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Neoliberalism: Neoliberalism is a theory of how to organize the political and economic aspects of society. Central to neoliberal ideology is the idea of individual responsibility and choice. As a result, government structures under neoliberal systems feature less intervention and regulation. Further, economic systems organized based on neoliberal principles are free market systems.
Free Market: The free market refers to the organization of the economy under a capitalist system. It is organized based on the principles of supply (how much of something exists) and demand (how much people want a certain thing), which determine the price of goods and services. 
Capitalism: Is the predominant economic system in America. Unlike socialist systems, a capitalist system is one with little government regulation. The profit motive drives individual decision making under capitalist systems. Capitalism is also based on the assumption that economic incentives are the most effective way to get individuals to carry out a certain social good.  
Reform: Reform in this context refers to process of fixing certain elements of a problem rather than starting over. For example, in the context of education, reform means changing certain things that do not work instead of completely changing the way the public education system operates. 
Regulation: Regulation in this context refers to the government intervening to fix a problem. The alternative to government action would be the free market addressing the situation when the economic incentives to do so arose. 
Ideology: An ideology is a worldview or philosophy about how the world should be structured. Religion is one example of an ideology. In this context, neoliberalism is an ideology because it provides a framework for judging individual behavior, and provides guidelines for how to organize society. 
“Root cause”: A root cause is the main reason something happens. For example, the root cause of not being poor would be not having money. A “proximate”, or additional cause, could be lack of employment.
Liberal: Liberal in this context means something different from its usage in American politics, such as when referencing democrats who are liberal and republicans who are conservative. A Liberal in this context refers to a proponent of the ideology of “Liberalism”. Liberals believe, first and foremost, in individual freedom and autonomy. To this end, like neoliberals, they want less government intervention and more individual choice to regulate society. 
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The kritik of the affirmative plan is that the reform of the public education system is bound to fail because it works within an economic system, and uses economic mechanisms, that are by their nature against the ideology of the public good. In other words, if the cure for the harms of public education is a lack of government funding and overall investment in public services, the mechanism of the plan, which is based on free market principles, is not a solution but actually makes those harms worse. 
Further, the affirmative’s reform appears to make the capitalist and neoliberal system appear to be beneficial, when in fact it is the cause of what is currently destroying the planet. The 1nc impact evidence states that the profit motive has caused environmental disasters as well as wars. The judge should thus reject the affirmative because the ideology underpinning their policy proposal will lead to negative impacts. The alternative to the affirmative plan presented by the negative is a rejection of the neoliberal system. The 1nc evidence claims that rejecting this ideology is an act that goes further than the reform of the plan to alleviate the negative effects of capitalism. 
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1NC Neoliberalism Kritik
The affirmative’s focus on reforming the public-school system is bound to fail. Current education systems teach students the status quo ideology of neoliberalism and free-market capitalism. The affirmative’s reform is just an attempt to sustain these systems.

Wilson 2006

(Faith Agostinone Wilson, Professor at Aurora University, 2006, "Downsized Discourse: Classroom Management, Neoliberalism, and the Shaping of Correct Workplace Attitude," http://www.jceps.com/wp-content/uploads/PDFs/04-2-06.pdf)
Brosio (2000) describes the dominant, if not hegemonic, ideologies of U.S. schools— idealism and realism-- as stemming from “the historical quest for certainty” which has been translated into various systems of elite power (p. 61). This quest has meant that high stakes testing and standardized curriculum must appear neutral, or “as an immutable reality” (Lipman, 2004, para. 30). Like neoliberalism itself, the essentialist project risks suffering a crisis of legitimacy unless it can make testing, scripted instruction, and school-to-work curriculum appear to be a logical response to a ‘naturally developing’ economic situation. The teacher required for this project must “know the essentialist curriculum well…have a certain kind of character and moral disposition,” and ultimately view the school’s role as one of “preserving and refining what already exists” (Brosio, 2000, p. 69). To this end, an ideology of control always lurks behind the essentialist project, with a strong focus on monitoring teacher conduct via testing and standards (Beckmann & Cooper, 2004; Hill, 2004; Hursch & Martina, 2004). It is no surprise that the ruling elite have discovered the political power of science, including No Child Left Behind’s use of ‘scientific research’ as a key example. Lipman (2004) connects the ‘with us or against us’ logic of the Bush administration to a containment-oriented, literalist insistence on the absolute “need” for standardized testing. The testament to the power of this logic is the lack of a collectively asked “why” in response to the claims of testing and efficiency experts throughout history, beginning with Frederick Taylor (Oncu & Kose, 2002). 
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The impact to voting affirmative is planetary extinction. Capitalism has caused multiple wars, famine, and climate change. 
Naidu 98 
(MV, PhD Poli Sci, Peace Research 30.2 (May 1998): 1. proquest)
All the above arguments present globalization as the positive, the constructive and the beneficial evolution of the modern age being shaped by the forces of industrialization, technologicalization and internationalization. In other words, globalization is being considered as a process that is providing solutions to serious problems of world wars, ecological disasters, transportation restrictions, cultural misunderstandings, bad use of world resources, high unemployment, Third World poverty, imbalances in international trade, and economic crises resulting out of poor investments, high interest rates and high inflation. But the question that should be raised is--what caused these problems? Otherwise we end up with the logic of the tragedies caused by drunk driving. More policing, more fines, more restrictions on licensing or more punishment, while selling more alcohol, can't end the problem of drunk driving; at best, these steps can help as first aid. Only prohibiting alcohol consumption by drivers can eliminate drunk driving. In other words, rooting out the causes, not the treatment of the symptoms, can avoid diseases. Globalized military action can, at best, stop or limit war, but can't eliminate war. What causes have led to the world wars of the modern age, should be the question. Answer? Modern weapons and their enormous destructive capabilities.(f.6) And modern weapons of war are very much the products of modern industry and technology.(f.7) Modern militarization and weaponry of mass destruction are now threatening the very existence of life on earth. What factors have causedtoday's life endangering phenomena of ecological disasters--the depletion of the ozone layer, the warming of the global temperature,(f.8) the dead rivers, lakes and oceans, deforestation, the poisoned fruits, fishes and food grains, and species extinction? Worldwide reckless massive industrialization and dehumanized science-technology. By dehumanization I mean the total concentration of the industries on power and profitto the almost total exclusion of concerns for human health and happiness in terms of physical, emotional, intellectual and economic well-being. While modern facilities of ships, planes, trains and trucks, essentials of modern industrialization and products of modern technology, have globalized transportation, they have also globalized the shipment of arms, military equipment, war tanks, battleships, submarines, bombers,(f.9) and transportation, in a matter of hours or days, of thousands of troops to wage wars in every nook and corner of the world. Besides, the massive increase in the numbers and accidents in transportation have been causing unprecedented damages to economic wealth, human health and the global ecology.(f.10)
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The alternative to the affirmative presented by the kritik is one where the judge, as an individual, and not a policymaker, rejects neoliberalism as a political and economic ideology. This act will go further in preventing neoliberalism than voting for the affirmative. 

von Werlhof 2008 
 (Claudia, Professor of Women’s Studies and Political Science at the University of Innsbruck, Austria, Global Research, February 01, 2008,  “The Consequences of Globalization and Neoliberal Policies. What are the Alternatives” http://www.globalresearch.ca/the-consequences-of-globalization-and-neoliberal-policies-what-are-the-alternatives/7973) 
No alternatives have ever come from “the top”. Alternatives arise where people, alone or in groups, decide to take initiative in order to control their destiny (Korten 1996). From the bottom of society (Mies 2001), a new feeling of life, a new energy and a new solidarity spread and strengthen each and every one involved. As a result, people are able to free themselves from a notion of “individuality” that reduces them to “sentient commodities” or, even worse, “functioning machines”. The mentioned examples of resistance and alternatives do truly undermine neoliberalism and its globalization. People who are engaged in them reach a completely different way of thinking. They have lost faith in “development” and have seen through the game. To them, “development” has become an affront or an object of ridicule. Politicians are expected to “get lost”, as we have recently seen in Argentina: “Que se vayan todos!” It has become clear that no one wants to have anything to do with conventional politics and politicians anymore. People have realized that politics as a “system” never serves but betrays and divides them. Some people have developed almost allergic reactions to conventional politics. They have experienced long enough that domination inevitably negates life. Of course there are alternatives to plundering the earth, to making war and to destroying the planet. Once we realize this, something different already begins to take shape. It is mandatory to let it emerge before the hubris’ boomerang finds us all. 
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_Only a rigorous anti-state based education system will prevent neoliberalism. The affirmative works within the current education system, which prohibits students from questioning capitalism
Giroux PhD 13
Henry A Public Intellectuals against the neoliberal university http://philosophersforchange.org/2013/11/12/public-intellectuals-against-the-neoliberal-university/¶ 
If young people are to develop a deep respect for others, a keen sense of social responsibility, as well as an informed notion of civic engagement, pedagogy must be viewed as the cultural, political and moral force that provides the knowledge, values and social relations to make such democratic practices possible. Central to such a challenge is the need to position intellectual practice “as part of an intricate web of morality, rigor and responsibility” that enables academics to speak with conviction, enter the public sphere to address important social problems, and demonstrate alternative models for bridging the gap between higher education and the broader society.[31] Connective ties are crucial in that it is essential to develop intellectual practices that are collegial rather than competitive, refuse the instrumentality and privileged isolation of the academy, link critical thought to a profound impatience with the status quo, and connect human agency to the idea of social responsibility and the politics of possibility.¶ Increasingly, as universities are shaped by an audit culture, the call to be objective and impartial, whatever one’s intentions, can easily echo what George Orwell called the official truth or the establishment point of view. Lacking a self-consciously democratic political focus, teachers are often reduced, or reduce themselves, to the role of a technician or functionary engaged in formalistic rituals, unconcerned with the disturbing and urgent problems that confront the larger society or the consequences of one’s pedagogical practices and research undertakings. Hiding behind appeals to balance and objectivity, too many scholars refuse to recognize that being committed to something does not cancel out what C. Wright Mills once called hard thinking. Teaching needs to be rigorous, self-reflective, and committed not to the dead zone of instrumental rationality but to the practice of freedom, to a critical sensibility capable of advancing the parameters of knowledge, addressing crucial social issues, and connecting private troubles and public issues.¶
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_ 
_ The affirmative is a free market program and not a publicly funded service. This means that they perpetuate the free market conditions that our 1NC impact evidence claims causes environmental destruction. 
Allen and Guthman, 2005  
(Patricia, professor, University of California at Santa Cruz, Julie, professor, University of California at Santa Cruz, Santa Cruz, “From ‘‘old school’’ to ‘‘farm-to-school’’: Neoliberalization from the ground up” Agriculture and Human Values (2006) 23:401–415) 
FTS programs are thus emerging in an economic environment that is much more penurious with public resources than when federal school food programs were originally developed. FTS organizers have had to adapt to this economic situation. For example, the description of a workshop at a December 2004 FTS conference read, ‘‘How to improve student nutrition (and profit!) by including fresh, local fruits and vegetables in the school lunch program’’ (CAFF, 2004). In addition to needing to turn a profit, FTS programs have substantial start-up costs for facilities and equipment to transport, store, prepare, and serve fresh food. This is because so much existing school food is provisioned on a ‘‘heat and serve’’ basis that many schools no longer have the capacity (i.e., facilities, equipment, and staff) to provide food prepared on the premises. Thus, FTS programs are often under a double pressure to generate revenue at the same time that they are incurring additional start-up costs (even though the actual food cost may be lower). Many FTS programs therefore require financial support above and beyond the formula public funds that pay for the national school food program.
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_

_The affirmative’s school lunch program perpetuates a form of neoliberal governance. The affirmative makes neoliberalism appear to be the solution to inequality, allowing for its continuance. 
Allen and Guthman, 2005  
(Patricia, Center for Agroecology and Sustainable Food Systems, University of California at Santa Cruz, Julie, Department of Community Studies, University of California at Santa Cruz, Santa Cruz, “From ‘‘old school’’ to ‘‘farm-to-school’’: Neoliberalization from the ground up” Agriculture and Human Values (2006) 23:401–415) 
Among the many new initiatives in the burgeoning alternative agrifood movement, farm-to-school (FTS) programs, which bring fresh, local produce into schools, are at the forefront. The level of enthusiasm for and rapid proliferation of FTS programs makes them of great interest to activists and academics alike, particularly given their intersection with established public welfare programs. This public context of FTS programs makes them substantially different from other innovations within the alternative agrifood movement. While other alternative food institutions such as CSAs and farmers’ markets share many goals with FTS programs, they are substantially private institutions. FTS programs, on the other hand, derive from and must work within the longstanding national school meals public entitlement program. That is, FTS programs work within the historical context of a welfare state program in which solving social problems was seen as the purview of the federal government. At the same time, FTS programs must work within the contemporary context of neoliberalization, in which solving social problems is seen as the domain of individuals and the market. For these reasons the national (old school) and FTS (new school) food programs are strikingly similar in their objectives; it is in their approach that they differ, as we will discuss. Yet, these differences in approach, as we will argue, both enable and reflect neoliberalization. 
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_The affirmative’s market based reform is a neoliberal policy. The affirmative increases private control over the school system, hampering efforts at true racial reform. 
Janelle 2013- Scott, Janelle T. , Associate Professor at the University of California, Berkeley in the Graduate School of Education and African American Studies Department. “Rosa Parks Moment? School Choice and the Marketization of Civil Rights” Critical Studies in Education. Feb 2013, Vol. 54 Issue 1, p5-18. 14p
We would misread history, however, and ignore an active policy advocacy network if we presumed that intraracial debates have been or are currently the primary dynamics shaping contemporary education reform. In fact, there is a history of elite control over public education – particularly the education of African-American students – that has important implications for these contemporary dynamics (Anderson, 1988; Watkins, 2001). Current politics of education are animated in particularly charged ways around issues of power, race, civil rights, and the place of market-based reforms in achieving better outcomes for students, schools, and communities. And in many ways, corporate and private sector supporters of market reforms have embraced the language and moral authority of civil rights to champion reforms that not only have a mixed empirical record, but have been opposed by segments of grassroots communities even as they have garnered parental support through organizing efforts funded by venture philanthropies (Scott, 2011). Increasingly, these foundations and corporate philanthropies are acting as de facto public policy makers. Much of the elite advocacy this support underwrites tends to be silent on the historical and structural impediments to equitable schooling and, as a result, is missing an opportunity to challenge the persistence and consequences of racial inequality in areas that deeply affect schools, including employment, housing, tax policies, environmental issues, and health care. Moreover, there is impatience with university-based research that highlights concerns about the network, prompting it to filter out sociological analysis, community testimony, and empirical studies that call into question the efficacy of the reforms about which market adherents are so enamored.

These trends need not continue. Closer examination of advocacy politics in public
education can reveal possibilities for a rearticulation of civil rights and schooling
that more closely adheres to civil rights activists’ desires for equality in citizenship and democratic life. In this essay, I describe the ways in which elite reformers’ rhetorical advocacy appropriates civil rights language, yet distills the most individualistic aspects of civil rights aspirations while neglecting broader communitarian components (Duggan, 2003). Additionally, I consider existing and new grassroots movements that challenge these approaches. I conclude with a discussion of the implications of the marketization of civil rights for forming coalitions across advocacy groups. 
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_

_The affirmative’s plan for desegregation operates in a free-market based system that makes their reform impossible. The logic of the affirmative increases segregation in public schools due to its reliance on the federal government.
Bartlett et al., 2002 
(LESLEY BARTLETT Teachers College, Columbia University MARLA FREDERICK University of Cincinnati THADEUS GULBRANDSEN University of New Hampshire ENRIQUE MURILLO California State University, San Bernardino, “The Marketization of Education: Public Schools for Private Ends, Anthropology & Education Quarterly 33(1):1–25. Copyright © 2002) 
The county school board member implied that everyone in the county should support whatever policies promote the economic development of the town, because such development would eventually “trickle down” and would benefit a great number of residents. But this is inaccurate in many ways. The economic development experienced in Halifax County has benefited a remarkably small number of people, while the remainder of the populace continues working full time while experiencing near-poverty incomes*. Further, such a rhetoric of economic utility obfuscates a key question: Who bears the cost? The predominantly black student bodies of these two underfunded school districts bear the costs in two ways. First, they must continue to attend poorer quality schools in order to keep one system attractive for prospective industries. Second, the location of development in Roanoke Rapids at the expense of other areas of the county further marginalizes those areas, because a system with an industrial base can levy higher taxes without unduly burdening property owners and, therefore, can dedicate even more money to educational facilities and teacher supplements. Hence, the economic development of Roanoke Rapids, thanks largely to the maintenance of race- and class-segregated school systems, generates a downward spiral from which the other systems are unlikely ever to recover. Thus, an alliance of white county landowners, privateschool owners (at least one of whom served for more than ten years on the county’s school board), city-school parents, black city politicians (whose silence on merger was the price of election), and a few black separatists continually deprived the large majority of Halifax’s poor or* black students an equal education.
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_Reforms such as the affirmative’s fail to address the root cause of a lack of quality public education. Increasing the recruitment of teachers is a top-down approach that is neoliberal in nature and does not take into account the needs to minority students 
Tuck 2013- Eve Tuck, Associate Professor of Critical Race and Indigenous Studies , “Neoliberalism as nihilism? A commentary on educational accountability, teacher education, and school reform” http://www.jceps.com/wp-content/uploads/PDFs/11-2-10.pdf
Neoliberal ideology, which shapes schooling in the Unites States, is often theorized as a new logic that emerged in the late 1970s, yet Indigenous scholars argue that  neoliberalism is a contemporary expression and extension of colonialism. Whilst settler colonialism (as a structure and not an event [Wolfe, 1999]) is primarily concerned with the dispossession and erasure of Indigenous peoples, neoliberalism as an extension of
colonialism is concerned with the dispossession and erasure of the unworthy subject. Educational accountability policies fall under the rare category of allowable interventions of the neoliberal nation-state into the lives of individuals and families: ensuring the viability of a service-based economy that thrives on consumerism and credit. Communities call upon school and government leaders for more accountability for the quality of their teachers and schools, the state responds with more and more accountability measures aimed at appraising the use of dollars spent, measures that do nothing to secure schooling as desired by communities, and in fact, undermine the potential for schools as sites of meaning making. Educational accountability policies are not accountable to poor and low-income families, urban communities, migrant and immigrant communities, and disenfranchised peoples. Accountability policies are
accountable to those who advocate for them, in order to keep a tight rein on how tax dollars are spent and/or to close out those who display any sort of dependence on the state.
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_The affirmative is a band aid solution to a broader problem caused by neoliberal governance. As long as the affirmative works within the state structure, neoliberalism will cause more teacher shortages. 
Bonal 2003
XAVIER BONAL, Autonomous University of Barcelona, Spain, “The Neoliberal Educational Agenda and the Legitimation Crisis: old and new state strategies” British Journal of Sociology of Education, Vol. 24, No. 2, 2003
Finally, since there is evidence that neoliberal policies produce losers and victims, the state must develop a concrete mechanism to control their dislocation and potential risk. Robertson and Dale describe five forms of ‘local states of emergency’ that are examples of technologies of power developed by the neoliberal state to secure social control and to manage its legitimation problems. These local states of emergency (managing the self, patching the safety net, emergency services, ‘hot spots’ and zones of emergency [3]) are discursive and strategic tools developed or sponsored by the state to manage risk and deviance that result from the implementation of a neoliberal agenda. By using local states
of emergency, the state is able to respond to a range of educational problems and
conflicts like students’ violence, school drop-outs, teacher shortages, educational and social problems in deprived zones, and so on.
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_
_ The judge’s rejection of the affirmative is crucial to imagining a world without neoliberalism. 
Zwick, PhD, 13 
(Detlev,  Associate Professor of Marketing  The myth of metaphysical enclosure: A second response to Adam Arvidsson)
The main point I was trying to make in my initial response was that despite all his anti-capitalist language, Arvidsson is in actuality presenting a conservative vision of social change that takes for granted the continuation of neoliberal capitalism, albeit a version of neoliberal capitalism that over time somehow learns to accommodate and tolerate other forms of economic production and political subjectivities. In short, a neoliberalism with a human face (which is good enough for Arvidsson to move ‘beyond neoliberalism’, as if just saying it will make it so). And it turns out that Arvidsson, in his reply, admitted that much. Along similar lines, Arvidsson repeatedly states his disappointment about my refusal to recognize that notions like peer-to-peer production, high-tech gift economies and the like have the power to mobilize the energies of the subjects that are most likely to become the pioneers of a new political vision – today’s version of the skilled workers that have taken the lead in most modern political movements. Even though the social theory that they produce might be shallow and imperfect… we cannot simply dismiss these versions as mere ideologies to be replaced by our theoretically more refined ideologies. I can assure you that I have no difficulty recognizing the real existence of the self-branding, entrepreneurial competitor who, via skilled knowledge work, hopes to change the world. There are plenty of them in my classroom. And I am not concerned about the depth and perfection of the social theories driving their visions for the future. What I am concerned about are the processes that constitute these students as neoliberal subjectivities in the first place and subsequently limit their desire for a better world – a desire that, of course, we should encourage and not dismiss a priori –to variations on neoliberal capitalism (variously called social entrepreneurism, corporate social responsibility, conscious capitalism and so on). Thus, my pointwas not at all to moralize about the effects of communicative capitalism but to decry two things: first, that Arvidsson elevates this neoliberal subject to be the legitimate historical subject of radical transformation, and second, that Arvidsson seems to believe that the radical transformation ushered in by this subject is one we should desire. It is one thing to acknowledge the current hegemony of neoliberal governmentality. I have no problem with that. That neoliberalism is a radical social force is plain for all to see. It is something different entirely, however, to suggest, as Arvidsson appears to, that the competitive, self-branding and entrepreneurial subject is the only possible subject we can imagine today – that this subject should be allowed to create the future world. Here, we have to become normative and demand alternatives.
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_
_The permutation cannot address the kritik impacts. The affirmative’s neoliberal ideology prevents the affirmative plan from coexisting with an alternative that rejects neoliberalism. 
Clarke, 2008
Professor of Social Policy at the Open University 08 (John, “Living with/in and without neo-liberalism”, Focaal 51, 2008, http://oro.open.ac.uk/18127/1/10_Clarke.pdf)
By cohabitation I mean to identify the problem of how neo-liberalism lives with “others” in the world. As a political–cultural project it must find ways of engaging with other projects, seeking to displace, subordinate, or appropriate them. Most attention has been focused on the work of displacement—the exclusion, marginalization, or residualization of other projects, discourses, and ways of imagining the world and life within it. There are also the processes of subordination and appropriation. Each of these terms accounts for the continued place of alternative political– cultural projects in a neo-liberal dominated or directed assemblage. Subordination points to the allocation of secondary or subsidiary roles for other institutions, practices, and discourses: allowed to function but in more confined spaces, with narrowed scope (residual versions of the “social” or “welfarism,” perhaps; Clarke, 2007). Appropriation points to a more active process that some have described as cooption or incorporation. For example, Kothari (2005), writing about the politics of development, argues that the neo-liberal agenda “co-opted the ‘alternative’ critical discourses” of development. As a consequence: Forms of alternative development become institutionalized and less distinct from conventional, mainstream development discourse and practice. … This strategy of appropriation reduced spaces of critique and dissent, since the inclusion and appropriation of ostensibly radical discourses limited the potential for challenge from outside the mainstream to orthodox development planning and practice… .As these approaches were adopted they were embedded within a neoliberal discourse … and became increasingly technicalised, subject to regimes of professionalisation which institutionalized forms of knowledge, analytical skills, tools, techniques and frameworks. (Kothari 2005: 438–9) This view of co-optation hints at the discursive and political work of articulation—taking existing discourses, projects, practices, and imaginaries and reworking them within a framing neoliberal conception of development and its place in the world. Just as Kothari points to the incorporation of alternative/critical approaches to development, and work on “difference” points to the reworking of radical politics of difference into a normalized model of the individual consumer citizen (Richardson 2005), so other wouldbe transformative political projects have been appropriated and reworked through a neo-liberal frame. 
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_There is an impact to neoliberalism. The free-market system has caused economic instability, furthered climate change, and it has contributed to global wars. 
Williams & Srnicek 13
(Alex, PhD student at the University of East London, presently at work on a thesis entitled 'Hegemony and Complexity', Nick, PhD candidate in International Relations at the London School of Economics, Co-authors of the forthcoming Folk Politics, 14 May 2013, http://criticallegalthinking.com/2013/05/14/accelerate-manifesto-for-an-accelerationist-politics/)
At the begin­ning of the second dec­ade of the Twenty-​First Cen­tury, global civilization faces a new breed of cataclysm. These com­ing apo­ca­lypses ridicule the norms and organ­isa­tional struc­tures of the polit­ics which were forged in the birth of the nation-​state, the rise of cap­it­al­ism, and a Twen­ti­eth Cen­tury of unpre­ced­en­ted wars. 2. Most significant is the break­down of the planetary climatic system. In time, this threatens the continued existence of the present global human population. Though this is the most crit­ical of the threats which face human­ity, a series of lesser but potentially equally destabilising problems exist along­side and inter­sect with it. Terminal resource depletion, especially in water and energy reserves, offers the prospect of mass starvation, collapsing economic paradigms, and new hot and cold wars. Continued financial crisis has led governments to embrace the para­lyz­ing death spiral policies of austerity, privatisation of social welfare services, mass unemployment, and stagnating wages. Increasing automation in production processes includ­ing ‘intel­lec­tual labour’ is evidence of the secular crisis of capitalism, soon to render it incapable of maintaining current standards of living for even the former middle classes of the global north. 3. In con­trast to these ever-​accelerating cata­strophes, today’s politics is beset by an inability to generate the new ideas and modes of organisation necessary to transform our societies to confront and resolve the coming annihilations. While crisis gath­ers force and speed, polit­ics with­ers and retreats. In this para­lysis of the polit­ical ima­gin­ary, the future has been cancelled. 4. 



[bookmark: _Toc486767051]2NC- ANSWER TO: FRAMEWORK- POLICY EDUCATION KEY TO ACTIVISM 
_

_ The affirmative claims that kritiks are bad for policy education, but critiquing neoliberalism is good for activism because market forces discourage civic engagement. 
Giroux, PhD, 13 
(Henry A., “Neoliberalism, Corporate Culture, and the Promise of Higher Education”, Henry Giroux is a famous American culture critic. Henry A. Giroux currently holds the Global TV Network Chair Professorship at McMaster University in the English and Cultural Studies Department.  Harvard Educational Review: December 2002, Vol. 72, No. 4, pp. 461-462. cc. 6/24/15 //)
As the forces of neoliberalism and corporate culture gain ascendancy in the United States, there is an increasing call for people either to surrender or narrow their capacities for engaged politics in exchange for market-based values, relationships, and identities.  Market forces have radically altered the language we use in both representing and evaluating human behavior and action.  One consequence is that civic discourse has given way to the language of commercialism, privatization, and deregulation. In addition, individual and social agency are defined largely through market-driven notions of individualism, competition, and consumption. Celebrities such as Martha Stewart, Jane Pratt, George Foreman, and Michael Jordan now market themselves as brand names. The widely read business magazine Fast Company devoted an entire issue to the theme “The Brand Called You.”3 No longer defined as a form of self-development, individuality is reduced to the endless pursuit of mass-mediated interests, pleasures, and commercially produced lifestyles. One egregious example of self-marketing can be observed in two recent high school graduates’ successful attempt to secure corporate sponsorship to pay for their college tuition and expenses. Just before graduating from high school in June 2001, Chris Barrett and Luke McCabe created a website, ChrisandLuke.com, offering themselves up as “walking billboards for companies” willing to both sponsor them and pay for their college tuition, room, and board. Claiming that they “would put corporate logos on their clothes, wear a company’s sunglasses, use their golf clubs, eat their pizza, drink their soda, listen to their music or drive their cars,” these two young men appeared impervious to the implications of defining themselves exclusively through those market values in which buying and selling appears to be the primary marker of one’s relationship to the larger social order.4 

Neoliberalism Kritik – Affirmative
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First, the alternative cannot solve the kritik impacts. Critiquing neoliberalism does not make the world a better place, nor does it provide better education in public schools
Griffith, Prof.  School of social science, University of East London , 8-13-14 
(Jon, http://www.theguardian.com/business/2014/aug/13/neoliberalism-myth-disempowers-us)
When I was growing up, “consumerism” was the bogey. Later, it was “individualism”. Now it’s “neoliberalism” (George Monbiot, 6 August). But these ideas mask the truth: if I move my mortgage or my savings from one bank to another to get a fractionally improved rate of interest, then I, too, am screwing the economy, and, ultimately, the planet; and, uncomfortably for Guardian readers, it’s the hundreds of millions of people like us, worldwide, who do most of the damage – not the super-rich. We’re not neoliberals, nor selfish, nor acquisitive, just ordinary people, doing our best to eat, live, and pay the salary of whoever sold us the cover we took out, so we don’t have to pay a week’s wages to get the boiler fixed. Widespread belief in the neoliberalism myth, like others before it, leads to widespread disempowerment: the larger and vaguer the abstraction, the less able we feel (and are) to take effective action. We can change our habits, influence others and reform institutions (radically as well as incrementally), whether alone or jointly, in response to specific wrongs, abuses and injustices, but the idea of neoliberalism does not help. And Monbiot himself acknowledges a further problem: if the neoliberal condition actually exists nowhere – and not even its alleged advocates believe in it, or want it – then it cannot be the enemy we have so collusively and easily settled on. He is right about the pervasive bureaucratic juggernaut, but neoliberalism does not explain it: we need a better theory. 
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Second, permutation do both. The judge can vote for the alternative and the affirmative plan together. Policy solutions such as the affirmative are needed to solve the negative effects of neoliberalism on society. 
Ferguson, Professor of Anthropology at Stanford, 11
(James, The Uses of Neoliberalism, Antipode, Vol. 41, No. S1, pp 166–184)
If we are seeking, as this special issue of Antipode aspires to do, to link our critical analyses to the world of grounded political struggle—not only to interpret the world in various ways, but also to change it—then there is much to be said for focusing, as I have here, on mundane, real- world debates around policy and politics, even if doing so inevitably puts us on the compromised and reformist terrain of the possible, rather than the seductive high ground of revolutionary ideals and utopian desires. But I would also insist that there is more at stake in the examples I have discussed here than simply a slightly better way to ameliorate the miseries of the chronically poor, or a technically superior method for relieving the suffering of famine victims.¶ My real interest in the policy proposals discussed here, in fact, has little to do with the narrow policy questions to which they seek to provide answers. For what is most significant, for my purposes, is not whether or not these are good policies, but the way that they illustrate a process through which specific governmental devices and modes of reasoning that we have become used to associating with a very particular (and conservative) political agenda (“neoliberalism”) may be in the process of being peeled away from that agenda, and put to very different uses. Any progressive who takes seriously the challenge I pointed to at the start of this essay, the challenge of developing new progressive arts of government, ought to find this turn of events of considerable interest


[bookmark: _Toc486767054]2AC NEOLIBERALISM K 
Third, there is no impact. Neoliberal ideology has not been the root cause of war or environmental destruction. 
Obhof ‘3
Larry J. Obhof, J.D., Yale Law School, 2003 “WHY GLOBALIZATION? A LOOK AT GLOBAL CAPITALISM AND ITS EFFECTS”. 
Perhaps the strongest argument in favor of global capitalism is based on another "externality": conflict prevention. Many have speculated that international investment may inhibit conflict by promoting economic growth and interdependence. n145 Conflict becomes relatively less attractive as a country reaches higher levels of economic development. As one  [*117]  scholar put it, "[F]ree trade makes nations too busy and too rich to fight." n146 Increasing economic interdependence compounds this effect. Indeed, the more a country's economy depends on foreign trade or investment, the more self-damaging it is to engage in aggression. n147 This idea is certainly not new. As Montesquieu penned in 1752: "Peace is the natural effect of trade. Two nations who traffic with each other become reciprocally dependent . . . and thus their union is founded on their mutual necessities." n148 The wisdom of Montesquieu's statement has become even more apparent in recent years. As the now-famous "Golden Arches Theory of Conflict Prevention" by Thomas Friedman makes clear, there is a point at which the desire of a country for trade and investment restricts the capacity for war-making by its leadership. n149 Economic integration places strong constraints on countries "plugged into the system": investors may withdraw billions of dollars, not merely retarding economic growth, but in some cases dispatching it altogether. Any chance of a conflict is inhibited by the direct investments that natives have in foreign countries, and the investments that foreigners have in the home country. n150 Perhaps the simplicity of this argument makes it easy to dismiss. Its importance is not lost, however, on world leaders. In 1996, as the first fully democratic elections of Taiwan were approaching, columnist Thomas Friedman travelled Beijing to observe the growing tensions between China and Taiwan. China was threatening to invade if Taiwan sought total independence from the mainland. When Friedman interviewed a senior economist from the Chinese Academy of Sciences, he asked if China could in fact afford to attack Taiwan. The economist answered, "No - it would stop investment in China, stop growth, stop our last chance to catch up with the rest of the world." n151 With 20% of its total annual investment  [*118]  coming from foreign sources, and exports to America making up 40% of the total exports of China, the Chinese economy simply could not withstand the shock that a war would cause. The economist was admitting "that China could not attack Taiwan without devastating its own economy." n152 The rest, as they say, is history. Tensions continue, but the Chinese government, eager for growth and aware of the consequences of its actions, remains in check.
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Fourth is framework, critiquing neoliberalism is bad for activism, and the alternative should be rejected. Capitalism is here to stay. We should focus our energy as civically engaged citizens on crafting solutions to policy issues within the free market system. 
Wolfenstein 2000 
(Eugene, Phd and Psychoanalyst,  Inside/Outside Nietzsche: Psychoanalytic Explorations) 
As to the matter of political aims, we have no choice but to live with the disjunction between the potential for realizing the project of human emancipation and the recognition that this potential is not going to be realized any time soon. In the foreseeable future, we are not going to be able to go beyond capitalism. We cannot hope for the emergence of a society in which the free development of each individual is a condition for the free development of all. Capitalism is a system of structurally determined inequality; its normal and necessary operations preclude genuine social democracy. This is the sobering premise of contemporary enmancipatory politics. Yet from its inception, capitalism has combined emnancipatory and oppressive tendencies. We must resist the temptation of one-dimensionalizing it one way or the other. Putting the point pragmatically, we can hope and work for the realization of progressive policy aims so long as these do not (unduly?) inhibit the process of capital accumulation or threaten the power relationships that maintain them. This defines a substantial field for political action, one in which outcomes are contingent and not determinable in advance. It is an abnegation of political responsibility not to take advantage of these potentialities, even if social injustices and metabolic imbalances cannot be altogether eliminated. To carry the argument a hit further, the realization of progressive political aims depends on collective action, ultimately at national or even international levels. Local action, vital as it may be, just is not enough. We--critical theorists-must be prepared for a war on two fronts: against the hegemonic power of capitalist ruling classes, on the one side, and against sometimes diffuse, sometimes organizationally embodied, ur-fascistic tendencies, on the other. The fissiparous tendency in leftist politics, sometimes celebrated in postmodern discourse, puts us at a terrible strategic and tactical disadvantage. The dangers of a dissent-stiffling leftist hegemony, although not a mere phantasy, are far less pressing than the risks of selffragmentation and political incoherence. In this regard, the more things change, the more they stay the same: resistance politics must be both dialectically self-unifying and perspectivally self-differentiating. (235-6)
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The federal government ought to take an active role in ensuring that disadvantaged students have access to quality public education. The plan is not a neoliberal policy, but a sustained effort at much needed reform 

Hanushek 1997 
Eric A. Hanushek, Professor of Economics and Public Policy University of Rochester,” The Federal Role in Educational Reform Testimony before the Senate Budget Committee “ February 5, 1997 http://hanushek.stanford.edu/sites/default/files/publications/budget%20testimony%202-5-97.pdf
First, there is a vital national purpose to be served by improving and expanding our investment in education. Individuals and society as a whole will be better off. Moreover, some of our most pressing problems of poverty and lack of opportunity could be alleviated by improved education. Second, not every educational investment is equally as good. In fact, much of past spending by government at all levels does not appear to have been very productive, and some of the proposals for the future offer little hope of improving matters. Third, our most pressing educational problems are those at the elementary and secondary level. To deal with these, the Federal government should concentrate on providing significantly better information and analysis of alternative approaches along with actively participating in experimentation and design of incentive structures linked to student performance. Fourth, the Federal government can and should provide active leadership in the development of performance standards for students and in the measurement of movement toward achieving these standards. Fifth, the Federal government should take a central role in dealing the special problems faced by disadvantaged students, ensuring that better education is provided at the elementary and secondary level and that financial constraints on access are ameliorated. At the same time, it is necessary to strike a delicate balance. Program funds, say for HeadStart or for Title 1, should be linked to student performance. At the same time, it is necessary, once the appropriate performance incentives have been introduced, for the Federal government to step back and let the states and localities worry about how to improve performance. Funding should not be accompanied by Federal restrictions, rules, and pressures designed to specify “how” as opposed to “what” is done.



[bookmark: _Toc486767057]2AC Neoliberalism K- ANSWER TO SCHOOL LUNCHES LINK

Using the federal government to provide school lunches is not a neoliberal policy. In fact, federal support for lunch and breakfast access is necessary to get rid of the stigma associated with poverty 

Urbel et al. 2013 
Jacob Leos-Urbel,a,* Amy Ellen Schwartz,b Meryle Weinstein,c and Sean Corcoranc, “Not just for poor kids: The impact of universal free school breakfast on meal participation and student outcomes” Econ Educ Rev. 2013 Oct 1; 36: 88–107. https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3900011/
Low participation in school meal programs has been attributed to a number of factors. First, for those not fully subsidized, price is inversely related to participation and research suggests families are more sensitive to the price of school breakfast than the price of lunch (Maurer, 1984; Gordon et al., 2007). Second, students may be reluctant to participate due to the stigma associated with a subsidized meal; that is, they may perceive school meals as “just for poor kids” (Mitcherva & Powell, 2009; Poppendieck, 2010). Third, school meals may simply be unappealing to students, due to high nutritional standards or low quality (Poppendieck, 2010). Healthy meals also often compete with snacks and vending machine offerings that are high in sugar and fat content. Finally, in the case of breakfast, meals are often served before school hours, requiring students to arrive early in order to benefit from the program.
To increase take-up, policy makers have adopted a range of strategies. In 2010 President Obama signed the Healthy Hunger-Free Kids Act which, among other things, aims to expand enrollment in the school meals programs by allowing qualifying schools in high-poverty areas to provide free meals to all students without requiring students to demonstrate eligibility. New York City and several other large urban districts have gone further, making breakfasts free for all students regardless of family income. On the one hand, this strategy of universal provision has the potential to increase costs relative to a policy that narrowly targets eligible students. On the other, it can lower administrative and transaction costs associated with a targeted program, and may increase overall participation. Even students who were always eligible for free meals may be affected, if universal provision reduces stigma or improves the quality of school meals.
[bookmark: _Toc486767058]2AC Neoliberalism K- ANSWER TO DESEGREGATION LINK

The discourse of the affirmative is necessary to alleviate desegregation. It does so without perpetuating neoliberalism. In fact, policies such as ours are crucial for alleviating income inequality among minorities

Frankenberg and Lee 2002
Erica and Chungmei, THE CIVIL RIGHTS PROJECT HARVARD UNIVERSITY,  “RACE IN AMERICAN PUBLIC SCHOOLS: RAPIDLY RESEGREGATING SCHOOL DISTRICTS” http://files.eric.ed.gov/fulltext/ED468063.pdf
The racial trend in the school districts studied is substantial and clear: virtually all school districts analyzed are showing lower levels of inter-racial exposure since 1986, suggesting a trend towards resegregation, and in some districts, these declines are sharp. As courts across the country end long-running desegregation plans and, in some states, have forbidden the use of any raciallyconscious student assignment plans, the last 10-15 years has seen a steady unraveling of almost 25 years worth of increased integration. From the early 1970s to the late 1980s, districts in the South had the highest levels of black-white desegregation in the nation; from 1986-2000, however, some of the most rapidly resegregating districts for black students' exposure to whites are in the South. Some of these districts maintained a very high level of integration for a quarter century or more until the desegregation policies were reversed. Other findings include: Many of the districts experiencing the lowest levels of black-white exposure are also segregating in Latino exposure to whites. Distiicts that show the least resegregation in black-white exposure are mostly in the South,
likely due to lingering effects of desegregation plans in districts where the plans have been dissolved and the continuing impacts of plans still in place. The lowest levels of black-white exposure are in districts with either no plan or where the courts rejected a city-suburban plan. The highest exposure rates are in districts with citysuburban plans, even though all of these districts have since been declared unitary and show a trend toward resegregating. Despite an increasingly racially diverse public school enrollment, white students in over onethird
of the districts analyzed became more segregated from black and/or Latino students. Schley 1993; Reardon and Yun 2002). For example, a black-white exposure index of 23% indicates that there are 23% white students in the school of the average black student. If a district is perfectly integrated, The exposure index is a summary measure: it describes the average exposure of one group to another among all schools in a given district.  As attention to civil rights issues is waning, it is even more important to document the segregation in our public schools in order to inform educational policy discussions on racial segregation and its related effects on public school children, particularly when these students attending racially isolated and unequal schools will be punished not achieving at high levels.
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The affirmative is not a neoliberal policy. Increasing the number of qualified teachers in public schools is necessary to alleviate income inequality. 

Johnson et al. 2004- Susan Moore Johnson, Harvard University, Susan M. 
Kardos, Brandeis University, David Kauffman, Harvard University, Edward Liu, Rutgers University, Morgaen L. Donaldson, Harvard University  “The Support Gap: New Teachers’ Early Experiences in High-Income and Low-Income Schools” http://files.eric.ed.gov/fulltext/EJ853526.pdf
In addition to employing a less-qualified teaching force, low-income schools also
suffer higher rates of teacher attrition and mobility than their high-income counterparts (Hanushek, Kain, & Rivkin, 2004; Ingersoll, 2002). Ingersoll (2001) studied annual turnover rates—the combined effect of teachers leaving the profession and transferring to new schools—and found them to be higher in low-income districts than in highincome districts (15.2 percent versus 10.5 percent). In 2003, Smith and Ingersoll (2003) confirmed the soaring turnover rate that schools—particularly those in low-income urban and rural communities—were experiencing. Moreover, when teachers exit lowincome schools but stay in teaching, they tend to move to schools serving higher-income students (Hanushek et al., 2004; Lankford et al., 2002). Although some attrition is
certainly desirable, chronic turnover such as that experienced by many low-income schools can disrupt children’s education, fragment a school’s instructional program, and waste substantial funds already invested in a teacher’s professional development (Guin, 2004). Whether due to failed recruitment or retention, Kevin Carey (2004) of the Education Trust observes: “No matter which study you examine, no matter which measure of teacher quality you use, the pattern is always the same—poor students, lowperforming students, and students of color are far more likely than other students to
have teachers who are inexperienced, uncertified, poorly educated, and underperforming. Many of those teachers demonstrate most or all those unfortunate qualities all at the same time” (p. 8).

