years, our descendants might colonize billions of solar systems, and there could be billions and billions times more people than exist currently. Therefore, even a very small reduction in the probability of realizing this enormous good will tend to outweigh even immense benefits like eliminating poverty or curing malaria, which would be tremendous under ordinary standards.

Ext. Extinction Outweighs – Distinct Harm 
(__) 

(__) Extinction should outweigh structural violence – it’s a distinct category of harm because it completely ends life on earth
Bostrom, Professor of Philosophy at Oxford, 2002
Journal of Evolution and Technology, vol 9, March 2002, tp://www.nickbostrom.com/existential/risks.html
Implications for policy and ethics Existential risks have a cluster of features that make it useful to identify them as a special category: the extreme magnitude of the harm that would come from an existential disaster; the futility of the trial-and-error approach; the lack of evolved biological and cultural coping methods; the fact that existential risk dilution is a global public good; the shared stakeholdership of all future generations; the international nature of many of the required countermeasures; the necessarily highly speculative and multidisciplinary nature of the topic; the subtle and diverse methodological problems involved in assessing the probability of existential risks; and the comparative neglect of the whole area. From our survey of the most important existential risks and their key attributes, we can extract tentative recommendations for ethics and policy: 9.1  Raise the profile of existential risks  We need more research into existential risks – detailed studies of particular aspects of specific risks as well as more general investigations of associated ethical, methodological, security and policy issues. Public awareness should also be built up so that constructive political debate about possible countermeasures becomes possible. Now, it’s a commonplace that researchers always conclude that more research needs to be done in their field. But in this instance it is really true. There is more scholarly work on the life-habits of the dung fly than on existential risks.  
Answers To: Structural Violence Makes War Inevitable
Structural violence does not cause war or genocide – there are significant difference in the degree of intentionality 
Bradby,
Bradby, Co-Director of the Institute of Health at the University of Warwick, Lecturer in Sociology at Warwick Medical School, and Hundt, Professor of Social Sciences in Health at the University of Warwick, 2010
Hannah, Gillian Lewando, “Introduction,” in Global perspectives on war, gender and health: the sociology and anthropology of suffering, p. 5-6
Far from being a uniquely horrific activity Scheper-Hughes (2002) views genocide as an extension of the dehumanising processes identifiable in many daily interactions. Drawing on analysis of the holocaust as the outcome of the general features of modernity, Scheper-Hughes posits a ‘genocidal continuum’ that connects daily, routine suffering and concomitant insults to a person’s humanity with genocide (Scheper-Hughes 2002: 371). The institutional ‘destruction of personhood’, as seen in the withdrawal of humane empathy from the poor or the elderly, creates the conditions which eventually make genocide possible. The argument that conditions of modernity including western rational legal metaphysics facilitate genocide has been criticised as too unifying and as conferring ‘super-eminence’ on the holocaust (Rose 1996: 11). The holocaust has become a crucial emblem through which we have sought to understand subsequent violence, wars and genocides. But the centrality of the holocaust in developing European thinking around conflict and suffering has made the resultant theoretical perspectives difficult to apply in non-European settings and in instances where conflict is less focussed around a clash of ideology. While the scale of the death toll of the holocaust should continue to shock, as should the organised nature of the attempted destruction of Jews, Roma, Gays and the disabled, there is very little to be gained in comparing scales or forms of suffering. It should be possible to use the study of the holocaust to inform understanding of other genocides in the context of other wars, to interrogate the link between war and suffering and to think through gendered perspectives without essentialising gender or making it the only explanatory variable. This collection does not primarily seek to add to the discussion of the role of the holocaust in theories of human suffering. Our chapters are, however, an unfortunate witness to the fact that despite contemporary hopes and the scale of combatant and non-combatants deaths, the two World Wars were not the wars to end all wars. Rather wars, and their associated suffering, have been ongoing ever since, both in Europe and beyond. War and Medicine While structural approaches can problematise a division between intentional and unintentional suffering, intentionality is nonetheless crucial to the contradictory relationship that war and medicine have with suffering. War is an organised conflict between two military groups and armed conflict is bound to be accompanied by suffering. Although ‘rules of engagement’ and the rhetoric of ‘targeted interventions’ deploying ‘surgical strikes’ suggest that ‘unnecessary’ blood shed can be avoided, war entails suffering, even if this is restricted to combatants. A limited, or targeted war is an oxymoron since war tends to be found in company with the other horsemen of the apocalypse, that is, pestilence, famine and death. Moreover, while the effect of war on soldiers is closely monitored by both sides, the disproportionate way in which the apocalyptic horsemen affect non-combatants and particularly those who are already disempowered such as women, the old and the young, has been less subject to scrutiny. 


Answers To: Achievement Gap Adv 
***Case Turns***
1NC –  Achievement Gap Advantage Case Turn 
Implementation of school desegregation efforts increase inequality and hurt academic achievement – destroy communities of color and alienates students of color in their school environments 
Buck, PhD in Education Policy from the University of Arkansas, JD from Harvard Law School, 2010
Stuart, Acting White: The Ironic Legacy of Desegregation, May 2010, Yale University Press, pp. 3-5 
Although desegregation arose from noble and necessary impulses, and although desegregation was to the overall benefit of the nation, it was often implemented in a way that was devastating to black communities. It destroyed black schools, reduced the numbers of black principals and teachers who could serve as role models, and brought many black schoolchildren into daily contact with whites who made school a strange and uncomfortable environment that was viewed as quintessentially “white.” 
Numerous scholars and commentators have observed that the “acting white” criticism arose during the 1960s— precisely the time when desegregation actually happened. Indeed, many black people recall that they were first accused of “acting white” or “trying to be white” during the desegregation experience. For example, Bernice McNair Barnett, who teaches at the University of Illinois at Urbana-Champaign, recalls that she was “isolated and cut off from the world of my former Black peers (who saw my school desegregation choice as ‘trying to be White’) as well as my new White peers (who were both hate filled bullies and otherwise good hearted but silent bystanders).” As Beverly Daniel Tatum— the president of Spelman College— points out, “An oppositional identity that disdains academic achievement has not always been a characteristic of Black adolescent peer groups. It seems to be a post-desegregation phenomenon.” 4 
All of this occurred in part because desegregation undermined one of the traditional centers of the black community: the school. In the segregated schools, black children had consistently seen other blacks succeeding in the academic world. The authority figures and role models— that is, the teachers and principals— were virtually always black. And the best students in black schools were black as well. 
This ended with desegregation. Many black schools disappeared altogether: school boards all across the South closed or demolished black schools in pursuit of desegregation (or occasionally kept the school open while changing its name and status, so as to erase its historical connection to the black community). After desegregation, many black children were taught by white teachers who disliked them, did not care about their success, underestimated their capabilities, or— at the opposite extreme— coddled them out of guilt. Even when the white teachers did everything right, the black schoolchildren still, for the first time, faced the possibility of seeing “school” as a place where success equaled seeking the approval of whites. 
Black schoolchildren, now dispersed into formerly all-white schools, suddenly had to deal with unfriendly classmates on a day-to-day basis. School was no longer a place where black children could avoid interacting with racist people. As John McWhorter points out, the “demise of segregation” helped “pave the way for the ‘acting white’ charge. With the closing of black schools after desegregation orders, black students began going to school with white ones in larger numbers than ever before, which meant that whites were available for black students to model themselves against.” 5 
Many desegregated schools made greater use of academic “tracking,” which kept most of the better-prepared white students in a separate class from the black students. This too reinforced the message that “academic achievement is the province of whites.” By contrast, as Beverly Daniel Tatum explains, “in the context of a segregated school, it was a given that the high achieving students would all be Black. Academic achievement did not have to mean separation from one’s Black peers.” 6 
Ext. Teachers of Color Turn
(__) 

(__) Integration efforts rob students of color of role models of color – this decreases educational achievement  
Joyner, Professor at the North Carolina Central University School of Law, 2013
Irving, PIMPING BROWN V. BOARD OF EDUCATION: THE DESTRUCTION OF AFRICAN-AMERICAN SCHOOLS AND THE MIS-EDUCATION OF AFRICAN-AMERICAN STUDENTS, North Carolina Central Law Review, 160 (2012-2013), accessed via HeinOnline
The consequences of this deliberate and diabolic plan to destroy African-American schools were devastating to African-American communities, students, teachers, former administrators and for the future educational needs of the entire race. On this point, Cecelski summarized the results. The consequences of losing [B]lack schools and educational leadership proved far-reaching. Though many white educators taught [B]lack students with dedication and without prejudice, southern school leaders in general acted determined to fetter [B]lack talents and aspirations within the desegregated institutions. They tracked [B~lack children into lower-ability, vocational, and special education classes at disproportionate rates, leading to virtual segregation within many schools. Many school districts even designed segregated bus routes and excluded [B]lack students from certain extracurricular activities. Black students also encountered other classroom problems, including hostile attitudes, high rates of suspensions and expulsions, low academic expectations, and little encouragement to prevent them from dropping out.307 When faced with the common practices, which Cecelski described, African- American students rebelled and fought back. Already angered by the closing of African-American schools and the loss of teachers, administrators and coaches, the students who entered desegregated schools were not in a mood to accept the deliberate demeaning attitudes and racist conduct which they encountered. Because of this treatment and the aforementioned history, African-American students lost faith in and respect for the educational process. This loss of faith and respect has not been restored to date.
Ext. Opportunity Hoarding 
(__) 

(__) Integration exposes students of color to opportunity hoarding by privileged families – this diminishes their access to quality classes and teachers 
Berfield, Masters in International Affairs, Columbia University School of International and Public Affairs, 2016
Susan, 9/15/2016, Black Students Don’t Even Get an Equal Education in Diverse Schools, https://www.bloomberg.com/features/2016-america-divided/education/
 “If you go to the schools in our district, you see all kinds of people, and it looks like utopia. And if you’re a white student, it is utopia. You get to be around kids of diverse backgrounds, listen to different music, have different experiences, and also get the finest of schools,” says Diamond, whose son’s middle school is in south Evanston. “If you’re a black student, you don’t feel as respected or welcome, you don’t feel like a full citizen.” Stereotypical ideas that black students can’t achieve or will misbehave persist, he says, mostly beyond the conscious thought of teachers, 72 percent of whom are white. The experience is “much like what happens outside the school.”
Diamond came up with a term to describe how wealthier, often white parents reinforce this inequality: opportunity hoarding. Most parents can be a little selfish when worrying about their kids’ education. But some parlay their capital into access to the best teachers and the highest-level classes. They’re usually the loudest and the most insistent. Resources are piled on “to those who already have the most and leave everyone else with less,” he says. Diamond wants school administrators to work harder to protect opportunities for those who have fewer of them.
Ext. Tracking/Ability Groups
(__) 

(__) Integration implementation worsens achievement gaps – biases place students of color in lower ability groups which causes them to be overrepresented in lower level classes
Ferguson, MIT-trained Economist, and Mehta, associate professor at the Harvard Graduate School of Education, 2002 
Ronald, Jal, Why Racial Integration and Other Policies Since Brown v. Board of Education Have Only Partially Succeeded at Narrowing the Achievement Gap, Achieving High Educational Standards for All: Conference Summary , The National Academies of Sciences Engineering Medicine, https://www.nap.edu/read/10256/chapter/12, 
The quotation is from Gloria Ladson-Billing’s book, Dreamkeepers: Successful Teachers of African American Children. It reports an experience from the early 1960s. Even today, however, it remains true in racially integrated schools that black students are overrepresented in lower level-classes. It also seems to be common (or at least it remains a common perception) that lower level-classes are less well taught than those at higher levels.
Consequently, tracking and ability grouping are leading suspects for why integration has not produced greater benefits for minority children (Oakes, 1985; Braddock and Slavin, 1993). They provide means by which students attending the same schools may nevertheless have different instructional experiences. Because of differences in their family backgrounds and academic preparation (Phillips et al., 1998) and perhaps also because of biases (see below), children are frequently grouped for instruction in combinations that are more homogeneous by race and socioeconomic background than the school is as a whole. However, as we posit below, grouping and tracking are not necessary in order for some children to be served less effectively than others, especially if schools do not accommodate well their instructional needs.
Ability grouping refers to elementary school practices that separate children for instruction either within or between classrooms, based on teachers’ judgments. Ability grouping after elementary school often occurs in the context of what historically has been called tracking and what more recently has been called “leveling” because tracking has acquired a pejorative connotation associated with more rigid structures of the past (Loveless, 1998). Courses at higher levels cover more advanced material and may require more work. Currently, the standard arrangement is that no student is officially forbidden from entering a course at any level. Nonetheless, race, gender, and socioeconomic imbalances frequently develop. Explanations include differences in proficiency, in the advice received from parents, counselors, and teachers, and students’ own preferences to be with their friends.15
***Defense***
1NC – Can’t Reduce Achievement Gap
Integration cannot solve achievement gaps – the effect is modest – recent studies prove 
Hansen, Senior Fellow at the Brown Center on Education Policy at the Brookings Institution, 2016
Michael, In Search of the Key to Closing Achievement Gaps, 1/8/2016, https://www.usnews.com/opinion/knowledge-bank/articles/2016-01-08/the-academic-benefit-of-reducing-school-segregation-may-be-overblown
Our study took a different approach from prior research on the distribution of teachers. Instead of quantifying teacher quality based on experience and credentials (which are decidedly not the best indicators of student learning), we estimated the size of inequalities in access based on student learning gains on test scores. Using data from 29 large participating school districts, we did find gaps in access to effective teaching in English Language Arts in all districts, though not all were statistically significant. We also found gaps in access in math in most, though not all, districts.
To the surprise of those of us on the research team, though, the estimated gains from equalizing access to effective teaching across all students was not nearly as large as we had expected: We estimated student achievement gaps in test scores could be reduced by 2 percentile points in both subjects. This amounts to less than one-tenth of the current achievement gaps in either subject. 
What does this mean for integration? Well, inasmuch as the bulk of learning gains to integration are predicated on equalizing access to teachers for all students, our findings suggest that integration would help in a modest way, but very large gaps in achievement would remain for disadvantaged students even in integrated schools. Given how difficult it is to translate short-term learning gains into persistent gains across students, even if students went through all of grades K-12 in integrated schools, achievement gaps would be markedly narrowed but still very large. 
Ext. Empirical Evidence 
(__) 

(__) Empirical evidence proves – students of color can outcompete white students when learning together 
McWhorter, Associate Professor of English at Columbia University, 2014
John, 5/15/2014, Equality Matters More than Integration in Schools, http://www.thedailybeast.com/equality-matters-more-than-integration-in-schools
However, the desegregation imperative in the wake of this has led, through a kind of mental mission creep, into a general horror at the very idea of all-black schools, period. That’s an eerier notion than we are often told.
We are meant to cringe at the sight of a photo of an all-black classroom and ask cynically where the white kids are. Oh, no one puts it just that way. But this is indeed the zeitgeist—one need only consider typical pieces on school re-segregation in our times, where the mere fact of black kids learning together is considered unfortunate and backwards, such as here and here.
But the lawyers arguing Brown did not demonstrate that black kids need white kids next to them to learn better. This is not a renegade observation; it is a commonplace among experts on the case. And today, the general consensus among experts, as quiet as it’s kept, is that learning with white kids has only a modest positive effect on black students’ performance, including almost none on math (and less as students get older). Take a look at this study, which shows that beyond the cohort of especially high-achieving black kids, having white kids around loses its mojo completely.
Blacks at the time of Brown brought into our present day would be baffled, and even irritated, by the idea that black kids are automatically worse off when white kids aren’t around. Long before the 1960s, and deep in the heart of Jim Crow, students at all-black Dunbar High in Washington, D.C., often outscored the city’s white schools on standardized tests as early as 1899—that is, when Plessy v. Ferguson of 1896 was a current event.
Most big American cities had schools of such caliber where a white student was never seen. My mother went to Booker T. Washington in Atlanta in the 1940s. There were Frederick Douglass in Baltimore, P.S. 91 in Brooklyn, McDonough 35 in New Orleans, and so very many others. And note: None of these schools were anything like awash in funds.
The idea that a classroom full of black kids is something to shake your head at is not wisdom incarnate. It wasn’t then, and it isn’t now, when there are schools such as the KIPP (Knowledge Is Power Program) academies where whole schools of brown faces kick serious scholastic butt.
And for whatever it’s worth, black kids calling each other “white” for liking school only started in desegregated schools, and it’s more common today in large integrated ones. Black kids learning together can look quite attractive, then, when we adjust the lens.
Ext. Alternate Causes
(__) 

(__) Other factors mean schools cannot close the achievement gap – health, safety, family life and poverty 
Beatty, Author at National Academies, 2013
Alexandra S., Schools Alone Cannot Close Achievement Gap, Issues in Science and Technology, Vol XXIX(3), http://issues.org/29-3/beatty/
Schools clearly make a big difference. Research has established that the students most likely to lag behind academically are those who attend schools with less-qualified teachers and poorer resources. The rigor of the curriculum as it is implemented, the quality of teachers, class size, and teacher absence and turnover all have been shown to influence outcomes for students. In other words, what happens once children enter school may support those with disadvantages, or may perpetuate or exacerbate the gaps. (These issues are discussed in detail in a companion article by Natalie Nielsen.)
But there are other factors struggling students frequently share. For example, students whose families are not stable and supportive (those who change schools frequently, whose parents do not participate actively in their education, or whose families are disrupted by substance use or crime) are more likely to struggle in school. So too are students who live in poverty; whose neighborhoods are stressed by unemployment; and who feel unsafe at, and on the way to and from, their schools. The lack of adequate health care and adequate nutrition and untreated medical and mental health problems also are associated with school problems. Each of these sources of disadvantage may significantly impede a child’s academic progress, and these risk factors tend to cluster together, exacerbating their effects.
1NC – Education Does Not Increase Growth/Competitiveness 
Investment in education doesn’t create competitiveness or economic gains – the correlation is extremely weak and diminishing 
Meyer, President of the american Institutes for Research and PhD in Sociology from Washington State University, and Werth, Assistant Professor of Education, Northwest Nazarene University, 2016 
David, Loredana, School Reform: America’s Winchester Mystery House, International Journal of Education Policy & Leadership, Volume 11(4), http://journals.sfu.ca/ijepl/index.php/ijepl/article/view/665
The findings of this study show that the law of diminishing returns applies to investments in education. There is a moderate correlation between investments in education and competiveness for developing nations that disappears for advanced economies in the top quartile of competitiveness. The idea that cognitive gains through schooling at the primary and secondary levels have no correlation with the economic competitiveness of the United States seems extraordinarily counterintuitive and may be unsettling to readers. Meyer, Boli, Thomas, and Ramirez (1997) argue that the calamities of World War II and the subsequent Cold War gave rise to economic theories of human progress and development. The idea that nation-states can directly influence socioeconomic development has been deeply institutionalized at a global level and has become the basis for the production and modification of societal structures (Meyer et al., 1997). This idea, however, is frequently at odds with inconvenient realities. For example, the societal belief that mass schooling is necessary and beneficial for economic growth often goes unquestioned, even though the functional correlation between mass education as a societal structure and economic growth is weak and highly conditional (Meyer et al., 1997).
Given the enormous allocation of resources devoted to education reform, policymakers should know if this money will indeed translate into the United States remaining competitive in the world. The findings of this study provide further evidence that student performance on international assessments provides no accurate basis for claims that the global competitiveness of the United States is in jeopardy. Previous research has shown that as nations become more educated, it becomes more difficult IJEPL 11(4) 2016 Meyer & Werth School Reform 11 to raise national income through continued investments in education (Breton, 2013; Hanushek & Woessmann, 2009; Tienken, 2008). It also appears to be the case that as nations become richer and more educated, it becomes more difficult to justify education reforms that revolve around accountability as measured by high-stakes testing. To maximize the return on investments in education, money and reform initiatives should be channeled toward addressing poverty, funding schools equitably, alleviating social stress and violence, and supporting young families and students of immigrant families (Anil, 2011; Cavanagh, 2007a; Harvey et al., 2015; Perelman & Santin, 2011).
Ext. Education Does Not Increase Growth/Competitiveness
(__) 

(__) Increases in education cannot solve growth or competitiveness – the strategy has been tested and the payoff is minimal 
Hausman, Director of the Center for International Development at Harvard University, 2015
Richardo, 5/31/2015, Project Syndicate, https://www.project-syndicate.org/commentary/education-economic-growth-by-ricardo-hausmann-2015-05
Education’s importance is incontrovertible – teaching is my day job, so I certainly hope it is of some value. But whether it constitutes a strategy for economic growth is another matter. What most people mean by better education is more schooling; and, by higher-quality education, they mean the effective acquisition of skills (as revealed, say, by the test scores in the OECD’s standardized PISA exam). But does that really drive economic growth?
In fact, the push for better education is an experiment that has already been carried out globally. And, as my Harvard colleague Lant Pritchett has pointed out, the long-term payoff has been surprisingly disappointing.
In the 50 years from 1960 to 2010, the global labor force’s average time in school essentially tripled, from 2.8 years to 8.3 years. This means that the average worker in a median country went from less than half a primary education to more than half a high school education.
How much richer should these countries have expected to become? In 1965, France had a labor force that averaged less than five years of schooling and a per capita income of $14,000 (at 2005 prices). In 2010, countries with a similar level of education had a per capita income of less than $1,000.
1NC – Economy Growing Now 
Economy growing now -- job markets are picking up and unemployment is low 
Samson, Reporter for the Financial Times, 2017
Adam, 5/31/2017, US Economy Growing at  ‘modest’ pace, Fed says, Financial  Times, https://www.ft.com/content/d2e82f6b-e529-3ba1-bd20-52591681806c
The US economy continued to expand at a “modest or moderate” pace between April and May, the Federal Reserve said on Wednesday in its anecdotal Beige Book report that comes ahead of next month’s policy-setting meeting.
Economists at the central bank noted that over the period the labour market “continued to tighten, with most [of the Fed's dozen] districts citing shortages across a broadening range of occupations and regions”.
“Despite supply constraints impeding the ability of firms to attract and retain qualified workers, most Districts reported that employment continued to grow at a modest to moderate pace,” the central bank added.
Meanwhile, pricing pressure remained “modest” in most districts.
The report confirms recent economic data that have indicated the jobs market continues to rev-up, with the unemployment rate near what most economists see as the normal level. Inflation has remained generally subdued, and reports released recently have thrown some colder water on hopes for a swifter pick-up.
Ext. Positive Outlook
(__) 

(__) Economy growing now – there is a positive outlook because of higher consumer confidence and more financial market activity 
Bartash, Economics Reporter at Market Watch, 2017
Jeffry, 5/18/2017, U.S. leading indicators point to faster economic growth, Market Watch, http://www.marketwatch.com/story/us-leading-indicators-point-to-faster-economic-growth-2017-05-18
WASHINGTON (MarketWatch) - The leading economic index rose 0.3% in April and pointed to faster growth in the spring after a weak first-quarter reading on gross domestic product, according to a survey produced by the Conference Board. The increase in April follows a 0.5% gain in March. "The recent trend in the U.S. LEI, led by the positive outlook of consumers and financial markets, continues to point to a growing economy, perhaps even a cyclical 
pickup," said Ataman Ozyildirim, director of business cycles research at the board. "First quarter's weak GDP growth is likely a temporary hiccup as the economy returns to its long-term trend of about 2%." A measure of current conditions rose 0.3%, as did a" lagging" index. The LEI is a weighted gauge of 10 indicators designed to signal business-cycle peaks and valleys.
1NC – Economy Decline Does Not Cause War 
[bookmark: _Hlk477606421]Economic crises don’t cause war – recent studies show they are resolved peacefully 
Clary, Ph.D. in Political Science from MIT, 2015
Christopher, “Economic Stress and International Cooperation: Evidence from International Rivalries,” April 22, 2015, http://papers.ssrn.com/sol3/papers.cfm?abstract_id=2597712
Do economic downturns generate pressure for diversionary conflict? Or might downturns encourage austerity and economizing behavior in foreign policy? This paper provides new evidence that economic stress is associated with conciliatory policies between strategic rivals. For states that view each other as military threats, the biggest step possible toward bilateral cooperation is to terminate the rivalry by taking political steps to manage the competition. Drawing on data from 109 distinct rival dyads since 1950, 67 of which terminated, the evidence suggests rivalries were approximately twice as likely to terminate during economic downturns than they were during periods of economic normalcy. This is true controlling for all of the main alternative explanations for peaceful relations between foes (democratic status, nuclear weapons possession, capability imbalance, common enemies, and international systemic changes), as well as many other possible confounding variables. This research questions existing theories claiming that economic downturns are associated with diversionary war, and instead argues that in certain circumstances peace may result from economic troubles.
Ext. Economy Decline Does Not Cause War 
(__) 

(__) No war from economic decline – recession disproves 
Drezner, Professor, The Fletcher School of Law and Diplomacy, Tufts University, 2012
Daniel W., October 2012, “The Irony of Global Economic Governance: The System Worked,” http://www.globaleconomicgovernance.org/wp-content/uploads/IR-Colloquium-MT12-Week-5_The-Irony-of-Global-Economic-Governance.pdf
The final outcome addresses a dog that hasn’t barked: the effect of the Great Recession on cross-border conflict and violence. During the initial stages of the crisis, multiple analysts asserted that the financial crisis would lead states to increase their use of force as a tool for staying in power.37 Whether through greater internal repression, diversionary wars, arms races, or a ratcheting up of great power conflict, there were genuine concerns that the global economic downturn would lead to an increase in conflict. Violence in the Middle East, border disputes in the South China Sea, and even the disruptions of the Occupy movement fuel impressions of surge in global public disorder. 
The aggregate data suggests otherwise, however. The Institute for Economics and Peace has constructed a “Global Peace Index” annually since 2007. A key conclusion they draw from the 2012 report is that “The average level of peacefulness in 2012 is approximately the same as it was in 2007.”38 Interstate violence in particular has declined since the start of the financial crisis – as have military expenditures in most sampled countries. Other studies confirm that the Great Recession has not triggered any increase in violent conflict; the secular decline in violence that started with the end of the Cold War has not been reversed.39 Rogers Brubaker concludes, “the crisis has not to date generated the surge in protectionist nationalism or ethnic exclusion that might have been expected.”40

1NC – Competitiveness Cant Solve War 
Economic power doesn’t translate into influence – can’t translate into strategic leverage – history proves 
Nye, Professor at Harvard University, 2010
Joseph, The Future of American Power, Foreign Affairs, Nov/Dec2010, Vol. 89, Issue 6, EBSCO 
Pundits lament the inability of Washington to control states such as Afghanistan or Iran, but they allow the golden glow of the past to color their appraisals. The United States' power is not what it used to be, but it also never really was as great as assumed. After World War II, the United States had nuclear weapons and an overwhelming preponderance of economic power but nonetheless was unable to prevent the "loss" of China, to roll back communism in Eastern Europe, to overcome stalemate in the Korean War, to stop the "loss" of North Vietnam, or to dislodge the Castro regime in Cuba. Power measured in resources rarely equals power measured in preferred outcomes, and cycles of belief in decline reveal more about psychology than they do about real shifts in power resources. Unfortunately, mistaken beliefs in decline--at home and abroad--can lead to dangerous mistakes in policy.
Ext. Competitiveness Not Key to Power 
(__) 

(__) Economic power doesn’t guarantee global dominance – six major economic contenders prove 
Kapila, PhD in Strategic Studies from the Royal British Army Staff College, 2010
Subhash, “21st Century: Strategically A Second American Century With Caveats,” June 26, http://www.eurasiareview.com/201006263919/21st-century-strategically-a-second-american-century-with-caveats.html
Strategically, the 20th Century was decidedly an American Century. United States strategic, military, political and economic predominance was global and undisputed. In the bi-polar global power structure comprising the United States and the Former Soviet Union it was the United States which globally prevailed.  The 20th Century's dawn was marked by the First World War which marked the decline of the old European colonial powers, noticeably Great Britain.  The Second World War marked the total eclipse of Great Britain and other colonial powers.  The United States replaced Great Britain as the new global superpower.  The 20th Century's end witnessed the end of the Cold War, with the disintegration of the Former Soviet Union as the United States strategic challenger and counter-vailing power.  On the verge of the new millennium the United States strode the globe like a colossus as the sole global super power.  With a decade of the 21st Century having gone past, many strategic and political analysts the world over have toyed with projections that United States global predominance is on the decline, and that the 21st Century will not be a second American Century.  Having toyed, with such projections, these analysts however shy away from predicting whose century the 21st Century will strategically be?  The trouble with such projections is that they are based predominantly on analyses of economic trends and financial strengths and less on detailed analyses of strategic and military strengths, and more significantly strategic cultures.  Presumably, it is easier for such analysts to base trends on much quoted statistical data.  Strategic analysis of global predominance trends is a more complex task in the opinion of the Author, as it cannot be based on statistical data analysis. Global predominance trends need unravelling of strategic cultures of contending powers, the reading of national intentions and resolve and the inherent national strengths and willpower demonstrated over a considerable time  span of half-centuries and centuries.  Crisply put, one needs to remember that in the 1980's, Japan and Germany as "economic superpowers" could not emerge as global superpowers. Hence global predominance calls for more than economic strengths. The United States getting strategically bogged down in Iraq and Afghanistan in the first decade of the 21st Century has not led to any noticeable decline in American global predominance. Despite Iraq and Afghanistan, the United States reigns supreme globally even in East Asia where China could have logically challenged it. More significantly, and normally forgotten, is the fact that the off-quoted shift of global and economic power from the West to East was facilitated by United States massive financial direct investments in China, Japan, South Korea and India.  China quoted as the next superpower to rival the United States would be economically prostate, should the United States surgically disconnect China's economic and financial linkages to the United States. More significantly, while examining the prospects of the 21st Century as a "Second American Century" it must be remembered that besides other factors, that out of the six multipolar contenders for global power, none except China have shown any indications to whittle down US global predominance.  Even China seems to be comfortable with US power as long as it keeps Japan in check.  This Paper makes bold to assert that the 21st Century would be a Second American Century despite China's challenge and the strategic distractions arising from the global Islamic flash-points. 
1NC – Extinction Outweighs Value to Life 
Prioritize existence – value to life is subjective and could improve in the future 
Tännsjö, Professor of Practical Philosophy at Stockholm University, 2011 
Torbjörn , “Shalt Thou Sometimes Murder? On the Ethics of Killing,” online: http://people.su.se/~jolso/HS-texter/shaltthou.pdf
It is a well-known fact that people rarely commit suicide. Some even claim that no one who is mentally sound commits suicide. Could that be taken as evidence for the claim that people live lives worth living? That would be rash. Many people are not utilitarians. They may avoid suicide because they believe that it is morally wrong to kill oneself. It is also a possibility that, even if people lead lives not worth living, they believe they do. And even if some may believe that their lives, up to now, have not been worth living, their future lives will be better. They may be mistaken about this. They may hold false expectations about the future.¶ From the point of view of evolutionary biology, it is natural to assume that people should rarely commit suicide. If we set old age to one side, it has poor survival value (of one’s genes) to kill oneself. So it should be expected that it is difficult for ordinary people to kill themselves. But then theories about cognitive dissonance, known from psychology, should warn us that we may come to believe that we live better lives than we do.¶ My strong belief is that most of us live lives worth living. However, I do believe that our lives are close to the point where they stop being worth living. But then it is at least not very far-fetched to think that they may be worth not living, after all. My assessment may be too optimistic.¶ Let us just for the sake of the argument assume that our lives are not worth living, and let us accept that, if this is so, we should all kill ourselves. As I noted above, this does not answer the question what we should do, each one of us. My conjecture is that we should not commit suicide. The explanation is simple. If I kill myself, many people will suffer. Here is a rough explanation of how this will happen: ¶ ... suicide “survivors” confront a complex array of feelings. Various forms of guilt are quite common, such as that arising from (a) the belief that one contributed to the suicidal person's anguish, or (b) the failure to recognize that anguish, or (c) the inability to prevent the suicidal act itself. Suicide also leads to rage, loneliness, and awareness of vulnerability in those left behind. Indeed, the sense that suicide is an essentially selfish act dominates many popular perceptions of suicide. ¶ The fact that all our lives lack meaning, if they do, does not mean that others will follow my example. They will go on with their lives and their false expectations — at least for a while devastated because of my suicide. But then I have an obligation, for their sake, to go on with my life. It is highly likely that, by committing suicide, I create more suffering (in their lives) than I avoid (in my life).

Answers To: Democracy Add On 
(__) 

(__) Global democracy inevitable – public participation is growing worldwide 
Tow, Director of the Future Planet Research Centre, 2010
David, The Future of Democracy, 8/26/2010, http://www.australia.to/2010/index.php?option=com_content&view=article&id=4280:future-society-the-future-of-democracy&catid=76:david-tow&Itemid=230)
Democracy, as with all other processes engineered by human civilisation, is evolving at a rapid rate. A number of indicators are pointing to a major leap forward, encompassing a more public participatory form of democratic model and the harnessing of the expert intelligence of the Web. By the middle of the 21st century, such a global version of the democratic process will be largely in place. Democracy has a long evolutionary history. The concept of democracy - the notion that men and women have the right to govern themselves, was practised at around 2,500 BP in Athens. The Athenian polity or political body, granted all citizens the right to be heard and to participate in the major decisions affecting their rights and well-being. The City State demanded services and loyalty from the individual in return. There is evidence however that the role of popular assembly actually arose earlier in some Phoenician cities such as Sidon and Babylon in the ancient assemblies of Syria- Mesopotamia, as an organ of local government and justice. As demonstrated in these early periods, democracy, although imperfect, offered each individual a stake in the nation’s collective decision-making processes. It therefore provided a greater incentive for each individual to cooperate to increase group productivity. Through a more open decision process, improved innovation and consequently additional wealth was generated and distributed more equitably. An increase in overall economic wellbeing in turn generated more possibilities and potential to acquire knowledge, education and employment, coupled with greater individual choice and freedom. According to the Freedom House Report, an independent survey of political and civil liberties around the globe, the world has made great strides towards democracy in the 20th and 21st centuries. In 1900 there were 25 restricted democracies in existence covering an eighth of the world’s population, but none that could be judged as based on universal suffrage. The US and Britain denied voting rights to women and in the case of the US, also to African Americans. But at the end of the 20th century 119 of the world’s 192 nations were declared electoral democracies. In the current century, democracy continues to spread through Africa and Asia and significantly also the Middle East, with over 130 states in various stages of democratic evolution. Dictatorships or quasi democratic one party states still exist in Africa, Asia and the middle east with regimes such as China, North Korea, Zimbabwe, Burma, the Sudan, Belarus and Saudi Arabia, seeking to maintain total control over their populations. However two thirds of sub-Saharan countries have staged elections in the past ten years, with coups becoming less common and internal wars gradually waning. African nations are also starting to police human rights in their own region. African Union peacekeepers are now deployed in Darfur and are working with UN peacekeepers in the Democratic Republic of the Congo. The evolution of democracy can also be seen in terms of improved human rights. The United Nations Universal Declaration of Human Rights and several ensuing legal treaties, define political, cultural and economic rights as well as the rights of women, children, ethnic groups and religions. This declaration is intended to create a global safety net of rights applicable to all peoples everywhere, with no exceptions. It also recognises the principle of the subordination of national sovereignty to the universality of human rights; the dignity and worth of human life beyond the jurisdiction of any State. The global spread of democracy is now also irreversibly linked to the new cooperative globalisation model. The EU, despite its growing pains, provides a compelling template; complementing national decisions in the supra-national interest at the commercial, financial, legal, health and research sharing level. The global spread of new technology and knowledge also provides the opportunity for developing countries to gain a quantum leap in material wellbeing; an essential prerequisite for a stable democracy. The current cyber-based advances therefore presage a much more interactive public form of democracy and mark the next phase in its ongoing evolution. Web 2.0’s social networking, blogging, messaging and video services have already significantly changed the way people discuss political issues and exchange ideas beyond national boundaries. In addition a number of popular sites exist as forums to actively harness individual opinions and encourage debate about contentious topics, funnelling them to political processes. These are often coupled to online petitions, allowing the public to deliver requests to Government and receive a committed response. In addition there are a plethora of specialized smart search engines and analytical tools aimed at locating and interpreting information about divisive and complex topics such as global warming and medical stem cell advances. These are increasingly linked to Argumentation frameworks and Game theory, aimed at supporting the logical basis of arguments, negotiation and other structured forms of group decision-making. New logic and statistical tools can also provide inference and evaluation mechanisms to better assess the evidence for a particular hypothesis. By 2030 it is likely that such ‘intelligence-based’ algorithms will be capable of automating the analysis and advice provided to politicians, at a similar level of quality and expertise as that offered by the best human advisers. It might be argued that there is still a need for the role of politicians and leaders in assessing and prioritising such expert advice in the overriding national interest. But a moment’s reflection leads to the opposite conclusion. Politicians have party allegiances and internal obligations that can and do create serious conflicts of interest and skew the best advice. History is replete with such disastrous decisions based on false premises, driven by party political bias and populist fads predicated on flawed knowledge. One needs to look no further in recent times than the patently inadequate evidential basis for the US’s war in Iraq which has cost at least half a million civilian lives and is still unresolved. However there remains a disjunction between the developed west and those developing countries only now recovering from colonisation, the subsequent domination by dictators and fascist regimes and ongoing natural disasters. There is in fact a time gap of several hundred years between the democratic trajectory of the west and east, which these countries are endeavouring to bridge within a generation; often creating serious short-term challenges and cultural dislocations. A very powerful enabler for the spread of democracy as mentioned is the Internet/Web- today’s storehouse of the world’s information and expertise. By increasing the flow of essential intelligence it facilitates transparency, reduces corruption, empowers dissidents and ensures governments are more responsive to their citizen’s needs. Ii is already providing the infrastructure for the emergence of a more democratic society; empowering all people to have direct input into critical decision processes affecting their lives, without the distortion of political intermediaries. By 2040 more democratic outcomes for all populations on the planet will be the norm. Critical and urgent decisions relating to global warming, financial regulation, economic allocation of scarce resources such as food and water, humanitarian rights and refugee migration etc, will to be sifted through community knowledge, resulting in truly representative and equitable global governance. Implementation of the democratic process itself will continue to evolve with new forms of e-voting and governance supervision, which will include the active participation of advocacy groups supported by a consensus of expert knowledge via the Intelligent Web 4.0. Over time democracy as with all other social processes, will evolve to best suit the needs of its human environment. It will emerge as a networked model- a non-hierarchical, resilient protocol, responsive to rapid social change. Such distributed forms of government will involve local communities, operating with the best expert advice from the ground up; the opposite of political party self-interested power and superficial focus-group decision-making, as implemented by many current political systems. These are frequently unresponsive to legitimate minority group needs and can be easily corrupted by powerful lobby groups, such as those employed by the heavy carbon emitters in the global warming debate. 

Ext. Democracy Inevitable 
(__) 

(__) Democracy is widespread globally -- prefer our evidence – affirmative authors are overly pessimistic
Carothers, Director of the Democracy and Rule of Law Program, JD from Harvard University, 2009
Thomas, Stepping Back From Democratic Pessimism, February 2009, http://www.carnegieendowment.org/files/democratic_pessimism.pdf
Pessimism about the progress of democracy in the developing and postcommunist worlds has risen sharply in recent years. Negative developments in a variety of countries, such as military coups, failed elections, and the emergence of antidemocratic populist leaders, have caused some observers to argue that democracy is in retreat and authoritarianism on the march. A broad look at the state of democracy around the world reveals however that although the condition of democracy is certainly troubled in many places, when viewed relative to where it was at the start of this decade, democracy has not lost ground in the world overall. The former Soviet Union is the one region where democracy has clearly slipped backward in this decade, primarily as a result of Russia’s authoritarian slide. The Middle East has also been a source of significant disappointment on democracy but mostly in comparison with unrealistic expectations that were raised by the Bush administration. In most of the rest of the world good news with respect to democratization is found in roughly equal proportion to bad news and considerable continuity has prevailed as well. This more balanced perspective on the global state of democracy undercuts some of the explanations that are currently offered by democratic pessimists, such as that citizens of struggling democracies are withdrawing their support for democracy as a result of poor socioeconomic performance of their governments, that elections are tearing apart many weak democracies, that economic gains by authoritarian states are causing authoritarianism to spread, and that antidemocratic foreign policies by some assertive nondemocratic states, such as Russia, China, Venezuela, and Iran, are doing significant harm to democracy. The Obama administration should take on board this more balanced perspective. Doing so will help ensure that unnecessary democratic pessimism does not reinforce the natural tendency to respond to the Bush administration’s negative experiences with democracy policy by backing away from U.S. support for democracy abroad. Bad news about the state of democracy in the developing and postcommunist worlds has accumulated steadily this decade. Military coups have ousted democratic governments in Bangladesh, Mauritania, and Thailand. Disputed elections have erupted into violence in many places, including Armenia, Ethiopia, Kenya, Mongolia, and Zimbabwe. Populist leaders or populist movements of doubtful democratic fi delity have gained ground in South America and Central Europe. Hopes that new pressures for political reform might spark a wave of democratization in the Arab world have not materialized. The initially inspiring “color revolutions” in Georgia, Kyrgyzstan, and Ukraine have lost their luster and sparked repressive countermeasures against independent civil society and international support for democracy in a growing number of places. Some large countries, notably Iran, Nigeria, and Russia, have slid backward away from gains on democratic reforms of the late 1990s. Talk of a “democratic recession” as well as a general sense of pessimism about democracy’s global prospects has become common in Western policy circles.1 As the bad news has multiplied, so too have the explanatory accounts. These accounts usually emphasize the inherent diffi culties and liabilities of democratization. The wave of democracy that unfolded in the 1980s and 1990s, observers note, swept many countries into democratic transitions even though these countries were poorly prepared for democracy in traditional terms, lacking the socioeconomic underpinnings and other structural conditions often thought essential for successful democratization. Being inherently fragile, the argument goes, these attempted transitions are being undermined by accumulated citizen discontent over poor socioeconomic performance and corrupt, incompetent governance. Moreover, pessimists assert, many of these societies have such sharp ethnic, tribal, or religious divisions that they are pulled into confl ict by elections that bring these divisions to the fore. The explanatory accounts of democracy’s troubled decade point not only to the weaknesses of new democracies but also to authoritarianism’s growing strength. In the past several years, the idea that authoritarianism is “on the march” has gained credence in many quarters.2 According to this view, democracy is reeling in the world not just because it is being undermined by its own shortcomings but because it is being muscled aside by increasingly confi dent, capable authoritarian regimes. The economic gains of numerous nondemocratic states in this decade (at least until the onset of the global fi nancial crisis) solidifi ed these regimes, keeping citizens happy at home while also burnishing the regimes’ external legitimacy. These gains increased the attraction of an ideological alternative to democracy—the “China model” or, possibly more broadly, the “authoritarian capitalism” model embodied by both China and Russia.3 In addition, various authoritarian governments, not only those in China and Russia but also those in Iran and Venezuela, are asserting themselves more forcefully on the international stage, supporting undemocratic friends and sometimes working against democratic governments. This picture of democracy in retreat and authoritarianism on the march is discouraging, even daunting. Yet although it contains important elements of truth, it slips easily into overgeneralization, becoming a dramatic storyline that builds on itself and pushes aside any contrary evidence. Stepping back from the headlines and looking at the state of democracy around the world today compared to a decade ago, one sees that democracy has in fact not suffered a broad retreat. Bad news certainly there is. But some good news exists alongside the bad, and considerable continuity also exists. The overall balance sheet for democracy in this decade relative to ten years ago is surprisingly close to neutral. Although the latest Freedom House report highlights setbacks for democracy in 2008, it also contains revealing fi gures comparing the overall numbers for democracy between now and the start of the decade: the number of free countries has risen from 86 to 89 and partly free countries from 58 to 62, while the number of not-free countries has diminished from 48 to 42.4 This more balanced picture points to a need for caution and critical refl ection with regard to the explanatory factors outlined above, both the pressures apparently pulling democracy down as well as the notion of a broad authoritarian rise. 

Answers To: Hegemony Add On
(__) 

(__) Hegemony does not solve peace – nuclear deterrence is sufficient and rising powers are focused inward – dominance only increases the risk of conflict by emboldening our allies 
Preble, Vice President for defense and foreign policy studies at the Cato Institute, 2016
Christopher, 8/31/16, “NO MORE OF THE SAME: THE PROBLEM WITH PRIMACY,” https://warontherocks.com/2016/08/no-more-of-the-same-the-problem-with-primacy/
Such expenditures might still be justified if they were instrumental in keeping Americans safe. But, in fact, primacy is based on a number of faulty premises, including: (a) that the United States is subjected to more urgent and prevalent threats than ever before; (b) that U.S. security guarantees reassure nervous allies and thus contribute to global peace and stability; and (c) that a large and active U.S. military is essential to the health of the international economy.
Primacists hold that the United States cannot adopt a wait-and-see attitude with respect to distant trouble spots. They believe that the security of all states are bound together and that threats to others are actually threats to the United States. Primacists believe that instability and crises abroad will adversely affect American interests if they are allowed to fester. “The alternative to Pax Americana—the only alternative—is global disorder,” writes the Wall Street Journal’s Bret Stephens, with emphasis. Because any problem, in any part of the world, could eventually threaten U.S. security or U.S. interests, primacy aims to stop all problems before they occur.
This assumption is based on a very selective reading of world history, grossly exaggerates the United States’ ability to control outcomes, and underplays its costs. It also miscasts the nature of the threats that are facing us.
Technology has not evaporated the seas, allowing large land armies to march across the ocean floor. Meanwhile, potential challengers like China face more urgent problems that will diminish their desire and ability to project power outside of their neighborhood. They can cause trouble in the South China Sea, but that does not mean they can or will in the South Pacific or the Caribbean. China’s economic troubles and rising popular unrest, for example, could constrain Chinese military spending increases and focus Beijing’s attention at home. Causing problems abroad would threaten critical trading relations that are essential to the health of the Chinese economy.
Primacists argue that we cannot rely on oceans to halt nuclear missiles that fly over them or cyberattacks in the virtual realm. And terrorists could infiltrate by land, sea, or air, or they could be grown right here at home. But our own nuclear weapons provide a powerful deterrent against state actors with return addresses, and a massive, forward-deployed military is not the best tool for dealing with terrorists and hackers. The hard part is finding them and stopping them before they act. That is a job for the intelligence and law enforcement communities, respectively. And small-footprint military units like special operations forces can help as needed.
There have always been dangers in the world, and there always will be. To the extent that we can identify myriad threats that our ancestors could not fathom, primacy compounds the problem. By calling on the United States to deal with so many threats, to so many people, in so many places, primacy ensures that even distant problems become our own.
Primacy’s other key problem is that, contrary to the claims of its advocates, it inadvertently increases the risk of conflict. Allies are more willing to confront powerful rivals because they are confident that the United States will rescue them if the confrontation turns ugly, a classic case of moral hazard, or what MIT’s Barry Posen calls “reckless driving.”

Answers To: Courts Adv 
1NC – Federal Right to Education Fails 
Declaring a federal right to education fails – creates a legitimacy crisis, no federal court experience and states solve 
Lindseth, Peifer, and Testani, Attorneys at Eversheds Sutherland, 2017
Alfred, Lee, Rocco, Spring 2017, Federal Courts Can’t Solve Our Education Ills, Education Next Vol 17(2), http://educationnext.org/federal-courts-cant-solve-our-education-ills-forum-san-antonio-rodriguez/
This analysis reflects the fact that the federal Constitution protects us from certain kinds of governmental action—such as state-imposed segregation, prohibitions on free speech, or invasions of personal privacy—but does not create expansive positive rights or guarantee governmental assistance. Federal courts typically refuse to create new substantive rights, and in a 1989 case, DeShaney v. Winnebago County Department of Social Services, the Supreme Court “recognized that the [Constitution’s] Due Process Clauses generally confer no affirmative right to governmental aid, even where such aid may be necessary to secure life, liberty, or property interests.” Declaring education to be an implicit fundamental right would raise difficult constitutional questions about essentials such as food, shelter, and health care—none of which are mentioned in the federal Constitution.
More broadly, the federal government was designed to have limited, enumerated powers, as reflected in the Tenth Amendment: “The powers not delegated to the United States by the Constitution, nor prohibited by it to the States, are reserved to the States respectively, or to the people.” Regardless of the incentives contained in federal laws like the Elementary and Secondary Education Act, the Supreme Court has repeatedly held that the federal government may encourage but may not simply “commandeer” state governments to implement or enforce federal policies.
These constitutional principles are especially important in the context of education. Historically, responsibility for designing and reforming systems of public education has rested with the states. Unlike the federal Constitution, all 50 state constitutions have provisions that explicitly address education. Many of these provisions speak merely in broad terms, but they still serve as points of reference for state and local governments charged with establishing and maintaining public schools. Legal challenges to a state’s legislative and executive policies on public education necessarily implicate separation-of-powers concerns about the courts’ abilities to answer political questions and resolve policy debates. But at least state courts have an education clause to begin their analysis of any right to education.
By contrast, given the lack of an education clause in the U.S. Constitution, federal courts attempting to define an implicit right to education would need to start from scratch. Without the benefit of any constitutional text or interpretive history to lend meaning to the term “education,” federal courts would be fabricating a new substantive right out of whole cloth.
Ext. Judges Lack Expertise 
(__) 

(__) Right to education fails – federal judges lack the specialized expertise to enforce it 
Lindseth, Peifer, and Testani, Attorneys at Eversheds Sutherland, 2017
Alfred, Lee, Rocco, Spring 2017, Federal Courts Can’t Solve Our Education Ills, Education Next Vol 17(2), http://educationnext.org/federal-courts-cant-solve-our-education-ills-forum-san-antonio-rodriguez/
Creating a federal right to education would also force federal courts to take on issues they are not well-equipped to address. School funding cases are complicated enough for state courts, even with state constitutional education clauses to interpret. Indeed, because of differing language in the various state constitutions, state courts have reached a variety of conclusions about their ability to adjudicate claims involving the “equity” or “adequacy” of public school systems. If federal courts undertook a similar journey unmoored from any constitutional text, “it would be difficult,” as the Supreme Court cautioned in Rodriguez, “to imagine a case having a greater potential impact on our federal system.”
The Rodriguez court further recognized that efforts to make education a federal right overlook “persistent and difficult questions of educational policy, another area in which [the federal courts’] lack of specialized knowledge and experience counsels against premature interference with the informed judgments made at the state and local levels.” And despite 40 years of intervening social-science research, the academic and policy debates described in Rodriguez continue today. Compare the Rodriguez court’s references to a questionable “correlation between educational expenditures and the quality of education” with the following discussion by the Supreme Court of Texas in a 2016 adequacy decision:
Some amici curiae have filed Brandeis briefs citing recent studies going both ways on the issue of whether more spending means a better education. . . . Courts should not sit as a super-legislature. Nor should they assume the role of super-laboratory. They are not equipped to resolve intractable disagreements on fundamental questions in the social sciences. Arthur Miller may have referred to a trial as the crucible, but we doubt he saw it as the best place for reducing scientific truth when the scientific community itself has reached an impasse.
Ext. Right to Education Is Vague
(__) 

(__) Right to education fails – it is too vague to be enforceable 
Lindseth, Peifer, and Testani, Attorneys at Eversheds Sutherland, 2017
Alfred, Lee, Rocco, Spring 2017, Federal Courts Can’t Solve Our Education Ills, Education Next Vol 17(2), http://educationnext.org/federal-courts-cant-solve-our-education-ills-forum-san-antonio-rodriguez/
But even if Rodriguez had been wrongly decided, defining a federal right to education in a way that guarantees “equal educational opportunity” would be no easy task and would raise more questions than it answered.
For example, should equality be gauged by the financial resources made available to public schools? How far would states have to go to equalize these educational inputs? Would providing greater base funding suffice, or would states have to go further to prohibit additional “unequal” spending by local school districts? Would the federal government have its own affirmative duty to provide additional federal funds—which currently make up less than 10 percent of all nationwide funding for K–12 education? And would Congress need to equalize spending across states?
Arguments to equalize funding ignore the reality that in many places, schools with concentrations of poor or academically struggling students already receive at least as much funding per pupil as other schools. Even the Education Law Center, an advocacy organization that supports plaintiffs seeking “fair” (that is, more) public-education funding, recently reported that two-thirds of the states provide equal or “progressive” funding for high-poverty school districts. Particularly in large urban districts, funding levels for disadvantaged or struggling students are often more than equal. Should those targeted funding differences be held unconstitutional? Or would “equal educational opportunity” require even more unequal spending, as Professors Ogletree and Robinson argue in their companion essay?
If equalized funding is not the answer, should states instead be forced to equalize student outcomes? Setting aside practical and policy questions about how to accomplish that goal, serious questions about the proper “aims of education” cited by Ogletree and Robinson remain unsettled. Which outcomes should be measured, and how “equal” must they be? Should courts consider test scores, classroom grades, or graduation rates? If the stubborn achievement gaps that exist in every state could prove a violation of federal equal-protection rights, would federal courts have to monitor every state’s education policies and spending decisions?
Asking federal courts to wade into these thickets is a mistake. State officials and courts have already grappled with many of these issues, and creating a federal right to education would destabilize policies and decisions that have shaped local school systems for generations. On this point, the Rodriguez court observed that the school-funding systems in Texas and “virtually every other state [would] not pass muster” under strict federal judicial scrutiny. “Nor indeed,” the court explained, “in view of the infinite variables affecting the educational process, can any system assure equal quality of education except in the most relative sense.”
1NC -- Court Action Fails 
Court action fails – Brown v. Board aftermath proves it cannot solve between district segregation and results in white flight 
Reardon, Professor of Poverty and Inequality in Education at Stanford, Senior Fellow at the Stanford Institute for Economic Policy Research, and Owens, Assistant Professor in the Sociology department at USC, 2013
Sean F., Ann, 10/1/2013, 60 Years After Brown: Trends and Consequences of School Segregation, https://cepa.stanford.edu/sites/default/files/reardon%20owens%20ARS%20segregation%20oct2013.pdf
Because court-ordered desegregation generally dealt solely with patterns of within-district, between-school segregation, legal desegregation efforts were largely ineffective at reducing between-district segregation. In 1974, the Supreme Court’s Milliken v. Bradley (418 U.S. 717) decision ruled out court-ordered inter-district desegregation plans, unless it could be shown that the state was responsible for between-district segregation patterns, a burden of proof difficult to meet. This is one reason that today racial segregation is higher between districts than within districts, between schools (Stroub & Richards 2013). Fiel (2013) shows that the high degree of sorting by race between school districts is more consequential for minority student isolation and exposure to whites than within-district sorting. 
There is some evidence that desegregation efforts also contributed to increasing betweendistrict segregation, as a result of so-called “white flight”—the movement of white families to districts with fewer blacks in order to avoid racially integrated schools (Coleman et al. 1975; Farley et al. 1980; Rossell 1975; Wilson 1985). Although some of the decline in white enrollments in desegregating districts can be attributed to declining white birth rates, several studies suggest that white flight in response to desegregation also played a substantial role (Welch & Light 1987; Reber 2005). Reber (2013) shows that white enrollment losses reduced the effects of desegregation plans by about one-third.
In addition to white flight to other districts, whites also left the public school system. In response to desegregation in the 1960s and 1970s, white enrollment in private schools increased, particularly in majority black school districts (Clotfelter 1976, 2004) Reardon and Yun (2003) found that this pattern continued into the 1990s in the South; further, they find that the betweendistrict public school segregation was about 40% higher than residential segregation, as a result of high rates of whites private school attendance in majority black districts. In contrast, Logan et al. (2008), however, find mixed evidence that the availability of private schooling is associated with racial segregation from 1970 to 2000.
1NC – Global Democracy Inevitable 
Global democracy inevitable – public participation is growing worldwide 
Tow, Director of the Future Planet Research Centre, 2010
David, The Future of Democracy, 8/26/2010, http://www.australia.to/2010/index.php?option=com_content&view=article&id=4280:future-society-the-future-of-democracy&catid=76:david-tow&Itemid=230)
Democracy, as with all other processes engineered by human civilisation, is evolving at a rapid rate. A number of indicators are pointing to a major leap forward, encompassing a more public participatory form of democratic model and the harnessing of the expert intelligence of the Web. By the middle of the 21st century, such a global version of the democratic process will be largely in place. Democracy has a long evolutionary history. The concept of democracy - the notion that men and women have the right to govern themselves, was practised at around 2,500 BP in Athens. The Athenian polity or political body, granted all citizens the right to be heard and to participate in the major decisions affecting their rights and well-being. The City State demanded services and loyalty from the individual in return. There is evidence however that the role of popular assembly actually arose earlier in some Phoenician cities such as Sidon and Babylon in the ancient assemblies of Syria- Mesopotamia, as an organ of local government and justice. As demonstrated in these early periods, democracy, although imperfect, offered each individual a stake in the nation’s collective decision-making processes. It therefore provided a greater incentive for each individual to cooperate to increase group productivity. Through a more open decision process, improved innovation and consequently additional wealth was generated and distributed more equitably. An increase in overall economic wellbeing in turn generated more possibilities and potential to acquire knowledge, education and employment, coupled with greater individual choice and freedom. According to the Freedom House Report, an independent survey of political and civil liberties around the globe, the world has made great strides towards democracy in the 20th and 21st centuries. In 1900 there were 25 restricted democracies in existence covering an eighth of the world’s population, but none that could be judged as based on universal suffrage. The US and Britain denied voting rights to women and in the case of the US, also to African Americans. But at the end of the 20th century 119 of the world’s 192 nations were declared electoral democracies. In the current century, democracy continues to spread through Africa and Asia and significantly also the Middle East, with over 130 states in various stages of democratic evolution. Dictatorships or quasi democratic one party states still exist in Africa, Asia and the middle east with regimes such as China, North Korea, Zimbabwe, Burma, the Sudan, Belarus and Saudi Arabia, seeking to maintain total control over their populations. However two thirds of sub-Saharan countries have staged elections in the past ten years, with coups becoming less common and internal wars gradually waning. African nations are also starting to police human rights in their own region. African Union peacekeepers are now deployed in Darfur and are working with UN peacekeepers in the Democratic Republic of the Congo. The evolution of democracy can also be seen in terms of improved human rights. The United Nations Universal Declaration of Human Rights and several ensuing legal treaties, define political, cultural and economic rights as well as the rights of women, children, ethnic groups and religions. This declaration is intended to create a global safety net of rights applicable to all peoples everywhere, with no exceptions. It also recognises the principle of the subordination of national sovereignty to the universality of human rights; the dignity and worth of human life beyond the jurisdiction of any State. The global spread of democracy is now also irreversibly linked to the new cooperative globalisation model. The EU, despite its growing pains, provides a compelling template; complementing national decisions in the supra-national interest at the commercial, financial, legal, health and research sharing level. The global spread of new technology and knowledge also provides the opportunity for developing countries to gain a quantum leap in material wellbeing; an essential prerequisite for a stable democracy. The current cyber-based advances therefore presage a much more interactive public form of democracy and mark the next phase in its ongoing evolution. Web 2.0’s social networking, blogging, messaging and video services have already significantly changed the way people discuss political issues and exchange ideas beyond national boundaries. In addition a number of popular sites exist as forums to actively harness individual opinions and encourage debate about contentious topics, funnelling them to political processes. These are often coupled to online petitions, allowing the public to deliver requests to Government and receive a committed response. In addition there are a plethora of specialized smart search engines and analytical tools aimed at locating and interpreting information about divisive and complex topics such as global warming and medical stem cell advances. These are increasingly linked to Argumentation frameworks and Game theory, aimed at supporting the logical basis of arguments, negotiation and other structured forms of group decision-making. New logic and statistical tools can also provide inference and evaluation mechanisms to better assess the evidence for a particular hypothesis. By 2030 it is likely that such ‘intelligence-based’ algorithms will be capable of automating the analysis and advice provided to politicians, at a similar level of quality and expertise as that offered by the best human advisers. It might be argued that there is still a need for the role of politicians and leaders in assessing and prioritising such expert advice in the overriding national interest. But a moment’s reflection leads to the opposite conclusion. Politicians have party allegiances and internal obligations that can and do create serious conflicts of interest and skew the best advice. History is replete with such disastrous decisions based on false premises, driven by party political bias and populist fads predicated on flawed knowledge. One needs to look no further in recent times than the patently inadequate evidential basis for the US’s war in Iraq which has cost at least half a million civilian lives and is still unresolved. However there remains a disjunction between the developed west and those developing countries only now recovering from colonisation, the subsequent domination by dictators and fascist regimes and ongoing natural disasters. There is in fact a time gap of several hundred years between the democratic trajectory of the west and east, which these countries are endeavouring to bridge within a generation; often creating serious short-term challenges and cultural dislocations. A very powerful enabler for the spread of democracy as mentioned is the Internet/Web- today’s storehouse of the world’s information and expertise. By increasing the flow of essential intelligence it facilitates transparency, reduces corruption, empowers dissidents and ensures governments are more responsive to their citizen’s needs. Ii is already providing the infrastructure for the emergence of a more democratic society; empowering all people to have direct input into critical decision processes affecting their lives, without the distortion of political intermediaries. By 2040 more democratic outcomes for all populations on the planet will be the norm. Critical and urgent decisions relating to global warming, financial regulation, economic allocation of scarce resources such as food and water, humanitarian rights and refugee migration etc, will to be sifted through community knowledge, resulting in truly representative and equitable global governance. Implementation of the democratic process itself will continue to evolve with new forms of e-voting and governance supervision, which will include the active participation of advocacy groups supported by a consensus of expert knowledge via the Intelligent Web 4.0. Over time democracy as with all other social processes, will evolve to best suit the needs of its human environment. It will emerge as a networked model- a non-hierarchical, resilient protocol, responsive to rapid social change. Such distributed forms of government will involve local communities, operating with the best expert advice from the ground up; the opposite of political party self-interested power and superficial focus-group decision-making, as implemented by many current political systems. These are frequently unresponsive to legitimate minority group needs and can be easily corrupted by powerful lobby groups, such as those employed by the heavy carbon emitters in the global warming debate. 

Ext. Global Democracy Inevitable 
(__) 

(__) Democracy is widespread globally -- prefer our evidence – affirmative authors are overly pessimistic
Carothers, Director of the Democracy and Rule of Law Program, JD from Harvard University, 2009
Thomas, Stepping Back From Democratic Pessimism, February 2009, http://www.carnegieendowment.org/files/democratic_pessimism.pdf
Pessimism about the progress of democracy in the developing and postcommunist worlds has risen sharply in recent years. Negative developments in a variety of countries, such as military coups, failed elections, and the emergence of antidemocratic populist leaders, have caused some observers to argue that democracy is in retreat and authoritarianism on the march. A broad look at the state of democracy around the world reveals however that although the condition of democracy is certainly troubled in many places, when viewed relative to where it was at the start of this decade, democracy has not lost ground in the world overall. The former Soviet Union is the one region where democracy has clearly slipped backward in this decade, primarily as a result of Russia’s authoritarian slide. The Middle East has also been a source of significant disappointment on democracy but mostly in comparison with unrealistic expectations that were raised by the Bush administration. In most of the rest of the world good news with respect to democratization is found in roughly equal proportion to bad news and considerable continuity has prevailed as well. This more balanced perspective on the global state of democracy undercuts some of the explanations that are currently offered by democratic pessimists, such as that citizens of struggling democracies are withdrawing their support for democracy as a result of poor socioeconomic performance of their governments, that elections are tearing apart many weak democracies, that economic gains by authoritarian states are causing authoritarianism to spread, and that antidemocratic foreign policies by some assertive nondemocratic states, such as Russia, China, Venezuela, and Iran, are doing significant harm to democracy. The Obama administration should take on board this more balanced perspective. Doing so will help ensure that unnecessary democratic pessimism does not reinforce the natural tendency to respond to the Bush administration’s negative experiences with democracy policy by backing away from U.S. support for democracy abroad. Bad news about the state of democracy in the developing and postcommunist worlds has accumulated steadily this decade. Military coups have ousted democratic governments in Bangladesh, Mauritania, and Thailand. Disputed elections have erupted into violence in many places, including Armenia, Ethiopia, Kenya, Mongolia, and Zimbabwe. Populist leaders or populist movements of doubtful democratic fi delity have gained ground in South America and Central Europe. Hopes that new pressures for political reform might spark a wave of democratization in the Arab world have not materialized. The initially inspiring “color revolutions” in Georgia, Kyrgyzstan, and Ukraine have lost their luster and sparked repressive countermeasures against independent civil society and international support for democracy in a growing number of places. Some large countries, notably Iran, Nigeria, and Russia, have slid backward away from gains on democratic reforms of the late 1990s. Talk of a “democratic recession” as well as a general sense of pessimism about democracy’s global prospects has become common in Western policy circles.1 As the bad news has multiplied, so too have the explanatory accounts. These accounts usually emphasize the inherent diffi culties and liabilities of democratization. The wave of democracy that unfolded in the 1980s and 1990s, observers note, swept many countries into democratic transitions even though these countries were poorly prepared for democracy in traditional terms, lacking the socioeconomic underpinnings and other structural conditions often thought essential for successful democratization. Being inherently fragile, the argument goes, these attempted transitions are being undermined by accumulated citizen discontent over poor socioeconomic performance and corrupt, incompetent governance. Moreover, pessimists assert, many of these societies have such sharp ethnic, tribal, or religious divisions that they are pulled into confl ict by elections that bring these divisions to the fore. The explanatory accounts of democracy’s troubled decade point not only to the weaknesses of new democracies but also to authoritarianism’s growing strength. In the past several years, the idea that authoritarianism is “on the march” has gained credence in many quarters.2 According to this view, democracy is reeling in the world not just because it is being undermined by its own shortcomings but because it is being muscled aside by increasingly confi dent, capable authoritarian regimes. The economic gains of numerous nondemocratic states in this decade (at least until the onset of the global fi nancial crisis) solidifi ed these regimes, keeping citizens happy at home while also burnishing the regimes’ external legitimacy. These gains increased the attraction of an ideological alternative to democracy—the “China model” or, possibly more broadly, the “authoritarian capitalism” model embodied by both China and Russia.3 In addition, various authoritarian governments, not only those in China and Russia but also those in Iran and Venezuela, are asserting themselves more forcefully on the international stage, supporting undemocratic friends and sometimes working against democratic governments. This picture of democracy in retreat and authoritarianism on the march is discouraging, even daunting. Yet although it contains important elements of truth, it slips easily into overgeneralization, becoming a dramatic storyline that builds on itself and pushes aside any contrary evidence. Stepping back from the headlines and looking at the state of democracy around the world today compared to a decade ago, one sees that democracy has in fact not suffered a broad retreat. Bad news certainly there is. But some good news exists alongside the bad, and considerable continuity also exists. The overall balance sheet for democracy in this decade relative to ten years ago is surprisingly close to neutral. Although the latest Freedom House report highlights setbacks for democracy in 2008, it also contains revealing fi gures comparing the overall numbers for democracy between now and the start of the decade: the number of free countries has risen from 86 to 89 and partly free countries from 58 to 62, while the number of not-free countries has diminished from 48 to 42.4 This more balanced picture points to a need for caution and critical refl ection with regard to the explanatory factors outlined above, both the pressures apparently pulling democracy down as well as the notion of a broad authoritarian rise. 

1NC – Structural Reform Litigation Fails 
Structural reform litigation fails – local blacklash undermines effectiveness and overstretches federal oversight
Rushin, Assistant Professor, University of Illinois College of Law, 2015
Stephen, Structural Reform Litigation in American Police Departments , Minnesota Law Review, http://www.minnesotalawreview.org/wp-content/uploads/2015/05/Rushin_pdf1.pdf
While not surprising, this realization has significant implications for the usefulness of SRL as a regulatory mechanism. It suggests that SRL is not a silver bullet. SRL ultimately requires local cooperation and dedication to succeed. The DOJ cannot use SRL to instantly transform a police agency with defiant, obstinate leadership. At the start of the Obama Administration, Assistant Attorney General Thomas Perez “told a conference of police chiefs . . . that the Justice Department would be pursuing ‘pattern or practice’ takeovers of police departments much more aggressively than it did under the Bush Administration, eschewing negotiation in favor of hardball tactics seeking immediate federal control.”390 During the second half of the George W. Bush Administration, the DOJ took a more cautious approach to enforcing § 14141, opting for cooperative arrangements as opposed to hostile takeovers of local police agencies.391 Policing scholars criticized this Bush Administration approach, saying that it demonstrated a lack of political commitment to the issue of police misconduct.392 The evidence gathered in this study raises questions about whether the DOJ can effectively use § 14141 in a manner that the Obama Administration has advocated. 
Can the DOJ force reform on a municipality that adamantly opposes it? This represents that most important question fac-ing SRL in the future. The answer will define the future usefulness of this regulatory mechanism. Thus far, the DOJ has not fully pursued SRL against municipalities that ardently oppose federal oversight. In fact, on occasion, municipalities have requested DOJ intervention via § 14141.393 At least one pending § 14141 case in Alamance County, North Carolina may test the limits of SRL. There, a DOJ investigation found that the Alamance County Sheriff Department, headed by Sheriff Terry Johnson, was engaged in a pattern or practice of racial profiling and discrimination.394 But unlike other municipalities that quickly initiated negotiations with the DOJ behind closed doors to settle the potential § 14141 suit, Sheriff Johnson called the DOJ report an “embarrassment” and vowed to fight the issue in court.395 Alamance County could represent two firsts—the first time a municipality brings a § 14141 case to trial and the first time that the DOJ attempts to force reform on a department with openly intransigent leadership. The results from the case may speak volumes about SRL’s future usefulness. 
Ext. Bureacratic Drift 
(__) 

(__) Structural reform litigation fails – only increases the ability of agencies to create bureacratic drift because remedies rely on bargaining 
Bertelli, Professor of the Politics of Public Policy, New York University, and Feldmann, Associate Professor of Economics at Melbourne Business School, 2006 
Anthony, Sven, Structural Reform Litigation: REMEDIAL BARGAINING AND BUREAUCRATIC DRIFT, Journal of Theoretical Politics, 18(2), Accessed Via Sage Publications 
Structural reform litigation has been the source of lively debates in legal commentary (e.g., Chayes, 1976; Fiss, 1982; Horowitz, 1982; Epstein, 1996). Initiated by interest groups representing the unified interest of a class of agency clients, this form of public litigation shapes the administration of important policy domains, particularly in the social services. The prison systems of most American states, many state-level child welfare agencies, welfare programs, public housing authorities, school districts, police departments, and other agencies have been defendants in structural reform cases, and their administration continues to be significantly affected by the outcomes. Court sanctioned reforms mandate and interdict specific sets of agency actions and procedures. Moreover, since structural reform cases are typically brought against state agencies in federal court, issues of federalism arise.1
Though it is widely accepted that structural reform litigation is a strategy for interest groups to change policy outcomes,2 we illustrate how such cases provide administrative agencies, in conjunction with interest groups, an institutional tool for systematically creating bureaucratic drift. The reason for this drift lies in remedial bargaining. Due to the complexity and political diffi- culty of structural reform cases, remedies are generally negotiated by the defendant agency and interest group plaintiff.3 This arrangement allows the litigants to obtain a mutually beneficial consent decree at the expense of the legislature, which is absent from the bargaining table. Surprisingly, this occurs even where the judiciary is entirely policy neutral and non-activist.
Given the practice and reality of structural reform litigation, the legislature cannot prevent policy drift and cannot realistically anticipate all drift that would result from future litigation. As a result, the legislature may create an agency with the potential to implement unintended policy (see Banks and Weingast, 1992). Moreover, once an administrative agency is established, the legislature may not have an incentive (Fiorina, 1977) or the ability (Weingast and Moran, 1983) to revisit the delegation. In fact, the drift historically observed in structural reform cases often occurs through changes in the constellation and litigation, capacity of interest groups in a particular policy area.4 Seeking ex post redress from litigation-induced drift is costly and consequently rare. As a consequence, the drift we analyze presently occurs de facto. If such drift is anticipated to be sufficiently large, the legislature may take precautions, including the narrow definition of administrative discretion in enabling statutes (e.g., Epstein and O’Halloran, 1999; Gailmard, 2002) or a decision not to create an agency at all (Banks and Weingast, 1992).5 In a separate article, we explore the trade-offs for the legislature involved in such enforcement issues (Bertelli and Feldmann, 2005).
Ext. Litigation Fails – Relies on Local Resources
(__) 

(__) Structural reform litigation fails – it relies on local resources which makes implementation impossible in cash-strapped communities
Rushin, Assistant Professor, University of Illinois College of Law, 2015
Stephen, Structural Reform Litigation in American Police Departments , Minnesota Law Review, http://www.minnesotalawreview.org/wp-content/uploads/2015/05/Rushin_pdf1.pdf
Decentralization in American policing leads to wide resource disparities between municipalities.341 The result is that some jurisdictions lack the necessary resources to invest in policies in procedures to reduce misconduct.342 While the forced allocation of scarce resources may be an advantage of SRL, it also represents a potential limitation. What happens, after all, when a particularly poor community chooses not to invest in costly, proactive police reforms out of necessity because of a lack of overall resources? Take a community like Camden, New Jersey. Over a third of all Camden residents are living below the poverty line.343 The entire City of Camden took in only around $24 million in tax revenue in 2011, despite the fact that the Camden police force alone cost around $65 million that year.344 Camden has historically lacked the resources to hire enough police forces to man the streets, let alone to invest in proactive misconduct regulation mechanisms. When faced with the prospect of SRL, other financially strapped communities like New Orleans have been forced to increase municipal taxes substantially.345 As a result, the DOJ may understandably face significant backlash in using SRL in cash-strapped communities.
1NC – Environment Degredation Doesn’t Cause Extinction 
Environmental impacts are exaggerated – no tipping points and species are redundant 
Brook, Professor at the University of Adelaide, Corey Bradshaw,  appointee at the South Australian Research and Development Institute, 2013
Barry, Corey, Brave New Climate, March 4, 2013, "Worrying about global tipping points distracts from real planetary threats", http://bravenewclimate.com/2013/03/04/ecological-tipping-points/
Barry Brook¶ We argue that at the global-scale, ecological “tipping points” and threshold-like “planetary boundaries” are improbable. Instead, shifts in the Earth’s biosphere follow a gradual, smooth pattern. This means that it might be impossible to define scientifically specific, critical levels of biodiversity loss or land-use change. This has important consequences for both science and policy.¶ Humans are causing changes in ecosystems across Earth to such a degree that there is now broad agreement that we live in an epoch of our own making: the Anthropocene. But the question of just how these changes will play out — and especially whether we might be approaching a planetary tipping point with abrupt, global-scale consequences — has remained unsettled.¶ A tipping point occurs when an ecosystem attribute, such as species abundance or carbon sequestration, responds abruptly and possibly irreversibly to a human pressure, such as land-use or climate change. Many local- and regional-level ecosystems, such as lakes,forests and grasslands, behave this way. Recently however, there have been several efforts to define ecological tipping points at the global scale.¶ At a local scale, there are definitely warning signs that an ecosystem is about to “tip”. For the terrestrial biosphere, tipping points might be expected if ecosystems across Earth respond in similar ways to human pressures and these pressures are uniform, or if there are strong connections between continents that allow for rapid diffusion of impacts across the planet.¶ These criteria are, however, unlikely to be met in the real world.¶ First, ecosystems on different continents are not strongly connected. Organisms are limited in their movement by oceans and mountain ranges, as well as by climatic factors, and while ecosystem change in one region can affect the global circulation of, for example, greenhouse gases, this signal is likely to be weak in comparison with inputs from fossil fuel combustion and deforestation.¶ Second, the responses of ecosystems to human pressures like climate change or land-use change depend on local circumstances and will therefore differ between locations. From a planetary perspective, this diversity in ecosystem responses creates an essentially gradual pattern of change, without any identifiable tipping points.¶ This puts into question attempts to define critical levels of land-use change or biodiversity loss scientifically.¶ Why does this matter? Well, one concern we have is that an undue focus on planetary tipping points may distract from the vast ecological transformations that have already occurred.¶ After all, as much as four-fifths of the biosphere is today characterised by ecosystems that locally, over the span of centuries and millennia, have undergone human-driven regime shifts of one or more kinds.¶ Recognising this reality and seeking appropriate conservation efforts at local and regional levels might be a more fruitful way forward for ecology and global change science.¶ Corey Bradshaw¶ (see also notes published here on ConservationBytes.com)¶ Let’s not get too distracted by the title of the this article – Does the terrestrial biosphere have planetary tipping points? – or the potential for a false controversy. It’s important to be clear that the planet is indeed ill, and it’s largely due to us. Species are going extinct faster than they would have otherwise. The planet’s climate system is being severely disrupted; so is the carbon cycle. Ecosystem services are on the decline.¶ But – and it’s a big “but” – we have to be wary of claiming the end of the world as we know it, or people will shut down and continue blindly with their growth and consumption obsession. We as scientists also have to be extremely careful not to pull concepts and numbers out of thin air without empirical support.¶ Specifically, I’m referring to the latest “craze” in environmental science writing – the idea of “planetary tipping points” and the related “planetary boundaries”.¶ It’s really the stuff of Hollywood disaster blockbusters – the world suddenly shifts into a new “state” where some major aspect of how the world functions does an immediate about-face.¶ 
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(__) Biodiversity loss and environment degredation do not cause extinction --- numerous studies prove
Kareiva, Chief Scientist and Vice President, The Nature Conservancy, 2012 
Peter, Winter, “Conservation in the Anthropocene,” http://thebreakthrough.org/index.php/journal/past-issues/issue-2/conservation-in-the-anthropocene/
2. As conservation became a global enterprise in the 1970s and 1980s, the movement's justification for saving nature shifted from spiritual and aesthetic values to focus on biodiversity. Nature was described as primeval, fragile, and at risk of collapse from too much human use and abuse. And indeed, there are consequences when humans convert landscapes for mining, logging, intensive agriculture, and urban development and when key species or ecosystems are lost.¶ But ecologists and conservationists have grossly overstated the fragility of nature, frequently arguing that once an ecosystem is altered, it is gone forever. Some ecologists suggest that if a single species is lost, a whole ecosystem will be in danger of collapse, and that if too much biodiversity is lost, spaceship Earth will start to come apart. Everything, from the expansion of agriculture to rainforest destruction to changing waterways, has been painted as a threat to the delicate inner-workings of our planetary ecosystem.¶ The fragility trope dates back, at least, to Rachel Carson, who wrote plaintively in Silent Spring of the delicate web of life and warned that perturbing the intricate balance of nature could have disastrous consequences.22 Al Gore made a similar argument in his 1992 book, Earth in the Balance.23 And the 2005 Millennium Ecosystem Assessment warned darkly that, while the expansion of agriculture and other forms of development have been overwhelmingly positive for the world's poor, ecosystem degradation was simultaneously putting systems in jeopardy of collapse.24¶ The trouble for conservation is that the data simply do not support the idea of a fragile nature at risk of collapse. Ecologists now know that the disappearance of one species does not necessarily lead to the extinction of any others, much less all others in the same ecosystem. In many circumstances, the demise of formerly abundant species can be inconsequential to ecosystem function. The American chestnut, once a dominant tree in eastern North America, has been extinguished by a foreign disease, yet the forest ecosystem is surprisingly unaffected. The passenger pigeon, once so abundant that its flocks darkened the sky, went extinct, along with countless other species from the Steller's sea cow to the dodo, with no catastrophic or even measurable effects.¶ These stories of resilience are not isolated examples -- a thorough review of the scientific literature identified 240 studies of ecosystems following major disturbances such as deforestation, mining, oil spills, and other types of pollution. The abundance of plant and animal species as well as other measures of ecosystem function recovered, at least partially, in 173 (72 percent) of these studies.25
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