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Glossary 

Achievement Gap: Differences in school success– as measured by factors like graduation rates and test scores – between different groups of students 
“Acting White”: A theory that when desegregation occurs, students of color began associating school success with white students. In this theory, successful students of color are stigmatized as “acting white” for their success. 
Alternate Cause: Another factor which causes a situation, making the affirmative insufficient to solve 
Arbitrary: Without clear meaning and based on choice
Biodiversity: The diversity of species in the world or in a particular place. Often used as a measure of how healthy the environment is. 
Brown V. Plata: A court case that declared that conditions in California prisons were unconstitutional and ordered California to reduce prison overcrowding  
Charter Schools: Schools that are funded by the government but are privately owned or independently operated 
Competitiveness: The relative economic size and standing of a country compared to other countries
Constitutional floor: A legal minimum for requirements, used to imply actors have flexibility after meeting the minimum 
Democracy Promotion: Shaping other countries’ political systems, in order to make them more democratic  
Empirical evidence: Based on prior observations such as historical examples
Ext.: Short for extension, as in, of a previous argument that was introduced earlier in the debate 
Gross Domestic Product (GDP): Value of goods and services produced in a country 
Hegemony: Dominance over others 
Incentives: A tool to change behavior. Financial incentives can take away money if an action is not completed or provide money if it is 
Injunction: An order by a court to do or not to do something  
Judiciary: All judges
Mass incarceration: Referring to the increasingly high prison population 
Progressive Politics: Political actions that advance social reforms and/or new ideas
Reflexive: Reflecting on the past  
Remedy: In court, the solution the court uses to enforce a law or right. Examples include money or changes to policy.  
Rodriguez: Refers to San Antonio Independent School District v. Rodriguez, in which the Supreme Court ruled there was no constitutional right to education 
Scrutiny: In court, the amount and strenght of proof required to prove a law or right is being fulfilled 
Segregation: Separation, commonly by race 
Structural Reform Litigation: Lawsuits in which the court orders major reforms in structures such as hospitals, prisons, or schools
[bookmark: _Hlk485392951]Structural violence: Violence caused by social structures such as racism or sexism 
Tipping point: A point after which changes intensfiy and cannot be reversed 
[bookmark: _Hlk485392969]Tracking and Ability Groups: An educational strategy where students of different skill levels are divided into groups or are put in separate classrooms 

1ACs 
1AC – United States Federal Government Mechanism 
1AC Advantage – Discrimination
Advantage _ is Discrimination 
School resegregation is occuring now across the United States – a failure to enforce Brown v. the Board hampers integration 
Roda, Assistant Professor at Molloy College, Tractenberg, former Professor at Rutgers Law, and Coughlan, PhD Candidate in Urban Systems at Rutgers-Newark College, 2016
Allison, Paul, Ryan, Remedying School Segregation, https://tcf.org/content/report/remedying-school-segregation
More than sixty-two years after the United States Supreme Court’s unanimous decision in Brown v. Board of Education,1 the nation is still wrestling with how to integrate our schools. Indeed, recent evidence indicates the problem has been worsening.2
School districts in some southern states that had made impressive progress under federal court oversight have seen their schools re-segregate as the courts have pulled back and even called into question the legality of voluntary desegregation plans. School districts in northern and western states never were substantially affected by Brown’s desegregation mandate because of the Supreme Court’s unwillingness to make Brown a truly national requirement. In fact, schools in northern and midwestern states such as New York, Illinois, Michigan, and New Jersey have consistently been the most severely segregated.3
Demographic changes in the nation and in many states have made the picture more complicated, but no less bleak. As the white and black student population percentages have declined, and the Hispanic and Asian percentages have increased, the concept of diversity and the meaning of school integration have shifted. Still, the reality on the ground is that the rapidly increasing Hispanic student population has joined black and white students in their educational isolation.
We desperately need to find a way to do better at meeting Brown’s clarion call and the demands of an increasingly diverse and interconnected world. The Morris School District in New Jersey (Morris district, or MSD) may offer such a path. Largely operating under the radar since its creation in 1971, the district has achieved impressive, if incomplete, success at attracting and maintaining a diverse student population and offering them the educational and social benefits of integrated education. Morris may provide an effective counter-narrative to the story told in most of the rest of the nation over the years since Brown.
Failure to integrate schools produces a segregated society and legitimizes discrimination – government action is key because of the complexity and magnitude of the problem 
Orfield et al.,  Professor of Education, Law, Political Science and Urban Planning at UCLA, 2016
Gary, Jongyeon Ee,  postdoctoral researcher at the UCLA Civil Rights Project, Erica Frankenberg, associate professor of education and demography in the College of Education at Pennsylvania State College, Genevieve Siegel-Hawley, assistant professor at Virginia Commonwealth School of Edcation, 5/16/2016, BROWN AT 62: SCHOOL SEGREGATION BY RACE, POVERTY AND STATE, https://www.civilrightsproject.ucla.edu/research/k-12-education/integration-and-diversity/brown-at-62-school-segregation-by-race-poverty-and-state/Brown-at-62-final-corrected-2.pdf
We look forward to the forthcoming report of a major study of these issues by the Government Accountability Office (GAO), the highly influential agency that monitors federal programs and policy for Congress. This is the first major Congressional review of school desegregation since the monumental hearings and report of the Senate Select Committee on Equal Educational Opportunity chaired by Senator Walter Mondale. This is a very important step and we commend the GAO and the members of Congress, Rep. Bobby Scott, Rep. John Conyers, and former Rep. George Miller, who requested the study. Action by Congress would greatly help school districts who need resources for voluntary efforts to avoid resegregation and create lasting, successfully diverse schools. This research brief in honor of the Brown anniversary, the latest in a series of regular reports that the Civil Rights Project has issued on this topic, complements the GAO report in focusing on growing segregation, adding a longer time dimension of examining the intensifying contemporary segregation patterns by analyzing data since 1970. We hope that this brief, along with our forthcoming major study this fall and the GAO’s systemic analysis of school segregation help to provide a foundation for a dawning era of bold, comprehensive approaches to address intensifying racial and economic segregation. 
The need for governmental action is urgent, and while the Obama Administration’s recent efforts are an encouraging first step, the magnitude and complexity of these issues requires more substantial efforts. Given the expanding and deeply rooted nature of segregation highlighted here, the sustained focus of all three branches and levels of government is desperately needed. It will also take efforts beyond schools, such as serious economic strategies to raise the income of families so that they have enough money to pay for their children’s school lunches and meet other basic needs.
Intense racial separation and concentrated poverty in schools that offer inferior opportunities fundamentally undermine the American belief that all children deserve an equal educational opportunity. Segregated schools build and sustain a segregated society. As we become diverse at a level never before experienced, the costs of segregation become unacceptable. A turn toward the vision of Brown becomes more imperative. We need to create schools that build a society where the talent of all is developed and students of all races/ethnicities are prepared to understand and live successfully in a society that moves beyond separation toward mutual respect and integration.
The impact outweighs -- discrimination is a form of structural violence that locks in social tensions which culminate in major wars – outweighs other impacts -- contestation is key 
Szentes Professor Emeritus at the Corvinus University of Budapest, 2008
 Tamás, “Globalisation and prospects of the world society” 4/22/08 http://www.eadi.org/fileadmin/Documents/Events/exco/Glob.___prospects_-_jav..pdf
It’ s a common place that human society can survive and develop only in a lasting real peace. Without peace countries cannot develop. Although since 1945 there has been no world war, but --numerous local wars took place, --terrorism has spread all over the world, undermining security even in the most developed and powerful countries, --arms race and militarisation have not ended with the collapse of the Soviet bloc, but escalated and continued, extending also to weapons of mass destruction and misusing enormous resources badly needed for development, --many “invisible wars” are suffered by the poor and oppressed people, manifested in mass misery, poverty, unemployment, homelessness, starvation and malnutrition, epidemics and poor health conditions, exploitation and oppression, racial and other discrimination, physical terror, organised injustice, disguised forms of violence, the denial or regular infringement of the democratic rights of citizens, women, youth, ethnic or religious minorities, etc., and last but not least, in the degradation of human environment, which means that --the “war against Nature”, i.e. the disturbance of ecological balance, wasteful management of natural resources, and large-scale pollution of our environment, is still going on, causing also losses and fatal dangers for human life. Behind global terrorism and “invisible wars” we find striking international and intrasociety inequities and distorted development patterns , which tend to generate social as well as international tensions, thus paving the way for unrest and “visible” wars. It is a commonplace now that peace is not merely the absence of war. The prerequisites of a lasting peace between and within societies involve not only - though, of course, necessarily - demilitarisation, but also a systematic and gradual elimination of the roots of violence, of the causes of “invisible wars”, of the structural and institutional bases of large-scale international and intra-society inequalities, exploitation and oppression. Peace requires a process of social and national emancipation, a progressive, democratic transformation of societies and the world bringing about equal rights and opportunities for all people, sovereign participation and mutually advantageous co-operation among nations. It further requires a pluralistic democracy on global level with an appropriate system of proportional representation of the world society, articulation of diverse interests and their peaceful reconciliation, by non-violent conflict management, and thus also a global governance with a really global institutional system. Under the contemporary conditions of accelerating globalisation and deepening global interdependencies in our world, peace is indivisible in both time and space. It cannot exist if reduced to a period only after or before war, and cannot be safeguarded in one part of the world when some others suffer visible or invisible wars. Thus, peace requires, indeed, a new, demilitarised and democratic world order, which can provide equal opportunities for sustainable development. “Sustainability of development” (both on national and world level) is often interpreted as an issue of environmental protection only and reduced to the need for preserving the ecological balance and delivering the next generations not a destroyed Nature with overexhausted resources and polluted environment. However, no ecological balance can be ensured, unless the deep international development gap and intra-society inequalities are substantially reduced. Owing to global interdependencies there may exist hardly any “zero-sum-games”, in which one can gain at the expense of others, but, instead, the “negative-sum-games” tend to predominate, in which everybody must suffer, later or sooner, directly or indirectly, losses. Therefore, the actual question is not about “sustainability of development” but rather about the “sustainability of human life”, i.e. survival of mankind – because of ecological imbalance and globalised terrorism. When Professor Louk de la Rive Box was the president of EADI, one day we had an exchange of views on the state and future of development studies. We agreed that development studies are not any more restricted to the case of underdeveloped countries, as the developed ones (as well as the former “socialist” countries) are also facing development problems, such as those of structural and institutional (and even system-) transformation, requirements of changes in development patterns, and concerns about natural environment. While all these are true, today I would dare say that besides (or even instead of) “development studies” we must speak about and make “survival studies”. While the monetary, financial, and debt crises are cyclical, we live in an almost permanent crisis of the world society, which is multidimensional in nature, involving not only economic but also socio-psychological, behavioural, cultural and political aspects. The narrow-minded, election-oriented, selfish behaviour motivated by thirst for power and wealth, which still characterise the political leadership almost all over the world, paves the way for the final, last catastrophe. One cannot doubt, of course, that great many positive historical changes have also taken place in the world in the last century. Such as decolonisation, transformation of socio-economic systems, democratisation of political life in some former fascist or authoritarian states, institutionalisation of welfare policies in several countries, rise of international organisations and new forums for negotiations, conflict management and cooperation, institutionalisation of international assistance programmes by multilateral agencies, codification of human rights, and rights of sovereignty and democracy also on international level, collapse of the militarised Soviet bloc and system-change3 in the countries concerned, the end of cold war, etc., to mention only a few. Nevertheless, the crisis of the world society has extended and deepened, approaching to a point of bifurcation that necessarily puts an end to the present tendencies, either by the final catastrophe or a common solution. Under the circumstances provided by rapidly progressing science and technological revolutions, human society cannot survive unless such profound intra-society and international inequalities prevailing today are soon eliminated. Like a single spacecraft, the Earth can no longer afford to have a 'crew' divided into two parts: the rich, privileged, wellfed, well-educated, on the one hand, and the poor, deprived, starving, sick and uneducated, on the other. Dangerous 'zero-sum-games' (which mostly prove to be “negative-sum-games”) can hardly be played any more by visible or invisible wars in the world society. Because of global interdependencies, the apparent winner becomes also a loser. The real choice for the world society is between negative- and positive-sum-games: i.e. between, on the one hand, continuation of visible and “invisible wars”, as long as this is possible at all, and, on the other, transformation of the world order by demilitarisation and democratization. No ideological or terminological camouflage can conceal this real dilemma any more, which is to be faced not in the distant future, by the next generations, but in the coming years, because of global terrorism soon having nuclear and other mass destructive weapons, and also due to irreversible changes in natural environment.
Integration in schools solves other manifestations of inequality – exposure to difference decreases implicit bias and prejudice while fostering critical thinking about structural inequality 
Cobo, PhD Candidate in Sociology and Education Policy at Columbia University, Wells and, Professor of Sociology and Education at Columbia University, and Fox, 2016, 
Diana Cordova, Amy Stuart, Lauren, How Racially Diverse Schools and Classrooms Can Benefit All Students, 2/9/2016, The Century Foundation, https://tcf.org/content/report/how-racially-diverse-schools-and-classrooms-can-benefit-all-students/
The findings on the racial achievement gap are particularly notable given that school desegregation policy was too often implemented without much attention to students’ day-to-day experiences within racially mixed schools. There has been no distinction drawn as to how different student outcomes were related to the various ways in which students experienced desegregation in their schools and communities.55 Most early research said nothing about the local context of desegregation or how students’ experiences within racially diverse schools were shaped by the actions and attitudes of educators. Thus, the degree to which all students were treated equally or had teachers with high expectations for them was not a factor, despite the impact of such factors on student achievement data. Further, this early literature failed to calculate the prevalence of segregation within individual schools via tracking, or the extent to which black and white students were exposed to the same curriculum.56 Despite this lack of focus on what happens within diverse schools, the outcome data in K–12—as with higher education—still demonstrates that diverse educational experiences lead to positive learning outcomes and better intergroup relationships. A growing body of research suggests that the benefits of K–12 school diversity indeed flow in all directions—to white and middle-class students as well as to minority and low-income pupils. For instance, we know that diverse classrooms, in which students learn cooperatively alongside those whose perspectives and backgrounds are different from their own, are beneficial to all students, including middle-class white students, because they promote creativity, motivation, deeper learning, critical thinking, and problem-solving skills.57 These skills that students gain from diverse learning environments are in line with what policy-makers say should be among the primary focuses of K–12 education.58 They are also skills that are highly desired by employers.59
In addition, there is a pedagogical value inherent in having multiple vantage points represented in classrooms to help all students think critically about their own views and to develop greater tolerance for different ways of understanding issues. It allows for positive academic outcomes for all students exposed to these diverse viewpoints.60 Much of the research on higher education cited before applies to the elementary and secondary educational context. For instance, evidence on how the persistence of implicit bias toward members of minority racial groups can interfere with the educational process by disrupting cognitive functioning for members of both the majority and minority could certainly apply to elementary and secondary students as well.61 Also, the finding that efforts to increase university campus diversity can significantly reduce implicit bias and its detrimental effects would no doubt apply to K–12 schools and would carry over to apply to students experiences in higher education.62
Similarly, since white students in particular have been shown to benefit from racially and ethnically diverse learning contexts because the presence of students of color stimulates an increase in the complexity with which white students approach a given issue through the inclusion of different and divergent perspectives, this would most likely hold true if tested in a high school, discussion-based classroom. In short, the better overall learning outcomes that take place in diverse classrooms—for example, critical thinking, perspective-taking—would no doubt apply in high schools as well.63 If Phillips is right in her conclusion64 that diversity makes us smarter, why wouldn’t it also make us smarter earlier, starting in elementary school and certainly in high school as well?
In fact, in a prior era of American history, when hundreds of school districts were implementing school desegregation policies, there had been a focus, albeit small, on “intergroup contact” in K–12 public schools. It showed that while racial segregation and isolation can perpetuate racial fear, prejudice, and stereotypes, intergroup contact and critical cross-racial dialogue can help to ameliorate these problems.65 More recently, attention has pointed to the role that diverse schools play in preparing students to live in a multicultural society—particularly in terms of promoting interracial understanding and comfort, friendship building, and fostering civic and democratic engagement.66 Further, a longitudinal study on the link between K–12 and post-secondary exposure to diverse learning environments showed that the positive relationship between diversity in higher education and outcomes related to satisfaction, well-being, and racial attitudes are stronger among students who had already had more experiences with diverse learning environments before college.67
Education is key – it’s a central starting point to resolve multiple sources of inequality 
Ireland, PhD in English from the State University of New York at Buffalo, 2016 
Corydon, 2/15/2016, The costs of inequality: Education’s the one key that rules them all, http://news.harvard.edu/gazette/story/2016/02/the-costs-of-inequality-educations-the-one-key-that-rules-them-all/
The odds of his escaping a poverty-ridden lifestyle, despite innate intelligence and drive, were long. So how did he help mold his own narrative and triumph over baked-in societal inequality? Through education.
“Education has been the path to better opportunity for generations of American strivers, no less for me,” Patrick said in an email when asked how getting a solid education, in his case at Milton Academy and at Harvard, changed his life.
“What great teachers gave me was not just the skills to take advantage of new opportunities, but the ability to imagine what those opportunities could be. For a kid from the South Side of Chicago, that’s huge.”
If inequality starts anywhere, many scholars agree, it’s with faulty education. Conversely, a strong education can act as the bejeweled key that opens gates through every other aspect of inequality, whether political, economic, racial, judicial, gender- or health-based.
Simply put, a top-flight education usually changes lives for the better. And yet, in the world’s most prosperous major nation, it remains an elusive goal for millions of children and teenagers.
1AC Advantage – Achievement Gap
Advantage _ is the Achievement Gap 

United States schools are failing – only integration reliably improves them – it decreases teacher turnover rates, increases resources, and results in improved curriculum – negative evidence is about outliers not the trend 
Black, Professor of Law at the University of South Carolina School of Law, 2014
Derek, Why Integration Matters in Schools, 5/13/2014, Education Week, http://www.edweek.org/ew/articles/2014/05/14/31black_ep.h33.html
Desegregation may seem like a distant memory to many and an unknown experience to the rest, but integrated schools are no less important today than they were 60 years ago. When Brown v. Board of Education of Topeka was first decided in 1954, litigants asked courts, and later policymakers, to make a leap of faith and assume that school integration would improve educational outcomes for minority students. After all, there were no integrated schools to test the proposition. Six decades later, research confirms their instincts were correct.
Today, we know integration has a positive effect on almost every aspect of schooling that matters, and segregation the inverse. We also know integration matters for all students. Both minorities and whites are disadvantaged by attending racially isolated schools, although in somewhat different ways: The harms to minorities are primarily academic; the harms to whites are social and academic.
Predominantly minority schools, on the whole, deliver inadequate educational opportunities. First, these schools tend to serve predominantly poor students. Due to peer influences and environment, students in these schools routinely have lower rates of achievement than students in mostly middle-income schools. This holds true regardless of a student's race or socioeconomic status.
Second, the curriculum in these schools is lower in quality, and course offerings—like Advanced Placement and college-prep—are far fewer in number. More importantly, predominantly poor and minority schools find it extremely difficult to attract and retain high-quality teachers. To be clear, there have been, are, and always will be a number of excellent teachers in these schools, but on the whole, these schools enjoy a much smaller share and face high teacher-turnover rates. This has the unique effect of undermining instructional continuity and institutional knowledge while increasing administrative burdens. This unequal access to teachers matters because, aside from peer influences, research shows teacher quality is one of the factors most closely linked to student achievement.
Money alone cannot easily fix these challenges because the racial and socioeconomic characteristics of schools significantly influence where teachers decide to teach. In the absence of huge salary increases, which are beyond the capacity of nearly every needy district, teachers with options tend to choose schools in wealthier districts.
The negative effects of unequal access to quality teachers and middle-income peers are compounded over time, producing drastically lower graduation rates in predominantly poor and minority schools. On average, only four out of 10 students graduate on time in the nation's predominantly poor and minority high schools. Lower graduation rates hold true for any student attending one of these schools, regardless of his or her race or wealth. With these odds, it is no wonder that attending a predominantly poor and minority school tends to limit students' access to later opportunities in higher education and employment.
Of course, not all high-poverty, racially isolated schools are low in quality. A small but high-profile contingent of predominantly poor and minority schools deliver exceptional opportunities on a daily basis.
But these schools are defying the odds and demonstrate that, while delivering a quality education to students under circumstances of concentrated poverty can be done, it costs far more per pupil than it otherwise would. The need for intensive instructional and social-service programs tends to be much greater in high-poverty schools, and we have yet to see the consistent willingness of policymakers to make these sorts of investments.
To the contrary, nationally, the per-pupil expenditures in high-poverty, predominantly minority schools are significantly lower than in other schools. When this fact is raised, these disadvantaged schools are then forced to defend the proposition that "money matters."
In short, the only tried, tested, and cost-effective solution to unequal and inadequate education is integrated education.
Scenario _ is Quality of Life 
Adequate education is the ultimate key to meaningful quality of life 
Imoukhuede, Professor of Law, Nova Southeastern University, 2014
Areto ,Education Rights and the New Due Process, Shepard Broad College of Law: Faculty Scholarship, http://nsuworks.nova.edu/cgi/viewcontent.cgi?article=1060&context=law_facarticles
Education is a basic human capability that is necessary for advancing both liberty and human dignity under Amartya Sen and Martha Nussbaum’s capabilities approach.97 The capabilities approach is particularly relevant to the discussion of an education right because it has become an internationally embraced modern theory of justice that shares an American embrace of equal opportunity while accepting some social and economic inequality when it is a consequence of mertiocracy.98
The capabilities approach holds that the well-being of the people in a society should be assessed by the capabilities of the people living within that society to obtain what Sen describes as “valuable functionings,” which can be thought of as important life achievements.99 Valuable achievements include such important components to life and liberty as education, as well as food, self-respect, and political participation.100 Absent such valuable achievements, quality of life and meaningful freedom is undermined.101 Capabilities can be simply defined as access or opportunity to achieve.102 It is the capability to achieve and not the achievements themselves that are of central concern under the capabilities approach. Notably, under the capabilities approach, education is both an achievement and a capability.103
Sen has suggested that access to certain fundamental services that advance human capabilities must be considered when the United Nations and other international bodies evaluate a society or a nation.104 Nussbaum has gone beyond Sen’s original approach and has generated a list of ten basic capabilities that are necessary for governments to guarantee; among those ten basic capabilities is education. 105 Nussbaum specifically advocates for the fundamentality of education and a few other essential rights as precursors to liberty and democracy.106 The capabilities approach as an economic and legal theory today influences international evaluative criteria for a nation’s well-being to the point that the United Nations Development Programme now uses capabilities approach inspired measurements as developmental goals, as bases for evaluating progress, and in formulating objective measures for comparing nations.107
As both Sen and Nussbaum have noted, without an education an individual cannot meaningfully engage in political deliberation.108 Additionally, education is the vehicle for potentially furthering other basic human achievements such as longer life expectancy and good health, as well as the more complex human achievements of self-respect and social status. 109 If we translate capabilities as shorthand for equal opportunity, then we see education as the utimate capability, and essential to any meaningful conception of dignity and freedom. 
This outweighs other impacts – absolute prioritization of existence legitimizes forms of mass violence that devoid any purpose to life 
Morton, Professor and Rita Shea Guffey Chair in English at Rice University, 2016
Timothy, 4-26-2016, Dark Ecology: For a Logic of Future Coexistence, pg. 36-39, modified for gendered language
Axiom (3) generates an Easy Think Ethics to match the Easy Think Substance, a default utilitarianism hardwired into agrilogistic space. The Easy Think quality is evident in how the philosophy teacher in Stoppard’s Darkside describes the minimal condition of happiness: being alive instead of dead. 92 Since existing is better than anything, more existing must be what we Mesopotamians should aim for. Compared with the injunction to flee from death and eventually even from the mention of death, everything else is just accidental. No matter whether I am hungrier or sicker or more oppressed, underlying these phenomena my brethren and I constantly regenerate, which is to say we refuse to allow for death. Success: humans now consume about 40 percent of Earth’s productivity. 93 The globalization of agrilogistics and its consequent global warming have exposed the flaws in this default utilitarianism, with the consequence that solutions to global warming simply cannot run along the lines of this style of thought. 94
Jared Diamond calls Fertile Crescent agriculture “the worst mistake in the history of the human race.” 95 Because of its underlying logical structure, agrilogistics now plays out at the spatiotemporal scale of global warming, having supplied the conditions for the Agricultural Revolution, which swiftly provided the conditions for the Industrial Revolution. “Modernity once more with feeling” solutions to global warming—bioengineering, geoengineering, and other forms of what Dark Ecology calls happy nihilism—reduce things to bland substances that can be manipulated at will without regard to unintended consequences.
Planning for the next few years means you know where the next meal is coming from for some time. Who doesn’t want that? And existing is good, right? So let’s have more of it. So toxic and taboo is the idea of undoing axiom (3), one automatically assumes that whoever talks about it might be some kind of Nazi. Or that, given that we have seen population growth and food supply grow tougher, the one who doubts the efficacy and moral rightness of axiom (3) is simply talking “nonsense.” 96 Nonsense or evil. Courting these sorts of reaction is just one of the first ridiculous, impossible things that ecognosis does. So much ridicule, so little time. Even more ridiculously, perhaps, we shall see that ecognosis must traverse Heideggerian-Nazi space, descend below it: through nihilism, not despite it.
It was based on increasing happiness, but within the first quarter of its current duration agrilogistics had resulted in a drastic reduction in happiness. People starved, which accounts for pronounced decreases in average human size in the Fertile Crescent. Agrilogistics exerted downward pressure on evolution. Within three thousand years, farmers’ leg bones went from those of the ripped hunter-gatherer to the semisedentary forerunner of the couch potato. Within three thousand years, patriarchy emerged. Within three thousand years, what is now called the 1 percent emerged, or, in fact, the 0.1 percent, which in those days was called king. Desertification made swaths of the biosphere far less habitable. Agrilogistics was a disaster early on, yet it was repeated across Earth. There is a good Freudian term for the blind thrashing (and threshing) of this destructive machination: death drive.
Something was wrong with the code from the beginning. More happiness is better, such that more existing, despite how I appear (starving, oppressed), is better. We could compress this idea: happiness as existing for the sake of existing. A for its own sake that agrilogistics itself regards as superfluous or evil or evil because superfluous: nonsense and evil again, the way the aesthetic dimension haunts the Easy Think Substance. It sounds so right, an Easy Think Ethics based on existing for the sake of existing. Yet scaling up this argument unmasks a highly disturbing feature. Derek Parfit observes that under sufficient spatiotemporal pressure Easy Think Ethics fails. Parfit was considering what to do with pollution, radioactive materials, and the human species. Imagine trillions of humans spread throughout the Galaxy. Exotic addresses aside, all the humans are living at what Parfit calls the bad level, not far from Agamben’s idea of bare life. 97 Trillions of nearly dead people, trillions of beings like the Muselmänner in the concentration camps, zombies totally resigned to their fate. This will always be absurdly better than billions of humans living in a state of bliss. 98 Because more people is better than happier people. Because bliss is an accident, and existing is a substance. Easy Think Ethics. Let’s colonize space—that’ll solve our problem! Let’s double down! Now we know that it doesn’t even take trillions of humans spread throughout the Galaxy to see the glaring flaw in agrilogistics. It only takes a few billion operating under agrilogistic algorithms at Earth magnitude.

Scenario _ is Competitiveness 
Addressing racial gaps in school quality is key to American competitiveness – demographic changes and interdependence will threaten US leadership now 
Lynch, Professor of Economics at Washington College, and Oakford 14, Senior Polic Analyst, Center for American Progress, 2014 
Robert and Patrick, November 2014, The Economic Benefits of Closing Educational Achievement Gaps, Center for American Progress, https://cdn.americanprogress.org/wp-content/uploads/2014/11/WinningEconomyReport2.pdf
As the United States undergoes both of these dramatic demographic shifts and faces rising inequality, it will also have to deal with rapidly intensifying global economic competition and interdependence. International competition and interdependence manifest themselves in many ways, including through trade, climate change, and global resource depletion.
For example, world exports and imports have nearly doubled as a percentage of world production and consumption over the past 30 years. Today, more than 30 percent of everything produced and consumed in the world flows across national borders, up from a little more than 15 percent just 30 years ago.15 These international trends demand a national focus on productivity enhancement, as global economic competition and interdependence have had—and will likely increasingly have—powerful ramifications on our collective well-being.
How can the United States stem rising inequality, successfully navigate current demographic changes, and ensure its future global economic competitiveness? One obvious strategy is for it to invest more in the development of its economic resources. Its most important resource, of course, is its people—all of its people. Through them, the nation will derive the future workforce to replace the aging Baby Boomers, sustain economic growth, and provide the entrepreneurial expertise needed to undergird continued prosperity. Without a healthy, well-educated, and highly skilled population, the United States will fail to achieve its potential, and its global leadership role may be threatened or diminished.
To succeed in the future global economy, therefore, the United States needs to better harness the talents and productivity of its people and improve the educational outcomes of its students. Given the projected increase in the number of children of color and the challenges they have historically faced, it makes imminent sense to get serious about reducing the educational gaps that hold them back. To formulate public policies to effectively narrow educational achievement gaps, it is helpful to understand factors that contribute to them. 
Competitiveness solves great power wars – it allows the US to promote vital interests abroad and de-escalate conflicts 
Colby, Fellow at the Center for a New American Security; and Lettow, former senior director for strategic planning on the U.S. National Security Council staff, 2014
Elbridge, Paul, 7/3/14, “Have We Hit Peak America?,” http://www.foreignpolicy.com/articles/2014/07/03/have_we_hit_peak_america
Many foreign-policy experts seem to believe that retaining American primacy is largely a matter of will -- of how America chooses to exert its power abroad. Even President Obama, more often accused of being a prophet of decline than a booster of America's future, recently asserted that the United States "has rarely been stronger relative to the rest of the world." The question, he continued, is "not whether America will lead, but how we will lead." But will is unavailing without strength. If the United States wants the international system to continue to reflect its interests and values -- a system, for example, in which the global commons are protected, trade is broad-based and extensive, and armed conflicts among great nations are curtailed -- it needs to sustain not just resolve, but relative power. That, in turn, will require acknowledging the uncomfortable truth that global power and wealth are shifting at an unprecedented pace, with profound implications. Moreover, many of the challenges America faces are exacerbated by vulnerabilities that are largely self-created, chief among them fiscal policy. Much more quickly and comprehensively than is understood, those vulnerabilities are reducing America's freedom of action and its ability to influence others. Preserving America's international position will require it to restore its economic vitality and make policy choices now that pay dividends for decades to come. America has to prioritize and to act. Fortunately, the United States still enjoys greater freedom to determine its future than any other major power, in part because many of its problems are within its ability to address. But this process of renewal must begin with analyzing America's competitive position and understanding the gravity of the situation Americans face.
Scenario _ is the Economy 
Achievement gaps are the equivalent of a prolonged economic recession – reversals boost GDP by trillions 
Seligman, JD from Harvard Law School, President of the University of Rochester, 2015
Joel, 3/30/2015, THE CRISIS IN K-12 EDUCATION AND EAST HIGH SCHOOL, https://www.rochester.edu/president/assets/pdf/crisis-in-k-12.pdf
The failure of so many of our high schools in Rochester and across the nation has implications for all of us. A 2009 McKinsey Study, entitled The Economic Impact of the Achievement Gap in America’s Schools, found: 
that the underutilization of human potential in the United States is extremely costly. For individuals our results show that:
• Avoidable shortfalls in academic achievement impose heavy and often tragic consequences, via lower earnings, poorer health, and higher rates of incarceration…
• If the United States had in recent years closed the gap between its educational achievement levels and those of better-performing nations such as Finland and Korea, GDP in 2008 could have been $1.3 trillion to $2.3 trillion higher. This represents 9 to 16 percent of GDP.
• If the gap between black and Latino performance and white student performance had been similarly narrowed, GDP in 2008 would have been between $310 billion and $525 billion higher, or 2 to 4 percent of GDP….
Put differently, the persistence of these educational achievement gaps imposes on the United States the economic equivalent of a permanent national recession.7
Economic decline goes nuclear
Tønnesson, Research Professor, Peace Research Institute Oslo; 2015, 
Stein, “Deterrence, interdependence and Sino–US peace,” International Area Studies Review, Vol. 18, No. 3, p. 297-311
Several recent works on China and Sino–US relations have made substantial contributions to the current understanding of how and under what circumstances a combination of nuclear deterrence and economic interdependence may reduce the risk of war between major powers. At least four conclusions can be drawn from the review above: first, those who say that interdependence may both inhibit and drive conflict are right. Interdependence raises the cost of conflict for all sides but asymmetrical or unbalanced dependencies and negative trade expectations may generate tensions leading to trade wars among interdependent states that in turn increase the risk of military conflict (Copeland, 2015: 1, 14, 437; Roach, 2014). The risk may increase if one of the interdependent countries is governed by an inward-looking socio-economic coalition (Solingen, 2015); second, the risk of war between China and the US should not just be analysed bilaterally but include their allies and partners. Third party countries could drag China or the US into confrontation; third, in this context it is of some comfort that the three main economic powers in Northeast Asia (China, Japan and South Korea) are all deeply integrated economically through production networks within a global system of trade and finance (Ravenhill, 2014; Yoshimatsu, 2014: 576); and fourth, decisions for war and peace are taken by very few people, who act on the basis of their future expectations. International relations theory must be supplemented by foreign policy analysis in order to assess the value attributed by national decision-makers to economic development and their assessments of risks and opportunities. If leaders on either side of the Atlantic begin to seriously fear or anticipate their own nation’s decline then they may blame this on external dependence, appeal to anti-foreign sentiments, contemplate the use of force to gain respect or credibility, adopt protectionist policies, and ultimately refuse to be deterred by either nuclear arms or prospects of socioeconomic calamities. Such a dangerous shift could happen abruptly, i.e. under the instigation of actions by a third party – or against a third party.
Yet as long as there is both nuclear deterrence and interdependence, the tensions in East Asia are unlikely to escalate to war. As Chan (2013) says, all states in the region are aware that they cannot count on support from either China or the US if they make provocative moves. The greatest risk is not that a territorial dispute leads to war under present circumstances but that changes in the world economy alter those circumstances in ways that render inter-state peace more precarious. If China and the US fail to rebalance their financial and trading relations (Roach, 2014) then a trade war could result, interrupting transnational production networks, provoking social distress, and exacerbating nationalist emotions. This could have unforeseen consequences in the field of security, with nuclear deterrence remaining the only factor to protect the world from Armageddon, and unreliably so. Deterrence could lose its credibility: one of the two great powers might gamble that the other yield in a cyber-war or conventional limited war, or third party countries might engage in conflict with each other, with a view to obliging Washington or Beijing to intervene.
[bookmark: _Hlk484162144]1AC Plan – United States Federal Government
Plan: The United States federal government should provide financial incentives for racially diverse elementary and secondary education in the United States 
1AC Solvency – United States Federal Government
The plan solves -- status quo colorblind achievement policies exacerbate segregation – incentives and guidelines cause more diverse education 
Wells, Professor of Sociology and Education, and the Coordinator of Policy Studies at Teachers College, Columbia University, 2014
Amy, March 2014, SEEING PAST THE “COLORBLIND” MYTH OF EDUCATION POLICY: ADDRESSING RACIAL AND ETHNIC INEQUALITY AND SUPPORTING CULTURALLY DIVERSE SCHOOLS, http://nepc.colorado.edu/files/pb-colorblind_0.pdf
This policy brief is based upon my review of a large body of interdisciplinary research that exposes how factors such as housing markets, school district boundaries, and accountability systems are actually far from colorblind in their impact on the public education system. As a result, efforts to ignore race via “colorblind” or race-neutrality policies such as school choice or accountability systems can easily replicate rather than address age-old patterns of inequality grounded in a history of race consciousness. 1¶ For example, the two central education reforms of the last few decades—the standards/accountability movement and free-market school choice policies—have been framed as outcome-based solutions to the racial achievement gap without directly addressing any societal or educational issues related to race. These reforms were launched in response to the reported lackluster performance of U.S. public schools at the end of the Civil Rights era. Ironically, several of the education policies passed during that era directly addressed racial inequality and coincided with the largest reductions in the Black-White achievement gap in the nation’s history.¶ Within this current so-called “colorblind” or “post-racial” era, the accountability and school choice reforms have gained broad-based bipartisan support amid a notable indifference to the changing racial makeup of the overall public school student population, now only 52% White, non-Hispanic. Meanwhile, there is mounting evidence to suggest that so-called “colorblind” accountability and school choice policies , premised on narrow definitions of school quality and absent interventions to support teaching and learning in racially diverse public schools, exacerbate racial and social class segregation and inequality. The implication of this research should inform efforts to close achievement gaps defined by race. But this will only happen if policymakers are not blind to the role that race plays in our educational system.¶ We are at a critical crossroads in American history—a breaking point at which efforts to ignore race will clash with the racial and cultural complexity of our day-to-day lives. Hence, I recommend that policymakers address race-conscious policies, practices and conditions that perpetuate segregation and inequality while simultaneously tapping into the changing racial attitudes of Americans by supporting racially diverse schools.¶ Policy Recommendation No. 1: Creating and Sustaining More Racially and Ethnically Diverse Schools¶  Support and Sustain Diverse Districts and Communities. National, state and local policymakers must take a hard look at the demographic future of this country and recognize the value of supporting a growing number of racially and ethnically diverse schools, districts and communities. Providing strict guidelines and incentives for local zoning boards, developers and real estate agents to promote and sustain communities with a mix of incomes, ethnicities, and cultures can be done in conjunction with fair housing policies and the U.S. Department of Housing and Urban Development’s (HUD) effort to “Build Integrated and Sustainable Communities.”¶  Fostering Cross-District Cooperation/Collaboration. State and County policymakers should expand upon the current cross-district special education or vocational education collaborations across school district boundaries. Indeed, more state and county governments could promote meaningful magnet -like programs to attract students with shared interests from across district boundaries. States could provide incentives for fragmented, small school districts to cooperate in the development of county-wide magnet schools.¶  Encouraging Inter-district Transfers to Promote Diversity. More states should amend their existing open-enrollment school choice laws to promote diversity instead of segregation, which most of the current laws do. Simple guidelines could help lessen the segregative impact of these student transfer plans. Support for transferring students in the form of outreach, recruitment, a formal application process, and free transportation across district lines would enable these plans to foster greater racial diversity and less racial segregation.
Incentives are key – they increase desegregation efforts – empirical evidence proves mandates alone fail 
Cascio et al, Assistant Professor Economics at UC Davis, 2005
Elizabeth, Nora Gordon, Assistant Professor of Economics  at UC San Diego, Sarah Reber, Assistant Professor of Public Policy at UCLA, Ethan Lewis, Economist at the Federal Reserve Bank of Philadelphia, Financial Incentives and the Desegregation of Southern Public Schools, 5/19/2005, http://www.economics.uci.edu/files/docs/colloqpapers/s06/Gordon.pdf
Although Brown vs. Board of Education ostensibly prohibited segregated schools, ten years after its passage, the vast majority of Southern school districts remained completely segregated, causing some to suggest that the courts were ineffective in bringing about desegregation (Rosenberg, 1991). Most existing research on the causes of school desegregation focuses on the role of the courts and typically examines samples of larger, mostly urban school districts starting in 1968; but by 1968, most districts in the South had already taken some steps to desegregate. This study fills some gaps in our understanding of how and why Southern school districts finally abandoned segregated schools in large numbers. We employ a newly collected dataset spanning the 1960s, the period during which most districts first desegregated, and we examine trends for a large number of districts, including many smaller and rural districts. Finally, we examine the role of the Congress and executive agencies—as opposed to the courts—in promoting desegregation. 
The paper examines one of the federal government’s first attempts to influence the (non-financial) behavior of local school districts with financial incentives, the threat of withdrawal of federal funding. Title VI of the Civil Rights Act of 1964 prohibited federal funding of entities that discriminated on the basis of race; the next year, Congress dramatically increased the amount of federal funding at stake with the passage of Title I of the Elementary and Secondary Education Act. Together, these acts provided southern school districts a financial incentive to desegregate their schools to receive the new federal funding. Previous studies have shown that many Southern school districts did desegregate for the first time around 1965 and suggest that CRA may have played a role, but these studies do not systematically assess the role of financial incentives and were based on small samples of districts (Clotfelter, 2004), on small data sets (Boozer, Krueger, and Wolkon, 1992), or on state summaries of trends in desegregation (Rosenberg, 1991). 
If the financial incentives provided by Title I and Title VI were important, we would expect that—controlling for other determinants of desegregation decisions—districts with “more to lose” by not desegregating would be more likely to desegregate. Our results suggest that this was, indeed, the case. Among districts that had not made any steps towards desegregation by 1964, those with larger Title I grants per pupil were more likely to have taken their first steps towards desegregation, although the results for the extensive margin are not statistically significant. The fraction of blacks in school with any whites—the intensive margin—increased more among districts with larger Title I grants, as did the probability of having desegregated faculties. These results are robust to including a variety of flexible controls for observable characteristics and specifying the Title I incentive in different ways. Further, we find that future Title I grants do not predict 1964 desegregation decisions, providing support for the identifying assumption that controlling for observables, other determinants of desegregation decisions are not correlated with the Title I grant. 
This analysis provides some of the first systematic evidence of the role of Congress—specifically financial incentives—in desegregating southern schools and suggests that financial incentives were, indeed, an important contributor to desegregation in the mid- 1960s. In future work, we hope to expand the sample of states covered and to examine additional years of desegregation and compliance data. The importance of courts relative to Congress may have increased over time and may have varied across places; we therefore plan to expand on this analysis to incorporate more information on litigation and court-ordered desegregation plans over time to investigate the potential interactions between legislation and litigation, providing a clearer understanding of the forces that reduced segregation throughout the 1960s and 1970s.


1AC – Court Advantage and Plan 
Note 
The Courts Advantage can be read with either the Racism Advantage or the Achievement Advantage or both (however, all three advantages may be too long to read together). If the Courts Advantage is read, it must be read with the Courts Plan and the Courts Solvency Contention. 
1AC Advantage – Right to Education 
Advantage _ is Right to Education 
The Rodriguez decision currently limits any constitutional right to education – this promotes unequal and inadequate learning 
Robinson, Professor at the University of Richmond School of Law, 2016
Kimberly, FISHER’S CAUTIONARY TALE AND THE URGENT NEED FOR EQUAL ACCESS TO AN EXCELLENT EDUCATION , Harvard Law Review, http://cdn.harvardlawreview.org/wp-content/uploads/2016/11/185-240_Robinson_Online.pdf
Fortunately, the Court possesses the authority to unleash a powerful tool that could help to reduce the opportunity and achievement gaps that lead universities and colleges to rely on affirmative action in admissions. It could overturn Rodriguez, which held that the Constitution does not protect education as a fundamental right.299
For over forty years, Rodriguez has served as a roadblock to access to federal courts for those who hope to address the entrenched disparities in funding and resources that relegate many disadvantaged and minority students to inferior educational opportunities in the United States.300 Because the Court held that education was not a fundamental right, Rodriguez applied rational basis review to the funding gaps between districts within Texas.301 The Court determined that Texas easily met this standard because its funding approach advanced local control of education, the Court lacked the expertise to second-guess the Texas system, and a ruling for the plaintiffs would greatly upset the balance of federalism.302 The Court nonetheless noted the need for reform of school funding and challenged the states to undertake this reform.303 Although many states have implemented funding reform since Rodriguez and state litigation has resulted in some important victories, these state efforts have fallen far short of the reforms required to provide all children equal access to an excellent education.304 In light of the continuing disparities in educational opportunity, numerous scholars, myself included, have argued that Rodriguez was wrongly decided and should be overturned to provide a consistent and powerful federal remedy to address these disparities.30 
Scenario 1 is Democracy Promotion 
Declaring a constitutional right to education is critical to the legitimacy and effectiveness of US demcoracy promotion
Lerum, Policy Analyst, DC Board of Education, Moreira, JD from American University, and Scheinkman, JD from American University, 2005
Eric, Sheila, and Rena, Strengthening America’s Foundation: Why Securing the Right to an Education at Home is Fundamental to the United States’ Efforts to Spread Democracy Abroad, The Human Rights Brief, http://digitalcommons.wcl.american.edu/hrbrief/vol12/iss3/4/
An amendment to the U.S. Constitution guaranteeing a right to education would place the United States in the company of nearly every industrialized nation. Without such a guarantee, the United States stands behind Iran, Iraq, Jordan, Libya, Pakistan, Sierra Leone, Sudan, Syria, and Yemen, each of which has some, although limited, constitutional guarantee to educational opportunity. The United States cannot legitimately lead the world as an example of freedom and democracy when it trails so far behind much of the world with respect to its commitment to a right that is so fundamental to effective participation in any democracy. 
A constitutional amendment will also provide the catalyst to reverse our country’s history of directly and indirectly linking educational opportunities to race and wealth. In Rodriguez, the Supreme Court not only rejected the argument that education is a fundamental right, it set the stage for resegregation of public schools and triggered the rapid decline of educational opportunities. On the heels of Rodriguez, the Court, in Milliken v. Bradley, declared that inter-district remedies for segregation were unconstitutional, leaving no legal basis to force desegregation across schooldistrict lines. As constitutional law scholar Erwin Chermerinsky has argued, Rodriguez and Milliken reversed much of the progress achieved under Brown and essentially constitutionalized a system that is both separate and unequal. An amendment to the Constitution will begin to undo the damage from the widespread denial of equal educational opportunity that has resulted from those decisions. 
Of course, amending the Constitution will not immediately change the state of education in the United States: schools will not simply become better and students will not suddenly succeed overnight. But an amendment will have significant, broadreaching policy implications. The act of passing an amendment itself will prove to be a unifying rally around the right to education and will turn national attention to the failing state of our public education system. Further, guaranteeing the right to an education will send the message to policymakers, parents, and students that education is as important as the right to speak, the right to worship, and the right to a fair trial. An amendment will be the “sea change” in our society and culture that is necessary for true education reform. Frederick Douglass, speaking about ending the “hypocrisy of American slavery,” stated that “it is not light that is needed, but fire; it is not the gentle shower, but thunder. We need the storm, the whirlwind, and the earthquake.” Amending the Constitution is the spark for the fire, the thunder for the storm, and the tremor that begins the quake. An amendment guaranteeing a right to education will end the hypocrisy of the American public education system.
CONCLUSION:FULFILLING THE PROMISE OF DEMOCRACY
THE PROMISE OF DEMOCRACY is one of personal and political autonomy. A healthy constitutional democracy exists when the people know and live out their rights, and genuinely govern themselves through their representatives. Education transforms this promise from rhetoric into reality. The right to education should therefore be the centerpiece of American efforts to build democracies around the world. As the United States claims to lead the world in the promotion and protection of freedom and democratic ideals, the right to an education is ripe for recognition at home. What is at stake is the future of this country and the very spirit and authenticity of its democracy. What is required is a commitment and a guarantee that every person has access to the educational opportunity needed to realize her own self-fulfillment and to become an active participant in our democracy. 
US democratic leadership spurs cooperation and prevents a whole host of existential impacts – famine, terrorism, WMD proliferation 
Halperin, Senior Advisor – Open Society Institute and Senior Vice President of the Center for American Progress, 2011
Morton H. , “Unconventional Wisdom – Democracy is Still Worth Fighting For”, Foreign Policy, January / February, http://www.foreignpolicy.com/articles/2011/01/02/unconventional_wisdom?page=0,11
As the United States struggles to wind down two wars and recover from a humbling financial crisis, realism is enjoying a renaissance. Afghanistan and Iraq bear scant resemblance to the democracies we were promised. The Treasury is broke. And America has a president, Barack Obama, who once compared his foreign-policy philosophy to the realism of theologian Reinhold Niebuhr: "There's serious evil in the world, and hardship and pain," Obama said during his 2008 campaign. "And we should be humble and modest in our belief we can eliminate those things." But one can take such words of wisdom to the extreme-as realists like former Secretary of State Henry Kissinger and writer Robert Kaplan sometimes do, arguing that the United States can't afford the risks inherent in supporting democracy and human rights around the world. Others, such as cultural historian Jacques Barzun, go even further, saying that America can't export democracy at all, "because it is not an ideology but a wayward historical development." Taken too far, such realist absolutism can be just as dangerous, and wrong, as neoconservative hubris. For there is one thing the neocons get right: As I argue in The Democracy Advantage, democratic governments are more likely than autocratic regimes to engage in conduct that advances U.S. interests and avoids situations that pose a threat to peace and security. Democratic states are more likely to develop and to avoid famines and economic collapse. They are also less likely to become failed states or suffer a civil war. Democratic states are also more likely to cooperate in dealing with security issues, such as terrorism and proliferation of weapons of mass destruction. As the bloody aftermath of the Iraq invasion painfully shows, democracy cannot be imposed from the outside by force or coercion. It must come from the people of a nation working to get on the path of democracy and then adopting the policies necessary to remain on that path. But we should be careful about overlearning the lessons of Iraq. In fact, the outside world can make an enormous difference in whether such efforts succeed. There are numerous examples-starting with Spain and Portugal and spreading to Eastern Europe, Latin America, and Asia-in which the struggle to establish democracy and advance human rights received critical support from multilateral bodies, including the United Nations, as well as from regional organizations, democratic governments, and private groups. It is very much in America's interest to provide such assistance now to new democracies, such as Indonesia, Liberia, and Nepal, and to stand with those advocating democracy in countries such as Belarus, Burma, and China. It will still be true that the United States will sometimes need to work with a nondemocratic regime to secure an immediate objective, such as use of a military base to support the U.S. mission in Afghanistan, or in the case of Russia, to sign an arms-control treaty. None of that, however, should come at the expense of speaking out in support of those struggling for their rights. Nor should we doubt that America would be more secure if they succeed.
Scenario 2 is Structural Reform Litigation 
Brown V. Plata opened up space for the structural reform of mass incarceration but is unlikely to spur additional litigation – a renewed commitment to structural reform is key
Gottschalk, Professor of Political Science, University of Pennsylvania, 2011, 
Marie, Prison Overcrowding and Brown v. Plata, New Republic, 6/7/2011, https://newrepublic.com/article/89575/prison-overcrowding-brown-plata-supreme-court-california
Today the United States is the world’s warden, incarcerating more people than any other country. With just 5 percent of the world’s population, it has 25 percent of its prisoners. Since the 1970s, the United States has built the largest penal system in the world to accommodate a sixfold increase in its inmate population. But what happens behind its prison walls generally remains far removed from public consciousness. In this context, the Supreme Court’s landmark decision in Brown v. Plata last month, which declared that the degrading and inhumane conditions in California’s grossly overcrowded prisons are unconstitutional, was an exceptional moment when the prison wall was briefly breached.
Of course, Brown v. Plata does not mark the beginning of the end of mass incarceration in the United States, nor of the abusive conditions that proliferate in U.S. prisons and jails. Unlike the landmark prisoners’ rights cases of the 1960s and 1970s, this decision is unlikely to spur many successful copycat lawsuits to impose prison population caps and revitalize the courts as a major forum to challenge abusive prison conditions. The Prison Litigation Reform Act (PLRA), enacted by Congress in 1996 to greatly constrict prisoners’ access to the courts and to reduce the judiciary’s role in monitoring the penal system, continues to present formidable obstacles for inmates seeking to challenge their conditions of confinement. For those few cases that successfully navigate the PLRA and make it into the courts, the legal process is long and protracted. Remarkably, the U.S. prison and jail population has more than doubled since 1990, the year that one of the two lawsuits eventually consolidated in Brown v. Plata was initially filed.
Moreover, Brown v. Plata is not even likely to spur major reductions in California’s inmate population any time soon. This is because the Supreme Court conceded great latitude to the Golden State in how to reduce overcrowding in its prisons and by when. State officials could choose to release some prisoners early. But they could also address the population cap affirmed by the Supreme Court by sending more prisoners to out-of state penal facilities or to county jails in California. Or California could simply build more prisons.
Reaffirming the court’s role in school desgregation reinvigorates structural reform litigation by dispelling concerns over its resilience – spills over to prisons 
Holley-Walker, University of South Carolina School of Law, 2012
Danielle R., 1/1/2012, A New Era for Desgregation, Georgia State University Law Review, http://scholarcommons.sc.edu/cgi/viewcontent.cgi?article=1913&context=law_facpub
As structural reform litigation, the school desegregation cases led the way for other types of lawsuits to reform social institutions, such as prisons, mental health facilities, housing authorities, and police departments.245
The role of desegregation cases as a paradigm of structural reform litigation means that the legacy of these cases has broader implications.246 Is the desegregation docket in the federal district courts seen as a failure? Some have argued that the litigation strategy failed.247 Others have argued that court-supervised desegregation was successful for a short time from the late 1960s to mid-1970s and then began to suffer a series of setbacks that have led to the current climate of resegregation.248
A new era of desegregation may redefine the landscape of structural reform litigation by demonstrating the resilience of this form of adjudication. These cases lay dormant for decades, but because of the process of adjudication, specifically the remedy of the injunction, the cases remain a powerful tool for social transformation and racial justice. 
Empirical evidence proves -- structural reform litigation can bring significant changes to prison conditions 
Landsberg, Professor of Law Emeritus, McGeorge School of Law, 2014, 
Brian K. Does Prison Reform Bring Sentencing Reform? The Congress, the Courts, and the Structural Injunction , 2014, McGeorge Law Review / Vol. 46, http://www.mcgeorge.edu/Documents/Publications/3Vol464Landsberg.pdf
The defendants in Plata confronted a political problem often seen in structural injunction cases. In order to remedy the structural violation of the Constitution it is necessary to change an entrenched structure. Thus, after Brown v. Board of Education required the dismantling of the apparatus of racial segregation in the public schools, many Southern officials chose to ignore the law rather than take the politically unpopular steps that Brown required.189 In Alabama this led to the entry of the first statewide structural injunction, requiring state officials to take affirmative steps to desegregate the public schools of the state.190 The case evolved over time, with the United States, as plaintiff-intervener, monitoring compliance and proposing plans for desegregating students, consolidating schools, merging athletic associations, reassigning teachers, merging transportation routes.191 When Judge Frank M. Johnson, one of the three judges in Lee v. Macon County Board of Education, considered later cases involving conditions of confinement in juvenile facilities and prisons, his experience in Lee influenced his remedial rulings.192
Experience under Plata suggests that Fiss’s vision of the structural injunction remains alive and that Rosenberg is wrong in suggesting that prison conditions litigation is constrained where political and social support are lacking193 and that courts lack implementation power. The defendants in Plata until recently fought fiercely against the district court’s orders, but the court orders have brought significant change to the California prisons.194 The court orders may also have influenced public opinion regarding the need for prison reform, by appealing to what Edmond Cahn called “the public sense of injustice.”195 One author concludes that Brown v. Plata means: “human dignity and public safety go together; one cannot flourish without the other.”196 Perhaps the strongest recognition of the legitimacy and power of the structural injunction comes from the Congress’ enactment of the PLRA. In the face of congressional unhappiness over some of the orders in prison conditions cases, Congress carefully preserved the core of the structural injunction in legislation that was touted as limiting the courts. 
Mass incarceration threatens human welfare and endangered species 
Poon, Assistant Editor at City Lab, 2015
Linda, How Mass Incarceration Takes a Toll on the Environment, 7/30/2015, https://www.citylab.com/equity/2015/07/how-mass-incarceration-takes-a-toll-on-the-environment/399950/
The U.S. prison population has grown dramatically over the past four decades, from 200,000 adults in 1973 to 1.5 million by 2009 (plus an additional 700,000 adults in local jails). And with those numbers grew the number of jails, detention centers, and state and federal prisons. Today, the nation has more than 5,000 such facilities in both cities and rural areas. Many are overcrowded, presenting serious health concerns for the inmates, officers, and nearby communities. Many also produce waste and pollution far beyond local and federal standards, says Tsolkas.
The Prison Ecology Project is currently raising $15,000 to put together a database of the environmental impact of all U.S. correctional facilities.
Take the facilities at Rikers Island in New York, for example. In an interview with New York Magazine, a corrections officer remarked that, “Jail has a smell.” He continued: “I can’t even describe it to you. Worse than a sewer.” Part of the problem is that those facilities were built on top of landfills.
In the past, the island also housed pigs for slaughter as well as copious numbers of rodents, which were killed via poison gas, according to New York Magazine. In 2011, four officers on the island claimed that the toxic chemicals buried beneath the complex, along with thick “mysterious smoke plumes,” gave them cancer, though the city’s lawyer said there was no support for the allegations.
Then there’s the Kern Valley State Prison in California, where for years, 4,800 inmates drank water tainted with arsenic, a chemical scientists have linked to cancer. In Alabama, the rivers bear the brunt of prison overcrowding and inadequate sewage treatment facilities. The AP reported in 2006 that facilities in Alabama were dumping nearly twice the amount of allowable raw sewage—including human waste and toxic chemicals—into the state’s waterways, endangering both human and aquatic life.
The Prison Ecology Project’s first endeavor is to block a maximum-security federal prison from being built on a former coal mine in a rural Kentucky town. Not only would the construction create waste and health hazards, activists argue, it would also demolish 700 acres of endangered-species habitats in Appalachia.
In particular, the construction could further wipe out Indiana and gray bats, which are listed as endangered under the Endangered Species Act. “They’re on a precipitous path toward extinction and given the highest protection available for a species,” says Lori Ann Burd at the Center of Biological Diversity.
Species extinctions cross thresholds that make planetary ecosystem collapse inevitable 
Barnosky et al., Professor in the Department of Integrative Biology at Berkeley, 2012
Anthony D. , Elizabeth A. Hadly, Jordi Bascompte, Eric L. Berlow, James H. Brown, Mikael Fortelius, Wayne M. Getz, John Harte, Alan Hastings, Pablo A. Marquet, Neo D. Martinez, Arne Mooers, Peter Roopnarine, Geerat Vermeij, John W. Williams, Rosemary Gillespie, Justin Kitzes, Charles Marshall, Nicholas Matzke, David P. Mindell, Eloy Revilla & Adam B. Smith, Nature 486, 52–58 (07 June 2012), “Approaching a state shift in Earth’s biosphere,” http://www.nature.com/nature/journal/v486/n7401/full/nature11018.html
Localized ecological systems are known to shift abruptly and irreversibly from one state to another when they are forced across critical thresholds. Here we review evidence that the global ecosystem as a whole can react in the same way and is approaching a planetary-scale critical transition as a result of human influence. The plausibility of a planetary-scale ‘tipping point’ highlights the need to improve biological forecasting by detecting early warning signs of critical transitions on global as well as local scales, and by detecting feedbacks that promote such transitions. It is also necessary to address root causes of how humans are forcing biological changes. 
Introduction 
Introduction Basics of state shift theory Hallmarks of global-scale state shifts Present global-scale forcings Expecting the unexpected Towards improved biological forecasting and monitoring Guiding the biotic future References Acknowledgements Author information Comments 
Humans now dominate Earth, changing it in ways that threaten its ability to sustain us and other species1, 2, 3. This realization has led to a growing interest in forecasting biological responses on all scales from local to global4, 5, 6, 7. 
However, most biological forecasting now depends on projecting recent trends into the future assuming various environmental pressures5, or on using species distribution models to predict how climatic changes may alter presently observed geographic ranges8, 9. Present work recognizes that relying solely on such approaches will be insufficient to characterize fully the range of likely biological changes in the future, especially because complex interactions, feedbacks and their hard-to-predict effects are not taken into account6, 8, 9, 10, 11. 
Particularly important are recent demonstrations that ‘critical transitions’ caused by threshold effects are likely12. Critical transitions lead to state shifts, which abruptly override trends and produce unanticipated biotic effects. Although most previous work on threshold-induced state shifts has been theoretical or concerned with critical transitions in localized ecological systems over short time spans12, 13, 14, planetary-scale critical transitions that operate over centuries or millennia have also been postulated3, 12, 15, 16, 17, 18. Here we summarize evidence that such planetary-scale critical transitions have occurred previously in the biosphere, albeit rarely, and that humans are now forcing another such transition, with the potential to transform Earth rapidly and irreversibly into a state unknown in human experience 
1AC Plan – Courts 
Plan: The United States federal judiciary should declare that education is a constitutional right and should order the use of racially-diverse admissions and education policies for elementary and secondary educatoin in the United States 
1AC Solvency – Courts 
Establishing education as a fundamental right with race-conscious remedies resolves the integration crisis and closes the achievement gap – alternatives fails 
James 15, Assistant Professor of Legal Analysis & Writing, Southern University Law Center, 2015
Regina Ramsey ,How to Fulfill a Broken Promise: Revisiting and Reaffirming the Importance of Desegregated Equal Educational Access and Opportunity, Arkansas Law Review, 2015, p. 163-165
Yet more than sixty years after America's children were promised an equal educational opportunity in Brown, this country is mired in an education crisis.21 Every nine seconds, a child drops out of high school. 22 Nearly one-third of all public school students-and close to half of African American, Hispanic, and Native American students-fail to graduate with their class.23 While these startling statistics impact individuals from all aspects of our society, the poor and ethnic minorities have a significantly higher dropout rate than individuals from other demographics. 24 The graduation rate for whites is approximately 75%; however, graduation rates for African Americans, Hispanics, and Native Americans hover around 50%.25 Furthermore, according to the National Center for Education Statistics, "[i]n 2000, young adults living in families with incomes in the lowest 20 percent of all family incomes were six times as likely as their peers from families in the top 20 percent of the income distribution to drop out of high school."26
How can these statistics occur in a nation that has accepted the responsibility for educating its children,27 mandated that all school-aged children enroll in school,28 and promised that these children will be given the opportunity for an equal education? 29 This article examines the persistent and pervasive problem of unequal educational opportunities in the United States public education system and discusses possible approaches to level the playing field of opportunity for children, particularly minorities and the impoverished. Part I of this article reviews the jurisprudence that created the expectation of educational opportunity. Part II also examines how recent decisions by courts have hindered this important goal.
Part III specifically discusses how charter schools are now used as a method of addressing the shortcomings in public education. Part III also presents arguments for and against these alternatives to traditional public education. This article concludes that not only do these alternatives fail to solve the problems of the widening achievement gap and continuing segregation, they ultimately undermine traditional public education. Instead of sidestepping the real problems, education should be recognized as a fundamental right or, at the very least, treated as such as such in the states that compel education and promise educational access to their children. Elevation to fundamental right status would then require a change in the funding structure for public schools. A reformed funding structure would halt the diversion of funds and resources from traditional public schools, ensuring that all traditional schools are adequately funded. Furthermore, all schools, regardless of whether they are fighting de jure or de facto segregation, should be allowed to adopt race-conscious admissions policies to actively integrate, ensuring students are educated in diverse environments that mirror their communities as a whole.
To introduce the education as a fundamental right discussion, Part II addresses diversity concerns and resegregation against the backdrop of the United States Supreme Court's decision in Parents Involved in Community Schools v. Seattle School District No. 1.30 This discussion analyzes the impact of this decision on Brown and Brown II and the decision's possible long-term impact on the nation as a whole, with particular emphasis on the racially and economically disadvantaged members of our society. However, Part III reasons that the meaningful educational access and opportunity argument, which is often erroneously couched in an equal protection analysis, should instead focus on education as a fundamental right. In light of Parents Involved, this article outlines suggested measures based on Grutter v. Bollinger31 for remedial race-conscious admissions policies aimed at realizing the promised equal opportunity to a quality education. These alternatives, posited with the hope that the implementation of new initiatives, together with the expansion of existing successful policies and programs, will thwart the flood of broken promises.
Federal courts key –they will be decisive in jumpstarting new desegregation efforts and serve as the plaintiff in many cases
Holley-Walker, University of South Carolina School of Law, 2012 
Danielle R. , 1/1/2012, A New Era for Desgregation, Georgia State University Law Review, http://scholarcommons.sc.edu/cgi/viewcontent.cgi?article=1913&context=law_facpub
The federal government will likely be the decisive factor in determining whether there is a new era in desegregation cases.62 One of the reasons that desegregation litigation has failed to have a significant impact in recent history is that “over the past forty years, under no administration, Democratic or Republican, has DOJ taken a thoughtful, transparent, comprehensive, and strategic approach to its school desegregation docket.”63 Due to the federal government’s role as plaintiff in a large number of the remaining desegregation cases and the historic lack of attention to these cases, if desegregation cases are going to become reinvigorated, the federal government will have to take a leading and strategic role in the process. 
The history of the federal government’s role in desegregation cases is complex and has had more twists and turns than a mystery novel.64 Mirroring the broader history of desegregation itself, the federal government took almost no steps to initiate school desegregation litigation in the ten years following Brown. 65 Federal involvement in desegregation cases took off after the passage of the Civil Rights Act of 1964, specifically Title IV, which authorized the Attorney General to begin desegregation litigation against states and school districts after receiving a written complaint from private individuals, and Title VI, which prohibited racial discrimination in programs that received federal money.66 In the 1960s the federal government brought approximately six hundred administrative proceedings and over five hundred lawsuits against school districts and states to force desegregation.67 President Nixon’s administration was the end of these aggressive initiatives and kicked off the next several decades of neglect (sometimes benign, at other times intentional) of the traditional desegregation cases.68
Case 
Discrimination Advantage
Ext. –  Resegregation Now 
(__) 

(__) Dramatic increase in school segregation now – that undermines education quality 
Orfield et al., Professor of Education, Law, Political Science and Urban Planning at UCLA, 2016
Gary, Jongyeon Ee,  postdoctoral researcher at the UCLA Civil Rights Project, Erica Frankenberg, associate professor of education and demography in the College of Education at Pennsylvania State College, Genevieve Siegel-Hawley, assistant professor at Virginia Commonwealth School of Edcation, 5/16/2016, BROWN AT 62: SCHOOL SEGREGATION BY RACE, POVERTY AND STATE, https://www.civilrightsproject.ucla.edu/research/k-12-education/integration-and-diversity/brown-at-62-school-segregation-by-race-poverty-and-state/Brown-at-62-final-corrected-2.pdf
As the anniversary of Brown v. Board of Education decision arrives again without any major initiatives to mitigate spreading and deepening segregation in our nation’s schools, the Civil Rights Project adds to a growing national discussion with a research brief drawn from a much broader study of school segregation to be published in September 2016. Since 1970, the public school enrollment has increased in size and transformed in racial composition. Intensely segregated nonwhite schools with zero to 10% white enrollment have more than tripled in this most recent 25-year period for which we have data, a period deeply influenced by major Supreme Court decisions (spanning from 1991 to 2007) that limited desegregation policy. At the same time, the extreme isolation of white students in schools with 0 to 10% nonwhite students has declined by half as the share of white students has dropped sharply. This brief shows states where racial segregation has become most extreme for Latinos and blacks and discusses some of the reasons for wide variations among states. We call the country’s attention to the striking rise in double segregation by race and poverty for African American and Latino students who are concentrated in schools that rarely attain the successful outcomes typical of middle class schools with largely white and Asian student populations. We show the obvious importance of confronting these issues given the strong relationship between racial and economic segregation and inferior educational opportunities clearly demonstrated in research over many decades.
The Civil Rights Project has issued many reports on these enrollment changes and their impacts on segregation of schools across the country in the last 20 years.1 We have done that because of massive and growing research evidence that (1) segregation creates unequal opportunities and helps perpetuate stratification in the society and (2) diverse schools have significant advantages, not only for learning and attainment but for the creation of better preparation for all groups to live and work successfully in a complex society which will have no racial majority. 2
In the last quarter century, the public school enrollment has both grown substantially in size and diversity. From 1990 to 2013, the number of American public school students has grown from 41.2 to 49.9 million. 3 Over a similar time period, the racial composition of the schools changed dramatically, falling from 69% white to 50% white. The share of Latino students during this time soared from 11% to 25%, while the black share of the enrollment remained around 15%. Asian students climbed from 3% to 5% of the enrollment. Obviously the country’s schools are experiencing a massive, multiracial transition and data suggest those changes will continue, faster in some regions than the others. The implications of these trends are profound, and include, in no small part, how public school teachers and leaders should be recruited and prepared for this changing enrollment.
Answers To: Status Quo Solves Integration
(__) 

(__) Status quo movements fail – still result in racially isolated schools 
Holley-Walker, University of South Carolina School of Law, 2012 
Danielle R. , 1/1/2012, A New Era for Desgregation, Georgia State University Law Review, http://scholarcommons.sc.edu/cgi/viewcontent.cgi?article=1913&context=law_facpub
What are the dominant themes that emerge from these education reform efforts? The accountability movement, which has become perhaps the most dominant aspect of education reform in the wake of NCLB, focuses almost exclusively on student learning outcomes and student achievement, as measured by standardized testing.196 In the accountability movement, racial integration is not a goal. Instead, emphasis is on closing the racial achievement gap and promoting the idea that all children can learn.197 There is little discussion of why the racial achievement gap persists and how addressing historic racial inequality might help address the problem.198 One of the underlying premises of the accountability movement is that the state will educate children where they are, meaning that children in poor, racially isolated schools will be provided a successful standards-based education—even in the face of significant social science evidence to the contrary.199 “[P]erhaps the greatest flaw of standards-based reform schemes as currently designed and implemented is that they all lack a crucial ingredient: meaningful assurances that all schools— particularly poor and minority schools—possess the educational conditions and resources necessary to teach to—and achieve—the state’s high standards.”200
Furthermore, the standards and accountability movement has not proven to set a high bar for academic achievement. The No Child Left Behind Act and state accountability statutes measure the basic skills students should possess in math and reading, instead of prescribing an aspirational curriculum.201 This focus on adequacy has also emerged in the school finance cases since the late 1980s.202 Most school finance cases no longer pursue equal funding, but instead funding that will give each child a minimally adequate education.203
The other theme that emerges from the current education reform landscape is the notion that education is simply the ability to acquire knowledge in reading, math, and science instead of a broader process of preparing students to become sophisticated and responsible citizens of our democracy.204 The Supreme Court has said: 
We have recognized “the public schools as a most vital civic institution for the preservation of a democratic system of government,” and as the primary vehicle for transmitting “the values on which our society rests.” “[A]s . . . pointed out early in our history, . . . some degree of education is necessary to prepare citizens to participate effectively and intelligently in our open political system if we are to preserve freedom and independence.”205
The goals of public education narrow with the focus on adequacy and accountability. 
Ext. – Integration K2 Reduce Racism
(__) 

(__) Integration is key to reducing racial inequality – it fosters interracial understanding and tolerance -- a major body of research supports this
Cobo, PhD Candidate in Sociology and Education Policy at Columbia University, Wells and, Professor of Sociology and Education at Columbia University, and Fox, 2016, 
Diana Cordova, Amy Stuart, Lauren, How Racially Diverse Schools and Classrooms Can Benefit All Students, 2/9/2016, The Century Foundation, https://tcf.org/content/report/how-racially-diverse-schools-and-classrooms-can-benefit-all-students/
In addition to the robust social science evidence on the positive relationship between student body diversity and academic outcomes, there is a similarly impressive body of research supporting the correlation between campus and classroom diversity and an enhanced ability of students to exhibit interracial understanding, empathy, and an ability to live with and learn from people of diverse backgrounds. The amicus brief filed by Brown and other elite universities in the Fisher II case highlights that “diversity encourages students to question their assumptions, to understand that wisdom may be found in unexpected voices, and to gain an appreciation of the complexity of today’s world.”26 Other research includes analyses of how racially diverse educational settings are effective in reducing prejudice, by promoting greater contact between students of different races—both informally and in classroom settings—and by encouraging relationships and friendships across group lines.27
The takeaway for policy makers in the K–12 education context is that there is extensive and solid evidence that intergroup contact and cross-racial interaction improves interracial attitudes toward an entire group and reduces prejudice and the implicit biases discussed above.28 Indeed, as we discuss below, research on these issues in K–12 education with similar findings was, at one time, far more central to policy debates in elementary and secondary education.
Ext. – Education is Key/Answers To: Alternate Causes
(__) 

(__) Even if other inequalities exist you still have an obligation to vote for more equal schooling 
O’Day, Fellow at the American Institutes for Research, Smith, visiting scholar at The Carnegie Foundation for the Advancement of Teaching, 2016
Jennifer, Marshall, Quality and Equality in American Education: Systemic Problems, Systemic Solutions , The Dynamics of Opportunity in America, Educational Testing Service, https://www.carnegiefoundation.org/wp-content/uploads/2016/02/ODay-Smith_Systemic_reform.pdf
Yet inequalities outside schools do not let schools off the hook. Schools are our society’s central institution serving students from all backgrounds and—in theory— supplying them with the knowledge and skills they need to have a fair shot at success in adulthood. That schools can make a difference in children’s life trajectories is evident from the isolated but powerful examples of highly effective high-poverty schools that produce success for students who would otherwise be unlikely to progress at pace, graduate, or attend college (see, for example, Cunningham 2006 ; Kannapel and Clements 2005 ; Reeves 2003 ; and Carter 1999 ). There are even examples of whole districts that have signifi cantly and substantially narrowed gaps in achievement and attainment among groups of students over time. 7 We discuss several of these in greater detail later on. 
Unfortunately, such places are the exception rather than the rule. Indeed, as the Equity and Excellence Commission ( 2013 ) notes, “ The current American system exacerbates the problem [of unequal opportunities outside school] by giving these children less of everything that makes a difference in education.” (U.S. Department of Education 2013 , 14). What is this “everything” of which the Equity Commission writes? 
Answers To: Integration Causes White Backlash 
(__) 

(__) Backlash is unlikely – white students and parents increasingly want diverse schools and integrated student bodies 
Anderson, contributing writer for The Atlantic, 2016 
Melina D. , 2/16/2016,  The Promise of Integrated Schools, https://www.theatlantic.com/education/archive/2016/02/promise-of-integrated-schools/462681/
The resistance in the nation’s largest school system, however, is not representative of white parents overall, said Amy Stuart Wells, a professor of sociology and education at Teachers College, Columbia University, whose new report on integration expands on the importance of racially, ethnically, and socioeconomically diverse schools and classrooms.
Wells argues that the time is ripe for political leaders to listen to the growing demand for more diverse public schools. The issue deserves greater emphasis and attention with students of color now a majority of the public school population and whites gentrifying urban neighborhoods of color, she says. “We have tons of data … that shows that white parents increasingly want their kids to go to diverse schools,” Wells said. “If you ask, ‘Do parents want diverse schools?’ whites are saying yes.”
In her report, Wells cites a 2003 survey administered by the Henry J. Kaiser Family Foundation that found 60 percent of white Americans thought racially integrated schools were better for kids, and a 2004 survey conducted by Newsweek that showed whites increasingly linked public school improvement to diverse student bodies. 
Answers To: Integration Causes Within School Segregation 
(__) 

(__) The affirmative solves within school segregation: 
A. The plan text says racially-diverse education – this means it creates a mandate to resolve within school segregation 
B. Intergroup contact – exposure to difference builds better inter-group relationships which addresses social segregation within schools – that’s Cabo, Wells and Fox. Our burden is not to prove that we completely remove all segregation, but that the plan jumpstarts a virtuous cycle of addressing its causes.   
Achievement Gap Advantage
***General***
Ext. – Integration K2 School Quality
(__) 

(__) Studies prove -- desegregation is critical to improving school quality across generations – that boosts educational outcomes and later life quality 
Reardon, Professor of Poverty and Inequality in Education at Stanford, and Owens, Assistant Professor in the Sociology department at USC, 2013
Sean, Ann, 10/1/2013, 60 Years After Brown: Trends and Consequences of School Segregation, https://cepa.stanford.edu/sites/default/files/reardon%20owens%20ARS%20segregation%20oct2013.pdf 
Several studies estimate the impacts of school segregation by examining how black and white students’ outcomes changed during the era of school desegregation. These studies use the exogenous variation in timing of desegregation court orders or implementation to estimate the effects of desegregation on students’ outcomes and disparities in those outcomes (i.e., they estimate 𝑏∗ and/or 𝑐∗). Guryan (2004) finds that desegregation led to a decline in black dropout rates during the 1970s of 2-3 points, accounting for about half the decline in the black dropout rate during this time. Johnson (2011) finds that blacks’ odds of graduating from high school increased by about 1 percentage point and their educational attainment increased by about 1/10 of a year for every additional year they were exposed to a school desegregation order. Neither study finds significant effects on the educational attainment of whites, suggesting that school desegregation was not harmful for whites. In other words, they suggest that desegregation had a positive effect on average attainment and reduced racial attainment disparities. Other studies also find a positive relationship between school integration and educational outcomes for blacks (Boozer et al. 1992; Reber 2010).
In addition to educational attainment, scholars have examined the impacts of desegregation on later life outcomes (see Wells and Crain, 1994, for a review). Several studies show that increased exposure to school desegregation improved black adult males’ earnings, reduced the odds of poverty, and increased the odds of working white-color jobs (Crain and Strauss 1985; Boozer et al. 1992; Ashenfelter et al. 2006; Johnson 2011).
Other studies find effects of desegregation on social outcomes like criminality and health. Exposure to desegregation orders reduces the probability of men’s deviant behavior, homicide victimization, arrests, and incarceration (Johnson 2011; Weiner, Lutz, and Ludwig 2009) and improves adult health (Johnson 2011) Taking a multi-generational view, Johnson (2013) found that school desegregation affects not only those exposed to it, but also their children and grandchildren. Exposure to school desegregation positively affects the reading and math test scores, educational attainment, college quality, and racial diversity at college of the “children and grandchildren of Brown,” with parent and grandparent educational attainment serving as a key mechanism. 
(__) 

(__) Negative evidence is a small portion of the literature that denies academic consensus 
Cobo, PhD Candidate in Sociology and Education Policy at Columbia University, Wells and, Professor of Sociology and Education at Columbia University, and Fox, 2016, 
Diana Cordova, Amy Stuart, Lauren, How Racially Diverse Schools and Classrooms Can Benefit All Students, 2/9/2016, The Century Foundation, https://tcf.org/content/report/how-racially-diverse-schools-and-classrooms-can-benefit-all-students/
While there are a handful of studies that challenge the link between school desegregation policy and positive academic outcomes, they represent only a small slice of the literature.45 As we argue below, it is highly likely that any less-than-positive short-term academic outcomes of desegregation reported are related to complex issues of implementation and a lack of attention, particularly in the early years of school desegregation, to students’ overall experiences within schools.
Furthermore, these positive academic outcomes, particularly the closing of the achievement gap, make sense given that integrating schools leads to more equitable access to important resources such as structural facilities, highly qualified teachers, challenging courses, private and public funding, and social and cultural capital.46
Other research has examined academic outcomes of racially segregated and diverse schooling that are closely tied to students’ post-secondary careers and college trajectories. The gap in SAT scores between black and white students is larger in segregated districts, and one study showed that change from complete segregation to complete integration in a district would reduce as much as one quarter of the SAT score disparity.47
For one thing, the educational expectations from school staff and performance of students who attend racially integrated schools are significantly higher than those of staff and students from racially segregated schools.48 This also means that students themselves hold higher educational aspirations than their peers who attend racially segregated schools.49 Further, dropout rates are significantly higher for students in segregated, high-poverty schools.50 During the height of desegregation in the 1970s and 1980s, dropout rates decreased for minority students, and the greatest decline in dropout rates occurred in districts with the greatest reductions in school segregation.51 More recently, the interdistrict magnet programs in Hartford, on average, recorded far higher graduation rates than even some of the more affluent suburban districts in the region. This can be largely connected to an overall improved school climate in racially integrated schools.52 These schools not only have lower levels of violence and social disorder than segregated schools,53 but they are also more likely to have stable staffs composed of highly qualified teachers—the single most important resource for academic achievement.54
Answers To: Solvency is Slow 
(__) 

(__) Even if competitiveness and economic gains don’t happen immediately, they are certain if we begin closing achievement gaps now  
Lynch, Professor of Economics at Washington College, and Oakford 14, Senior Polic Analyst, Center for American Progress, 2014 
Robert and Patrick, November 2014, The Economic Benefits of Closing Educational Achievement Gaps, Center for American Progress, https://cdn.americanprogress.org/wp-content/uploads/2014/11/WinningEconomyReport2.pdf
Completely closing educational achievement gaps will not happen instantly, but we can begin to narrow them immediately. We already know many of the reasons these gaps exist and policies that can help close them. Thus, we can begin to experience some of the enormous economic gains described in this report as policies are implemented that successfully narrow achievement gaps. The key is to invest, and continuously reinvest, in the health, education, skills, and social well-being of our most valuable resource—our people. Such investments will simultaneously reduce economic disparities, strengthen ladders of opportunity, and generate the resources we need for future investments, creating a virtuous cycle of prosperity. Investments made today in the cognitive skills of our people will help create pathways for continuous growth and enhance future wealth and well-being. 
Add On -- Hegemony 
(__) 

(__) Poor elementary and secondary school quality undermines national security – creates employment and human capital gaps in defense and diplomacy
Klein, JD from Harvard Law School, Rice, 66th Secretary of State and Levy, reporter, 2012 
Joel, Condoleeza, Julia, U.S. Education Reform and National Security, Independent Task Force Report No. 68, Council on Foreign Relations, https://www.cfr.org/content/publications/.../TFR68_Education_National_Security.pdf
Education has historically given all Americans—rich and poor, black and white—opportunity. It has allowed individuals to achieve their dreams, and it has fueled the continued innovation, growth, prosperity, and security of this nation. Today, however, as America’s young citizens are simultaneously confronted with growing economic inequalities and an increasingly global and competitive world, elementary and secondary (K-12) schools are failing to provide the promised opportunity. Measured against global standards, far too many U.S. schools are failing to teach students the academic skills and knowledge they need to compete and succeed. Many are also neglecting to teach civics, the glue that holds our society together.
This failure and its consequences are not theoretical; they are real and already having a noticeable impact on individual students, particularly the neediest students for whom education is the only “intervention” capable of putting them on track to a better life, as well as on U.S. competitiveness, readiness, and future prospects. In short, America’s failure to educate is affecting its national security. Consider the following points:
–– Despite sustained unemployment, employers are finding it difficult to hire Americans with necessary skills, and many expect this problem to intensify. For example, 63 percent of life science and aerospace firms report shortages of qualified workers.1 In the defense and aerospace industries, many executives fear this problem will accelerate in the coming decade as 60 percent of the existing workforce reaches retirement age.2
–– Most young people do not qualify for military service. A recent study on military readiness found that 75 percent of U.S. citizens between the ages of seventeen and twenty-four are not qualified to join the military because they are physically unfit, have criminal records, or have inadequate levels of education.3 The 25 percent of students who drop out of high school are unqualified to serve, as are the approximately 30 percent of high school graduates who do graduate but do not know enough math, science, and English to perform well on the mandatory Armed Services Vocational Aptitude Battery.4
–– The U.S. State Department and intelligence agencies are facing critical language shortfalls in areas of strategic interest. Fewer than half of State Department officers in language-designated positions in Iraq and Afghanistan met the department’s language requirements, for example, and shortfalls in strategically important languages such as Chinese, Dari, Korean, Russian, and Turkish are substantial.5
In many ways, the United States remains a global leader: its scholars win the most Nobel Prizes; its companies hold the most science and technology patents; and its armed services are, by many measures, the strongest in the world. However, no country in the twenty-first century can rest on its laurels or be truly secure by military might alone. Human capital will determine power in the current century, and the failure to produce that capital will undermine America’s security.
(__) US Unipolarity prevents nuclear great power war 
Varisco, Ph.D. candidate at the Post-War Reconstruction and Development Unit of the University of York, 2013
Andrea, 6/3/13, “Towards a Multi-Polar International System: Which Prospects for Global Peace?,” http://www.e-ir.info/2013/06/03/towards-a-multi-polar-international-system-which-prospects-for-global-peace/
This essay will examine if a return to multi-polarity and great power rivalry will result in a less or rather more stable world. It will firstly investigate if such multi-polar scenario is a feasible and concrete prevision for the future world. The analysis will focus on today’s world, arguing that a decline of US unipolarity and the rise of other powers could undermine US predominance and create the conditions for a multi-polar world in the near future. Secondly, the essay will canvass history in order to understand if multi-polar worlds are inherently stable or not. It will be shown how multi-polarity led both to stability and instability, yet many multi-polar distributions of power resulted in war-prone, unbalanced and unstable worlds. This finding will lead to the third part of the analysis, which will try to establish the consequences for global security entailed in a future multi-polar order. It will be argued that multi-polarity could result in a less stable world characterized by rivalry among great powers. Moreover, it will be pointed out how a future multi-polar world will be completely different and potentially more unstable than the multi-polar periods witnessed by history so far. The presence and availability of nuclear weapons will indeed allow even middle and small powers and non-state actors to seriously threaten and undermine the global security and peace of the future multi-polar world.


Add On -- Democracy 
(__) 

(__) Improving school quality through equal access is key to democracy – its critical for building engaged citizenry and cultivating inclusive values 
Guy Johnson et al. Staff Director for the Equity and Excellence Commission, 2011
Guy, For Each and Every Child, The Equity and Excellence Commission, US Department of Education, https://www2.ed.gov/about/bdscomm/list/eec/equity-excellence-commission-report.pdf
But American schools must do more than ensure our future economic prosperity; they must foster the nation’s civic culture and sense of common purpose, and create the unified nation that e pluribus unum celebrates. So much depends on fulfilling this mission: the shared ideals that enable our governmental system to hold together even in the face of fractious political disagreements; the strength of our diversity; the domestic tranquility that our Constitution promises; and the ability to maintain the influence—as example and power—that America has long projected in the world. We neglect those expectations at our peril. 
We cannot have a strong democracy without an informed, engaged citizenry. Accordingly, a strong public school system is essential to a strong democracy. Public schools must be strengthened to tackle two uniquely 21st-century challenges. First, although the United States has many first-rate schools, even our top students don’t perform as well as top students in many other countries in mathematics.4 Second, the schools serving high concentrations of low-income students and students of color are at far higher risk of leaving their students unprepared for work and life in an era of global competition than are their white and middleclass peers.5 An additional challenge is that reform efforts to date have been poorly targeted.
The truth is that in an era when work can be organized and carried out anywhere on the planet, we have failed to confront the price of these two gaps. There is no doubt that excellence and equity are vital to produce the additional 20 million postsecondary graduates by 2025 necessary to grow a 21st-century economy. Equity is a key strategy needed to shore up the entire nation’s standing in the global economy; we cannot compete successfully with one arm tied behind our back. Any goal of competitiveness and excellence must start with equity or be doomed to fail. Equally important, the weave of America’s social and moral fabric now includes powerful commitments to broad inclusion and universal opportunity. These values are self-evidently fundamental. They are not, however, well served by our education system.
(__) US democratic leadership spurs cooperation and prevents a whole host of existential impacts – famine, terrorism, WMD proliferation 
Halperin, Senior Advisor – Open Society Institute and Senior Vice President of the Center for American Progress, 2011
Morton H. , “Unconventional Wisdom – Democracy is Still Worth Fighting For”, Foreign Policy, January / February, http://www.foreignpolicy.com/articles/2011/01/02/unconventional_wisdom?page=0,11
As the United States struggles to wind down two wars and recover from a humbling financial crisis, realism is enjoying a renaissance. Afghanistan and Iraq bear scant resemblance to the democracies we were promised. The Treasury is broke. And America has a president, Barack Obama, who once compared his foreign-policy philosophy to the realism of theologian Reinhold Niebuhr: "There's serious evil in the world, and hardship and pain," Obama said during his 2008 campaign. "And we should be humble and modest in our belief we can eliminate those things." But one can take such words of wisdom to the extreme-as realists like former Secretary of State Henry Kissinger and writer Robert Kaplan sometimes do, arguing that the United States can't afford the risks inherent in supporting democracy and human rights around the world. Others, such as cultural historian Jacques Barzun, go even further, saying that America can't export democracy at all, "because it is not an ideology but a wayward historical development." Taken too far, such realist absolutism can be just as dangerous, and wrong, as neoconservative hubris. For there is one thing the neocons get right: As I argue in The Democracy Advantage, democratic governments are more likely than autocratic regimes to engage in conduct that advances U.S. interests and avoids situations that pose a threat to peace and security. Democratic states are more likely to develop and to avoid famines and economic collapse. They are also less likely to become failed states or suffer a civil war. Democratic states are also more likely to cooperate in dealing with security issues, such as terrorism and proliferation of weapons of mass destruction. As the bloody aftermath of the Iraq invasion painfully shows, democracy cannot be imposed from the outside by force or coercion. It must come from the people of a nation working to get on the path of democracy and then adopting the policies necessary to remain on that path. But we should be careful about overlearning the lessons of Iraq. In fact, the outside world can make an enormous difference in whether such efforts succeed. There are numerous examples-starting with Spain and Portugal and spreading to Eastern Europe, Latin America, and Asia-in which the struggle to establish democracy and advance human rights received critical support from multilateral bodies, including the United Nations, as well as from regional organizations, democratic governments, and private groups. It is very much in America's interest to provide such assistance now to new democracies, such as Indonesia, Liberia, and Nepal, and to stand with those advocating democracy in countries such as Belarus, Burma, and China. It will still be true that the United States will sometimes need to work with a nondemocratic regime to secure an immediate objective, such as use of a military base to support the U.S. mission in Afghanistan, or in the case of Russia, to sign an arms-control treaty. None of that, however, should come at the expense of speaking out in support of those struggling for their rights. Nor should we doubt that America would be more secure if they succeed.

Ext. K2 Democracy 
(__) 

(__) School integration is critical to democratic participation 
Cobo, PhD Candidate in Sociology and Education Policy at Columbia University, Wells and, Professor of Sociology and Education at Columbia University, and Fox, 2016, 
Diana Cordova, Amy Stuart, Lauren, How Racially Diverse Schools and Classrooms Can Benefit All Students, 2/9/2016, The Century Foundation, https://tcf.org/content/report/how-racially-diverse-schools-and-classrooms-can-benefit-all-students/
And finally, students’ experiences in diverse classrooms can provide the kind of cross-cultural dialogue that prepares them for citizenship in a multifaceted society.33 Students develop improved civic attitudes toward democratic participation, civic behaviors such as participating in community activities, and intentions to participate in civic activities resulting from diverse learning experiences. One meta-analysis synthesized twenty-seven studies on the effects of diversity on civic engagement and concluded that college diversity experiences are, in fact, positively related to increased civic engagement.
The four findings listed above are the most robust, but there is additional evidence of other positive results that flow from creating racially, ethnically, and culturally diverse learning environments for students. Research clearly and strongly supports a legal or policy argument in favor of greater student diversity on college campuses as a mechanism to potentially enhance the educational experiences of all students.34 And this is not solely the conclusion of those who study higher education. Drawing on decades of research from organizational scientists, psychologists, sociologists, economists, and demographers, an article in Scientific American argues that diversity even enhances creativity and actually encourages the search for novel information and perspectives, leading to better decision making and problem solving. Therefore, diversity can improve the bottom line of companies and lead to unfettered discoveries and breakthrough innovations. “Even simply being exposed to diversity can change the way you think.”35
Answers To: Buck Evidence/Integration Causes “Acting White” Phenomenon 
(__) 

(__) Buck is wrong – there is no causal connection between integration and equating academic success with “acting white”
Desmond-Harris, Race Law and Politics Reporter at Vox, 2017
Jenee , 1/5/2017, The myth about smart black kids and “acting white” that won’t die, Vox, https://www.vox.com/identities/2017/1/5/14175116/acting-white-myth-black-kids-academics-school-achievement-gap-debunked 
The "acting white" theory is tempting to believe because it does contain pieces of truth. Yes, there's a racial academic achievement gap. Yes, there are plenty of African-American adults eager to tell stories about how they were shunned because they were brilliant.
(McWhorter has vigorously defended the “acting white” theory against academic critics primarily by citing 125 letters he says he received from people describing their experiences that reflect the theory. While he argues that accounts in these letters should be accepted without question, he disregards data such as the scientific study responses indicating pro-school attitudes among black kids because of his view that “personal feelings are not reachable by direct questioning.”)
And, yes, some high-achieving black kids — like kids of all races — experience social stigma. These individual facts are painful, and they resonate with people in a way that makes it easy to blur what's missing from the "acting white" equation: an actual, causal connection between the accusations of acting white, social stigma, and lower academic outcomes. There isn't one.
It's particularly troubling that this myth persists, because stories about the sources of educational inequality can shape public attitudes and policy. A perfect example is in McWhorter’s recent Vox piece. Readers who believed his assertion about the “acting white” theory may have been more likely to be convinced of his larger argument that “cultural orientations” of black communities are a cause of inequality. That is, of course, a very damning charge that could shape attitudes about black people and perpetuate racism. But the most glaring problem with it is that it’s an outdated theory that has fallen out of favor with actual sociologists.
A continued willingness to believe that solutions lie in simply repairing backward attitudes about getting good grades will continue to distract from the real problems: poverty, segregation, discipline disparities, teacher biases, and other structural factors. Unfortunately, none of these issues are as easy to fix as simply changing the beliefs of black students
Answers To: Integration Causes Tracking/Ability Groups 
(__) 

(__) Tracking is in decline across most schools – ability groups are no longer politically palatable 
Halpert, two decades of experience as a journalist, 2012
Julie, 8/22/2012, DO WE STILL SEGREGATE STUDENTS?, Pacific Standard, https://psmag.com/education/do-we-still-segregate-students-45196
Proposals for “detracking,” sometimes called heterogeneous or mixed-ability grouping, have been around for decades, but the idea has attracted increasing interest in the hope that it would make education more equitable and boost student achievement levels. Schools all over the country—in Reynoldsburg, Ohio, in Alexandria, Virginia, in Townshend, Vermont—started taking steps toward detracking their students over the past year.
TRACKING BEGAN at the turn of the 20th century as a response to a surge in immigration—and therefore a surge in immigrant children. Following a model based on business efficiency and social Darwinism, educators decided that most poor immigrant children were headed straight to a factory after graduation and so would be best served by vocational training. Better-off students, who could expect to go to college, would receive a more rigorous academic education. Over the years, tracking systems were expanded. Today many high schools have several tiers designed for students of varying abilities, from children in the very top of the class to those who require remedial services.
In 1988, the National Education Association adopted a resolution (upheld again in 2005) that advocated the elimination in all public school settings of “discriminatory academic tracking” based on economic status, ethnicity, race, or gender. In 1993, the National Council of Teachers of English passed a resolution opposing tracking as well. That year, a survey conducted by the National Center for Education Statistics, “Curricular Differentiation in Public High Schools,” indicated that more than half of the 900 schools sampled had begun shifting away from tracking. Only 15 percent reported that they were still using traditional tracking mechanisms. 
Answers To: Integration Reduces Number of Educators of Color Turn 
(__) 

(__) While the educators of color argument may sound compelling, no data actually backs it up 
Villegas, Professor in the Department of Secondary and Special Education at Montclair State University, Irvine, Professor of Urban Education at Emory University, 2010 
Ana, Jacqueline, Diversifying the Teaching Force: An Examination of Major Arguments, Urban Revolution, http://www.montclair.edu/profilepages/media/439/user/Villegas_%26_Irvine--2010.pdf
Researchers who have looked at the effects of teachers of color on a variety of academic outcomes for students of color—a literature we discuss in the next section—often mention role modeling as a plausible explanation for the positive results they report (see Dee 2004; Evans 1992; Hess and Leal 1997; Pitts 2007; Stewart et al. 1989). But in none of those studies was the role model function attributed to teachers of color actually tested. Nor were we able to find any empirical research on this topic.  
In brief, the role model argument for diversifying the teaching force is compelling. We suspect its appeal is a primary reason the role model rationale is cited with frequency in the teacher diversity literature. Yet, we were unable to locate any empirical studies that tested the claims inherent in the argument. Given the current emphasis on empirical-based decision-making in matters related to public policies, such lack of evidence dramatically limits the practical value of the role model argument
***Quality of Life ***
Ext. Education Key To Quality of Life 
(__) 

(__) Equal education opportunities are key to dignity and quality of life 
Imoukhuede, Professor of Law, Nova Southeastern University, 2014
Areto ,Education Rights and the New Due Process, Shepard Broad College of Law: Faculty Scholarship, http://nsuworks.nova.edu/cgi/viewcontent.cgi?article=1060&context=law_facarticles
The modern view that dignity is fundamental to justice and that education is essential to human dignity was shared by the late American education philosopher and psychologist, John Dewey, who famously believed in an education-centered concept of meliorism.60 Dewey believed that the world can be improved through human action and that human action can be inspired and improved through education.61 He criticized popular approaches to education as creating followers and conformists rather than leaders and reformers who would be capable of inspiring progress.62 For Dewey, “[t]he whole point of democracy is to provide the wherewithal for change, for improvement.”63 Education was viewed by Dewey as essential to progress.64
“If some people within a democratic society are practically enslaved, even those who are privileged suffer as a result.” 65 This insight connects with then State Senator Barack Obama’s acclaimed speech at the 2004 Democratic National Convention: It’s not enough for just some of us to prosper. For alongside our famous individualism, there’s another ingredient in the American saga. A belief that we’re all connected as one people. If there is a child on the south side of Chicago who can’t read, that matters to me, even if it’s not my child. If there is a senior citizen somewhere who can’t pay for their prescription drugs, and having to choose between medicine and the rent, that makes my life poorer, even if it’s not my grandparent. If there’s an Arab American family being rounded up without benefit of an attorney or due process that threatens my civil liberties.66 Those famous words from 2004 continue to summarize the American ethic and observed reality that deprivation and oppression anywhere in society is detrimental even to the most privileged within that society. Protecting human dignity is therefore essential if the U.S. hopes to realize the words on the Great Seal of the United States of E. Pluribus Unum – out of many one.
Answers To: Value to Life is Inevitable/Arbitrary
(__) 

(__) The aff’s concept of value is grounded in dignity which is neither arbitrary nor inevitable 
Ploch, J.D. Candidate at New York University School of Law, 2012 
Amanda , WHY DIGNITY MATTERS: DIGNITY AND THE RIGHT (OR NOT) TO REHABILITATION FROM INTERNATIONAL AND NATIONAL PERSPECTIVES, http://nyujilp.org/wp-content/uploads/2010/06/44-3_Ploch_Web.pdf
Beyond the meanings explored above, others may use additional, alternate definitions of “human dignity”; those other definitions might be based on specific legal implications, humanitarian concerns, and religious values that certain people attach to the concept. The upshot is that the definition of human dignity is subject to considerable debate. Despite the lack of ultimate consensus on what dignity means, however, human dignity is still an immensely important concept.
One reason why human dignity is nonetheless important is because these various definitions may actually have a common baseline. For example, Christopher McCrudden explains how dignity can be reduced down to a core consisting of three elements: (1) an ontological claim, based on intrinsic worth, (2) a relational claim (as to what treatment violates intrinsic worth, and what treatment this worth requires), and (3) a limited-state claim (the state exists for the individual’s benefit, because humans have intrinsic worth).13 Anchored by this minimum core, human dignity does not lose its value as a guiding concept simply because others may attach additional norms to it.
Admittedly, critiques about human dignity abound: even the minimum core is up for debate, and dignity is merely a mask for other ideas such as intrinsic worth, moral capacity, and/or autonomy, such that the word “dignity” could be tossed aside without losing anything meaningful.14 Lack of consensus about dignity’s meaning and importance, however, has not prevented human dignity from becoming an important concept in modern legal and political discourse. In the Twentieth Century, especially in the wake of World War II, the concept of human dignity became prominent in international dialogue, and the United Nations’ utilization of “dignity” led to its use by other bodies.15 While the human rights field is a favored venue for discussion of human dignity, the concept has sprung up in discourse on a wide variety of other topics as well.16
***Competitiveness***
Ext. -- School Quality Key To Competitiveness
(__) 

(__) Closing educational attainment gaps is key to competitiveness – gives a much needed boost to the economy given demographic and business trends
Blackwell, the founder and CEO of PolicyLink, an Oakland-based national research and action institute working to advance economic and social equity, 2013
Angela Glover, 2/26/2013, Closing the Achievement Gap for African-American Males: An Economic Imperative, http://pndblog.typepad.com/pndblog/2013/02/closing-the-achievement-gap-for-african-american-males.html
How will that changing workforce fare in the global economy? Forty-five percent of all U.S. jobs in 2018 are projected to require at least an associate's degree, yet among today's workers only 27 percent of African Americans have achieved that level of education. Closing the wide and persistent racial gap in educational attainment is not only the right thing to do; it is an economic imperative and the key to building the kind of workforce the American economy needs to thrive in the twenty-first century.
Turning today's youth into tomorrow's skilled workers and innovators is critical to restoring America's growth and competitiveness. Given the demographic trends, political, education, business, and community leaders, together with philanthropists, must address the gaping racial disparities in educational outcomes, income, health, and employment that serve as a drag on the economy and diminish its potential. Oakland is unique in that it has acknowledged and is addressing the systemic inequities in its school system, implementing programs that directly target students most at risk.
Answers To: Hegemony is Bad 
(__) 

(__) Economic supremacy is the reason that unipolarity creates global peace---absence of economic strength eliminates unipolarity’s pacifying effect 
Drezner, professor of international politics at the Fletcher School of Law and Diplomacy at Tufts University, 2014
Daniel W. , “Bucks for the Bang? Assessing the Economic Returns to Military Primacy,” in A Dangerous World?: Threat Perception and U.S. National Security, ed. Preble and Mueller, p. 201-205
Hegemony relies on multiple channels of power. That fact matters because the primary causal mechanism through which unipolarity leads to peace and prosperity is the elimination of uncertainty.68 When hegemony is uncontested and is acknowledged by all major actors, secondary states have less of a need to attempt to balance or to engage in status-seeking behavior. Indeed, even scholars who argue for the persistence of unipolarity acknowledge the importance of preeminence across a variety of power metrics. Wohlforth notes:
The theory suggests that it is not just the aggregate distribution of capabilities that matters for status competition but also the evenness with which key dimensions—such as naval, military, economic, and technological—are distributed. Uneven capability portfolios—when states excel in different relevant material dimensions—make status inconsistency more likely. When an actor possesses some attributes of high status but not others, uncertainty and status inconsistency are likely. The more a lower-ranked actor matches the higher-ranked group in some but not all key material dimensions of status, the more likely it is to conceive an interest in contesting its rank and the more likely the higher-ranked state is to resist."9
If Wohlforth's logic is accurate, then military power alone does not explain the reduction of conflict or security rivalries in the post-Cold War era. It is the combination of military and economic supremacy that leads to peace and prosperity. For unipolarity to yield positive economic benefits through systemic stability, it must be full-spectrum unipolarity.
That observation is problematic for the present and future. As previously noted, a broad-based consensus holds that the military primacy of the United States will remain uncontested for the next decade at least; indeed, even extrapolating current trends, it is far from clear whether Chinese military spending will catch up with the United States in the next generation.70 U.S. economic primacy is another question entirely, however. Multiple private-sector and public-sector estimates assert that China will overtake the United States within the next decade. The International Monetary Fund projects that China's GDP will overtake that of the United States, as measured using purchasing power parity, by the year 2016. At least one estimate posits that China has already overtaken the U.S. economy in purchasing power parity.71 China has been increasingly willing to use its economic power to influence its near abroad, such as withholding rare-earth exports to Japan after a Chinese fishing boat captain was seized in disputed territorial waters.72 It has also attempted to use its economic power to influence U.S. economic policy.73 
China's economic rise has reintroduced uncertainty into assessments about the global distribution of power. That perceptual gap is revealed in the different national responses to the April 2012 Pew Global Attitudes survey.74 On the one hand, when asked to name "the world's leading economic power," only Turkey and Mexico had a majority of respondents name the United States. On the other hand, in five of the original G-7 economies, strong majorities or pluralities named China as the world's leading economic power. In other words, an increasing proportion of the developed and developing world thinks that economic primacy has shifted to China. One could argue that elites are immune from mass misperceptions; U.S. policymakers interpret China's rise differently.7. But that does not appear to be the case here. Both public rhetoric and private diplomatic discourse suggest that U.S. policymakers share that view of China's new economic status with the global public.76 
That perception is wrong. By any objective assessment, the United States remains the world's largest and most powerful economy; it is also more appropriate to measure economic power by market exchange rates rather than by purchasing power parity.77 Furthermore, there are excellent reasons to doubt the straight-line extrapolation of China's economic ascent.78 Still, according to Wohlforth's logic, the shift in perceptions alone should lead to increases in status-seeking behavior by China. And, indeed, that argument parsimoniously explains the Sino-American relationship since the start of 2009.7P In the aftermath of the 2008 financial crisis, China challenged the security status quo. In early 2009, Chinese ships engaged in multiple skirmishes with U.S. surveillance vessels in an effort to hinder American naval intelligence-gathering efforts.80 Beijing responded angrily and forcefully to the awarding of the 2010 Nobel Peace Prize to activist Liu Xiaobo. China reacted to routine U.S. arms sales to Taiwan with extremely hostile rhetoric and threats to sanction U.S. firms. China refused to condemn North Korea for sinking the South Korean ship Cheonmi, frustrating Japan and South Korea. In response to pushback from the United States and the Association of Southeast Asian Nations on the South China Sea at the 2010 ASEAN Regional Forum, Chinese Foreign Minister Yang Jiechi responded by lecturing other participants that "China is a big country and other countries are small countries, and that's just a fact."81

Answers To: Hegemony Loss Inevitable Due to Rising Powers
[bookmark: _Hlk477688301](__) 

(__) Economic competitiveness is key to solve rising challengers like China 
Glenn, Senior Lecturer in Politics within Social Sciences at the University of Southampton, 2016
John, China's Challenge to US Supremacy: Economic Superpower versus Rising Star, 2016, pg 17-18 
Although the above description of the USA as a reflexive hegemon implies an unparalleled degree of knowledge acquisition through surveil-lance and continual policy evolution, it does not imply complete omni-science or omnipotence. Despite the enormous structural power of the USA, much depends upon how well it plays the international game of producing economic opportunities for its companies while ensuring its relative economic standing does not dwindle to such an extent that a chal-lenger emerges. China has proved quite adept at avoiding certain aspects of US agenda setting; for example, it has been able to forestall signing the WTO agreement on government procurement. In many cases, it has also been able to counter US power in relation to trade, investment, and intellectual property rights because so many foreign companies have a vested interest in ensuring China remains open for business. Moreover, although the USA continually employs its power alongside a huge array of surveillance techniques, this does not automatically imply that it always has a clear blueprint or coherent plan for the future—much depends on the nature and speed of events that unfold. Compare for example the quite deliberate (yet negotiated) future plans for international order in 1944/45 to the rapidly evolving events of 1971-5.¶ Most importantly, changes in the nature of hegemony may ramify out across the international system, provoke different responses, and have unintended consequences. The book distinguishes itself by arguing that one of the most important aspects for China's growth was the reaction of East Asia to the USA's new economic foreign policy. This book argues that recognition of this is key to understanding the rapid rise of China. In response to industrial overcapacity and a decline in the rate of profit the highly industrialised states began to slice up the production chain and in so doing sought out new production sites particularly for labour-intensive low-tech production and assembly. In East Asia this trend became super-charged as a result of the trading restraints placed upon them by the USA followed by Europe. In order to avoid the quantitative restrictions placed on their exports to these countries, companies from Hong Kong, Singapore, Japan, South Korea, and Taiwan shifted some of their pro-duction activities—in particular, final assembly and textile production—to low-cost sites in the region in order to evade quantitative export restric-tions by the West. This occurred at a serendipitous watershed moment when China made the groundbreaking decision to open up its economy.
***Economy***
Ext. -- School Quality Key To Economy 
(__) 

(__) Hundreds of studies confirm -- there’s a link between school quality and economic growth 
Lynch, Professor of Economics at Washington College, and Oakford 14, Senior Polic Analyst, Center for American Progress, 2014 
Robert and Patrick, November 2014, The Economic Benefits of Closing Educational Achievement Gaps, Center for American Progress, https://cdn.americanprogress.org/wp-content/uploads/2014/11/WinningEconomyReport2.pdf
The theoretical basis for the relationship between additional schooling and economic growth is straightforward. To the extent that educational attainment increases human capital, it also enhances the productivity of a nation’s workforce, increases the rate of technological innovation, and facilitates the diffusion and adoption of new production techniques, all of which help boost economic growth.56
 The empirical research supports these theoretical conclusions. Hundreds of studies have found statistically significant and positive associations between years of schooling and the economic growth of national economies. Each additional year of schooling is associated with greater long-run economic growth rates. However, the magnitude of the impact that additional years of schooling have on economic growth varies considerably from study to study.57
Answers To: Economy Growing Now
(__) 

(__) Evening if the economy is growing now, increases in GDP are key to prevent structural economic decline 
Woodhill, Software Venture Capitalist, 2017 
Louis, Dire Debt Outlook Calls for Growth, Not Austerity, 3/20/2017, Real Clear Policy, http://www.realclearpolicy.com/articles/2017/04/29/dire_debt_outlook_calls_for_growth_not_austerity_110231.html
The CBO forecasts that, over the next 30 years, real GDP (RGDP) growth will average 1.95 percent and that there will not be a single year where RGDP growth exceeds 3 percent. In the 226 years of U.S. economic history, the only 30-year periods where RGDP growth rates averaged less than 2 percent ended in the pit of the Great Depression.  
Prior to the Great Recession that began in late 2007, the longest that America had ever gone without a year with 3 percent RGDP growth was four years. The CBO assumes that by 2047, America will have endured 42 such years in a row.   
The following chart puts the RGDP growth forecast in the LTBO in perspective:
Here is the strategic “bottom line” for conservatives: the GOP is either the party of economic growth, or it is nothing. For Republicans, growth plans win elections, and austerity programs lose them. Donald Trump seems to understand this, having been the Republican primary candidate that consistently advocated big tax cuts and rebuffed calls for “reform” of Social Security and Medicare.
Voters will not elect Republicans to help them cope with permanent depression. Depressions drive income redistribution, a favorite tactic of the Democrats. So the only logical thing for Republicans to do is to toss the LTBO report in the wastebasket and put forward a program for accelerated economic growth.
Math is on the side of pro-growth conservatives. An RGDP growth rate of 3.5 percent — the U.S. historical norm — would solve all of our deficit and debt problems, even if big tax cuts were required to achieve it. This is shown in the chart below:  
The CBO expects the corporate income tax to capture about 1.6 percent of GDP, so there would be room within a tax cut of 2 percent of GDP to eliminate the corporate income tax entirely. The death tax, which brings in an insignificant 0.1 percent of GDP but is extremely economically damaging, could also be eliminated. These two tax cuts, totaling 1.7 percent of GDP, would have an enormous positive impact upon RGDP growth.
Just as infection with N. fowleri destroys a victim’s sense of balance, contemplation of federal debt seems to impair conservatives’ ability to think. 
For example, government debt is “bad,” right? So, if the owners of the $12 trillion in federal debt held by entities other than the Federal Reserve were to mail their bonds back to the Treasury marked “Debt Forgiven,” that would be “good,” right? 
Wrong. The economy would plunge into a deflationary spiral, and implode. This is because the financial markets cannot do without the dollar liquidity that those $12 trillion in Treasury securities provide.
Government spending, especially on things outside of the powers explicitly granted to Congress by the Constitution, does waste capital and distort the economy. However, as they pursue spending cuts, conservatives need to understand two things. 
First, the world economy needs a certain amount of dollar-denominated liquid assets to function, and those assets have to come from somewhere. As of this writing, low general commodity prices and other indicators are saying that the markets need more dollar liquidity, not less. It would be foolhardy to cut the deficit until after Congress (or the president) forces the Federal Reserve to stabilize the real value of the dollar at an appropriate level.  
Answers To: Economic Decline Does Not Cause Wars
(__) 

(__) Robust studies prove economic  decline causes conflict
Royal, Director of Cooperative Threat Reduction at the US Department of Defense, 2010
Jedidiah, “Economic Integration, Economic Signalling and the Problem of Economic Crises”, chapter in Economics of War and Peace: Economic, Legal and Political Perspectives, ed. Goldsmith and Brauer, p. 213-215
First, on the systemic level, Pollins (2008) advances Modelski and Thompson’s (1996) work on leadership cycle theory, finding that rhythms in the global economy are associated with the rise and fall of a pre-eminent power and the often bloody transition from one pre-eminent leader to the next. As such, exogenous shocks such as economic crisis could usher in a redistribution of power (see also Gilpin, 1981) that leads to uncertainty about power balances, increasing the risk of miscalculation (Fearon, 1995). Alternatively, even a relatively certain redistribution of power could lead to a permissive environment for conflict as a rising power may seek to challenge a declining power (Werner 1999). Separately, Pollins (1996) also show that global economic cycles combined with parallel leadership cycles impact the likelihood of conflict among major, medium, and small powers, although he suggests that the causes and connections between global economic conditions and security conditions remain unknown.
Second, on a dyadic level. Copeland's (1996. 2000) theory of trade expectations suggests that 'future expectation of trade' is a significant variable in understanding economic conditions and security behaviour of states. He argues that interdependent states are likely to gain pacific benefits from trade so long as they have an optimistic view of future trade relations. However, if the expectations of future trade decline, particularly for difficult to replace items such as energy resources, the likelihood for conflict increases, as states will be inclined to use force to gain access to those resources. Crises could potentially be the trigger for decreased trade expectations either on its own or because it triggers protectionist moves by interdependent states.4 
Third, others have considered the link between economic decline and external armed conflict at a national level. Blomberg and Hess (2002) find a strong correlation between internal conflict and external conflict, particularly during periods of economic downturn. They write, The linkages between internal and external conflict and prosperity are strong and mutually reinforcing. Economic conflict tends to spawn internal conflict, which in turn returns the favour. Moreover, the presence of a recession lends to amplify the extent to which international and external conflicts self-rein force each other. (Blomberg & Hess. 2002. p. 89) Economic decline has also been linked with an increase in the likelihood of terrorism (Blomberg. Hess. & Weerapana, 2004), which has the capacity to spill across borders and lead to external tensions. 
Furthermore, crises generally reduce the popularity of a sitting government. "Diversionary theory" suggests that, when facing unpopularity arising from economic decline, sitting governments have increased incentives to fabricate external military conflicts to create a 'rally around the flag' effect. Wang (1996), DeRouen (1995), and Blombcrg. Mess, and Thacker (2006) find supporting evidence showing that economic decline and use of force are at least indirectly correlated. Gelpi (1997), Miller (1999). and Kisangani and Pickering (2009) suggest that the tendency towards diversionary tactics are greater for democratic states than autocratic states, due to the fact that democratic leaders are generally more susceptible to being removed from office due to lack of domestic support. DeRouen (2000) has provided evidence showing that periods of weak economic performance in the United States, and thus weak Presidential popularity, are statistically linked to an increase in the use of force.

General Solvency 
Ext. United States Federal Government Key 
(__) 

(__) Renewed federal leadership is key reverse decades long patterns of resegregation 
Lee, JD from the University of Virginia School of Law, 2010
Chinh Q. , 3/1/2010, Racially Integrated Education and the Role of the Federal Government, North Carolina Law Review, http://scholarship.law.unc.edu/cgi/viewcontent.cgi?article=4419&context=nclr
Specifically with regard to the provision of equal, integrated, quality public education, here, in a nutshell, is where the nation stands: the Federal Constitution does not guarantee a fundamental right to education,6 let alone an equal or desegregated education.7 School districts or states once subject to court-ordered desegregation may emerge from their long history of de jure acts after just a few years of reasonable compliance with formal orders, even if the compliance resulted in only nominal desegregation.' And even voluntary efforts to provide some modicum of racial and ethnic integration, once encouraged by the courts, are now constitutionally suspect.' In other words, at least for the time being, the courts are at best only loosely enforcing (and hardly expanding) education rights, so executive and congressional leadership is sorely needed if we as a nation are going to realize the ideals articulated in Brown v. Board of Education" more than a half century ago.
And these times demand leadership. In the most recent of a series of reports by the Civil Rights Project/Proyecto Derechos Civiles on the subject, the organization's co-director, Gary Orfield, tells us American public schools have witnessed two consecutive decades of resegregation and are more segregated today than they have been in over forty years." Even though public school enrollment overall is more racially and ethnically diverse than ever, this diversity has failed to translate into diverse schools. Instead, severe racial isolation remains commonplace. In the academic year spanning 2006-2007, forty percent of Latino students and nearly that same percentage of Black students attended "intensely segregated schools," where ninety to one hundred percent of the population is non-White. 12 These patterns of segregation, once perceived as a largely urban phenomenon-with almost two out of every three Black and Latino students in the nation's major cities attending these intensely segregated schools-have been replicating themselves in the suburbs as well. 3 And, the relationship between race and poverty continues to run deep 4: forty percent of Black and Latino students also attend schools of concentrated poverty, where seventy to one hundred percent of the children are poor.15 By contrast, only about one in thirty White students attend such schools. 6
For eight years, the civil rights community did not shy away from criticizing George W. Bush for the failure of his administration to place much if any of a priority on promoting racial integration in public schools. 7 The election of Barack Obama, a former community organizer and constitutional law professor, not to mention the nation's first biracial/African American President, has renewed hope in some that civil rights generally-and issues of educational equity and integration in particular-will receive greater attention from the top. One should be only cautiously optimistic, however. If his experience in office to date is any indication, President Obama's attention is spread thin across many fronts, with the financial and credit crisis on the one hand, and the continuing conflicts in Iraq and Afghanistan on the other, not to mention his ambitious intentions to expand and improve health care, stimulate job growth, and "green" the nation's energy infrastructure, while at the same time reducing the federal deficit. It will be incumbent upon civil rights advocates, therefore, to keep the Obama administration focused on educational equity. In any event, high expectations are often followed by great disappointment, so prudence demands tempered expectations, even in this age of hope.
Ext. Incentives Key 
(__) 

(__) Incentives solve -- conditional grants spurred meaningful desegregation efforts 
Cascio et al., Assistant Professor Economics at UC Davis, 2010
Elizabeth, Nora Gordon, Assistant Professor of Economics  at UC San Diego, Sarah Reber, Assistant Professor of Public Policy at UCLA, Ethan Lewis, Economist at the Federal Reserve Bank of Philadelphia, Paying for Progress: Conditional Grants and the Desegregation of Southern Schools, February 2010, JSTOR 
Our findings thus suggest that conditional federal grants helped prompt a shift away from the minimal desegregation char- acteristic of the mid-1960s, thereby reducing the burden placed on federal courts in the years that followed. On the other hand, in 1966, districts were not required to desegregate on margins that would have produced substantial increases in exposure of blacks to whites - particularly in comparison with what court or- ders required after 1968 - and we do not find effects of conditional grants on such margins. But our estimates capture the marginal effects of conditional grants in 1966 only, leaving out any aggre- gate effects of the program's existence or contemporaneous effects in other years, when more intensive desegregation would have been required to receive funding.2 Further, the historical record suggests that establishing consistent guidelines for desegregation plans - a critical result of ESEA and CRA implementation during the Johnson administration - promoted a strong judicial role in  desegregation in the years that followed. Overall, our analysis shows that districts responded to financial pressure to desegre- gate in a historically meaningful way and - together with the ex- isting empirical and historical literature - supports the view that dismantling desegregation in Southern schools was facilitated by all three branches of the federal government. 
(__) Incentives are best – relieve pressure on the courts to enforce desegregation efforts 
Cascio et al., Assistant Professor Economics at UC Davis, 2010
Elizabeth, Nora Gordon, Assistant Professor of Economics  at UC San Diego, Sarah Reber, Assistant Professor of Public Policy at UCLA, Ethan Lewis, Economist at the Federal Reserve Bank of Philadelphia, Paying for Progress: Conditional Grants and the Desegregation of Southern Schools, February 2010, JSTOR 
Today, the federal government uses conditional grants—as complements or substitutes for other policy instruments—in a variety of contexts. This paper shows that making receipt of the substantial new federal funds offered through Title I ESEA contingent on nondiscrimination through the CRA played a role historically in desegregating Southern schools. Districts with more federal funding on the line were more likely to change from behavior that would have clearly been out of compliance with CRA in 1966—having less than 2% of their black students in desegregated schools—to behavior for which most districts would have been judged compliant—having 2% to 6% of their black students in desegregated schools. The CRA and ESEA also contributed to faculty desegregation and reduced the burden that desegregation had long placed on the courts: Districts with larger conditional grants in 1966 were less likely to be under court supervision—but were no less desegregated—through 1970.
Although the extent of desegregation directly induced by conditional funding in 1966 was small compared to what courtordered plans would achieve in later years, the desegregation that the ESEA and CRA induced appears to have been on a margin that whites cared about, as evidenced by Southern school boards’ high willingness to pay to avoid it. The policies also represented a historic break from the past and the decade of inaction following Brown, giving the courts the much-needed backing of the executive and legislative branches for their interventions in the years that followed.
Ext. Race Focus Key 
(__) 

(__) Race focus key to school quality and reducing racist segregation – other solutions fail 
Holley-Walker, University of South Carolina School of Law, 2012 
Danielle R. , 1/1/2012, A New Era for Desgregation, Georgia State University Law Review, http://scholarcommons.sc.edu/cgi/viewcontent.cgi?article=1913&context=law_facpub
The education reform efforts such as accountability, school choice, and school finance reform do not ignore race, but if they address race they rely primarily on race-neutral remedies.222 If we want to improve educational opportunities for minority students, raceconscious efforts are important where they are available.223 For example, in Connecticut, plaintiffs realized that school finance efforts alone would not be enough to improve opportunity for minority students in urban areas.224
Many scholars have raised doubts about whether race-conscious efforts to racially integrate schools are important to the overall goal of greater educational opportunity and improved student outcomes.225 Racial isolation sends a strong message to minority students that there is ongoing racial hierarchy and racial subordination.226 Racial isolation can also reinforce racial stigma. 
As Professor Michelle Adams argues in a recent article, the topic of school desegregation is central to the broader dialogue about the value of racial integration.227 Professor Adams argues that the goal of racial integration is under attack.228 For some conservatives, such as Chief Justice Roberts, promoting racial equality in K-12 schools means preventing reverse racial discrimination.229 For many progressives and African Americans, the issue of race and schools is tied to the question of black identity and black achievement.230 These observers challenge the assertion that quality schools are equivalent to racially integrated schools and argue that we should begin to focus on creating high-quality schools regardless of their racial makeup.231
Professor Adams then argues that there is a need to embrace “radical integration” as a “forward-looking, aspirational view of equality.”232 It is difficult to think of many examples where racial integration is being advocated for in this manner. Traditional desegregation cases provide an opportunity for plaintiffs to make these types of aspirational arguments for racial equality and to see court orders that both acknowledge the history of racial discrimination and provide a blueprint and resources for racially integrated education in the twenty-first century. In the Walthall County desegregation case, the federal government argued for a vision of equality that includes integrated schools and classrooms.233
Professor Adams also advocates for the radical integration approach as a way to “highlight[] the deep interdependence between segregation and the maintenance of white supremacy. Within this paradigm, racial segregation is understood as a multifaceted and selfsustaining generator of inequality.”234 We see this theory at work in the Little Rock desegregation case. In the school district’s Motion to Enforce the 1989 Settlement Agreement, the school district recounted the recent history of both residential and inter-district school segregation in Pulaski County.235 The school district is able to focus on the importance of ending racial isolation, not for the goal of diversity, but instead to address structural inequality. 
Furthermore, there has not been significant empirical evidence that racially and socioeconomically isolated schools are able to provide high-quality education for students in those schools.236 Although desegregation decrees remain in only a small number of school districts, plaintiffs may use these cases as an opportunity to highlight racial isolation and the importance of racial integration as a value. 
Ext. Primary and Secondary Education Key 
(__) 

(__) Investment in education early is key – major knowledge gaps begin as early as kindergarten and grow 
Pals, Director of Communications, American Educational Research Association (AERA) and Oms, Communications Associate at the AERA, 2016
Tony, Victoria, Science Achievement Gaps Begin by Kindergarten, AERA, http://www.aera.net/Newsroom/News-Releases-and-Statements/Science-Achievement-Gaps-Begin-by-Kindergarten
General knowledge gaps between racial/ethnic minority and white children were already large at kindergarten entry. For example, 58 percent, 41 percent, and 52 percent of black, Hispanic, and American Indian children had general knowledge scores in the bottom 25 percent at kindergarten entry. The contrasting percentage for white children was only 15 percent. About 65 percent of low-income children entered kindergarten with low levels of general knowledge. Only 10 percent of high-income children did so.
“We were dismayed by how early the gaps emerged,” said Morgan. “However, the gaps were also largely explained by modifiable factors, including those that can be addressed by policymakers. Our findings argue for the importance of intervening early, particularly for children who may be at risk because of fewer opportunities to informally learn about science prior to beginning elementary school.”
The researchers noted that children from traditionally marginalized groups have lower access to high-quality childcare and preschools, a circumstance that limits their learning opportunities prior to entering kindergarten. Income inequality and racial segregation in schools then perpetuate the disparities in learning opportunities and contribute to science achievement gaps throughout the elementary and middle grades.
“Science achievement gaps are themselves mostly explained by underlying inequities that we, as a society, too often tolerate or simply decide not to fully address,” Morgan said.
The findings suggest that, for the United States to retain its long-term scientific and economic competitiveness, policymakers should redouble efforts to ensure access to high-quality early learning experiences in childcare settings, preschools, and elementary schools, particularly for children who are at risk. According to a 2010 National Academies report, low levels of science achievement in the United States are no longer a “gathering storm” but now are “rapidly approaching a Category 5” in their potential to derail the nation’s long-term global competitiveness. Waiting to address science achievement gaps by middle or high school may be waiting too late.
Courts Solvency 
Ext. Right to Education Key – Increases Scrutiny 
(__) 

(__) The plan solves – declaring education a fundamental right increases judicial scrutiny over education policy 
James 15, Assistant Professor of Legal Analysis & Writing, Southern University Law Center, 2015
Regina Ramsey ,How to Fulfill a Broken Promise: Revisiting and Reaffirming the Importance of Desegregated Equal Educational Access and Opportunity, Arkansas Law Review, 2015, p. 163-165
Moreover, directing the "meaningful educational opportunity" arguments away from a flawed premise based on equal protection, and toward a more true and honest premise based on the notion that education is a fundamental right, elevates the level of scrutiny under which courts will scrutinize state educational plans. Under the more stringent "strict scrutiny" standard, school assignment plans designed to combat segregation would most assuredly pass constitutional muster. The United States Supreme Court has already ruled that diversity in an educational environment is a compelling governmental interest. 162 Certainly, elementary school-aged children must learn to live and thrive in a diverse society as much as, if not more than, those attending institutions of higher education. Although the "narrowly tailored" prong of the analysis is not automatic, certainly a program that assigns students to schools in a carefully crafted system designed to create a diverse student body should withstand constitutional scrutiny by virtue of stare decisis.' 63
Ext. Right to Education Key – Baseline for Rights
(__) 

(__) A constitutional guarantee to a right to education creates a baseline for rights that can be defended against abuses
Lurie, Researcher at the World Justice Project, 2013
Stephen, Why Doesn't the Constitution Guarantee the Right to Education?, The Atlantic, 10/16/2013, https://www.theatlantic.com/education/archive/2013/10/why-doesnt-the-constitution-guarantee-the-right-to-education/280583/
When there is a constitutional guarantee to education, the report and history suggest, direct litigation can produce lasting results. If a true right is established, soft forces and hard law can begin to fundamentally alter the immense flaws of the education system nationwide. This is the exact phenomenon that plays out time and again in other countries—and particularly the ones besting American education. The constitutional guarantee develops a national culture of education, a baseline for rights, and allows—if necessary—for legal protection of that standard. Such an amendment won’t be a panacea for American education, but without it the U.S. will stay average in the rankings and yet remain that one country left behind.
Ext. Right to Education Key – Durability
(__) 

(__) A right to education is key to durable protection – grounding adequate education in the constitution protects it competing funding priorities
Friedman, Professor of Law at New York University School of Law, and Solow, JD from Yale Law School, 2013
Barry, Sara, The Federal Right to an Adequate Education, 2013, The George Washington Law Review, http://www.gwlr.org/wp-content/uploads/2013/01/friedman_solow_81_1.pdf
The final lesson from the history of education reform in the states, particularly from the recent period of judicially supervised enforcement, is that constitutional enshrinement of the right has served to safeguard it from shifts in economic currents. While backlash is a political reaction to judicial intervention, attacks on education during difficult economic times may represent nothing other than budget balancing on the back of a fundamental right. And that is why enshrinement can be so important.
Enshrinement has always been part of the state level education story. When delegates to Kentucky’s constitutional convention in 1849 amended the constitution to establish that the state school fund would be “held inviolate,” they were consciously pursuing a strategy to protect the fund from the whims of the elected branches.355 The Kentucky legislature had been notorious for “borrowing” from the school fund to finance various projects, with one such episode occurring in 1845.356 Education supporters thus lobbied delegates to the 1849 convention to protect the education fund from the legislature’s games, and their efforts paid off.357 On the convention floor, delegates spoke of the need “to rescue from the vacillation of the legislation of the state, the common school fund” and warned of the foolishness of trusting the legislature with so precious a pool of money.358 The delegates ended up ratifying a constitutional amendment that contained specific commands on the management, investment, and disbursement of the school fund, ensuring it would be safeguarded from shifting political and economic winds.359
In multiple other states—Maryland in the 1860s,360 North Dakota in the 1880s,361 Montana in the 1970s,362 and Florida in the 1990s363— education activists similarly pursued state constitutional provisions toprotect revenue streams for public education from competing political concerns. Historical records provide concrete evidence that supporters of these constitutional clauses, be they delegates, legislators, or members of the public, specifically sought constitutional text because they understood the need to remove questions of education finance from the hands of elected officials.364
Ext. Courts Key – Other Branches Fail
(__) 

(__) The court is key to comprehensive and durable educational reform – Executive and Legislative branches alone fail 
Robinson, Professor at the University of Richmond School of Law, 2016
Kimberly, FISHER’S CAUTIONARY TALE AND THE URGENT NEED FOR EQUAL ACCESS TO AN EXCELLENT EDUCATION , Harvard Law Review, http://cdn.harvardlawreview.org/wp-content/uploads/2016/11/185-240_Robinson_Online.pdf
To be most effective, a comprehensive federal agenda requires the assistance of all three branches of government. The executive branch enjoys the fewest obstacles to reform because it could use its existing authority to accomplish incremental shifts to education federalism through modest reforms that employ its existing authority and resources.295 Nevertheless, given the full scope of the shift to education federalism that I recommend, reforms instituted without any significant involvement of Congress or the Court would lack the comprehensive nature that ensuring equal access to an excellent education for all schoolchildren will ultimately demand. Legislation consistent with this agenda would send an even more powerful message that the agenda represents the will of the people and thus may encourage greater state and local buy-in.296 However, the eight-year delay in reenacting the Elementary and Secondary Education Act of 1965, which eventually led to the reduction of the federal role in education in the Every Student Succeeds Act,297 and the great difficulties that Congress is experiencing in passing legislation298 suggest that legislative reform consistent with my proposal is unlikely in the near term. 
Fortunately, the Court possesses the authority to unleash a powerful tool that could help to reduce the opportunity and achievement gaps that lead universities and colleges to rely on affirmative action in admissions. It could overturn Rodriguez, which held that the Constitution does not protect education as a fundamental right.299
Ext. Courts Key – Historical Discrimination
(__) 

(__) Courts are key – desegregation cases can directly tie achievement gaps to historical discrimination as the cause of injury – this promotes public dialogue about the causes of segregation 
Holley-Walker, University of South Carolina School of Law, 2012 
Danielle R. , 1/1/2012, A New Era for Desgregation, Georgia State University Law Review, http://scholarcommons.sc.edu/cgi/viewcontent.cgi?article=1913&context=law_facpub
My argument is not that all of the current education reform efforts, such as accountability, school choice, and school finance litigation, should be abandoned. Instead, education reformers should recognize that the remaining desegregation cases have a critical role to play in providing better educational opportunity for all students. Traditional desegregation cases offer unique benefits that are currently lost in the education reform landscape. Specifically, traditional desegregation cases have the ability to connect the persistent racial achievement gap with the lingering effects of historic racial discrimination, allow for continuing efforts to use targeted race-conscious measures to improve education for poor students and racial minorities, and use litigation as a means to promote a public dialogue about the ongoing importance of racial integration to our democracy. 
Ext. Courts Key – Public Dialogue 
(__) 

(__) Courts are key -- litigation spurs public engagement on race and public education 
Holley-Walker, University of South Carolina School of Law, 2012 
Danielle R. , 1/1/2012, A New Era for Desgregation, Georgia State University Law Review, http://scholarcommons.sc.edu/cgi/viewcontent.cgi?article=1913&context=law_facpub
Why is litigation a useful method for public debate on whether racial integration is an important value in our public schools? Litigation provides a unique opportunity to have a public dialogue on the issue of racial integration. Litigation also provides an opportunity to marshal and debate empirical evidence on the role of race in public education. PICS is an example of litigation providing an opportunity for a broad public dialogue on race in public schools. The party briefs and amicus briefs provided ample empirical evidence about whether avoiding racial isolation may be a compelling government reason for employing race-conscious remedies.237 In the Supreme Court opinion, the Justices engage in a debate about the meaning and legacy of Brown. 238 This became a key point of disagreement for the Justices in PICS. 239 For Chief Justice Roberts, the desegregation cases, beginning with Brown, represent the importance of colorblindness:240 Before Brown, schoolchildren were told where they could and could not go to school based on the color of their skin. . . . For schools that never segregated on the basis of race, such as Seattle, or that have removed the vestiges of past segregation, such as Jefferson County, the way “to achieve a system of determining admission to the public schools on a nonracial basis” is to stop assigning students on a racial basis. The way to stop discrimination on the basis of race is to stop discriminating on the basis of race.24 Justice Stevens wrote a separate dissent focusing on the legacy of Brown. Justice Stevens argued that Chief Justice Roberts’ interpretation of Brown was devoid of context and history: There is a cruel irony in THE CHIEF JUSTICE’s reliance on our decision in Brown . . . . THE CHIEF JUSTICE fails to note that it was only black schoolchildren who were so ordered [that they could not go to school with white children]; indeed, the history books do not tell stories of white children struggling to attend black schools . . . . THE CHIEF JUSTICE rejects the conclusion that the racial classifications at issue here should be viewed differently than others, because they do not impose burdens on one race alone and do not stigmatize or exclude.242 The remaining desegregation cases and their outcome will provide an important opportunity to recapture the legacy of Brown and to engage in a public discourse about the continuing racial inequality in our public schools. 
Courts Advantage
Ext. No Court Desegregation Efforts Now 
(__) 

(__) Federal court action on desegregation is nonexistent – courts have left enforcement up to localities 
Hannah-Jones, reporter for The New York Times, 2014
Nikole, 5/2/2014, School Districts Still Face Fights—and Confusion—on Integration, https://www.theatlantic.com/education/archive/2014/05/lack-of-order-the-erosion-of-a-once-great-force-for-integration/361563/
Federal judges once wielded the considerable power bestowed on them by the nation's highest court to oversee school desegregation. The high court even empowered them to write desegregation plans themselves if necessary. But Parker concluded that contemporary judges have largely left school districts to police themselves.
This was the case in Buncombe County, N.C. Even though a judge had never dismissed the local school district's 1965 desegregation order, the lawyer for the Buncombe schools essentially called the order moot this year because of "the passage of time."
In emails, the lawyer, Chris Campbell, told ProPublica the district had been ordered to eliminate a policy of sending its black students to a black high school operated in another district, which it had long ago done.
"There has been no further court action and no plan to take further action by the school district since the issues were resolved nearly 50 years ago," he wrote.
But it's hard to know if the district has been fully compliant, as Campbell does not have a copy of the desegregation order and neither does the federal court or its archives. However, an entry on an archived copy of the case's court docket makes it appear that the district was at the very least mandated to desegregate its teaching staff as well. Campbell declined to answer questions about how he knew what was required without a copy of the order or to specifically address the teaching staff issue.
In Alabama, where the entire state was once under order to desegregate schools, two federal judges in the late 1990s decided to do something about the dozens of desegregation orders that had become dormant in their part of the state.
Answers To: State Efforts Solve Now
(__) 

(__) States efforts fail – guarantee to a right to education are not codified and implementation is faulty – federal action is key 
James 15, Assistant Professor of Legal Analysis & Writing, Southern University Law Center, 2015
Regina Ramsey ,How to Fulfill a Broken Promise: Revisiting and Reaffirming the Importance of Desegregated Equal Educational Access and Opportunity, Arkansas Law Review, 2015, p. 163-165
While the United States Supreme Court has refused to give education its rightful status as a "fundamental right," 105 some states have recognized that, regardless of whether they acknowledge education as a fundamental right, our entire society is jeopardized if we fail to educate our youth. Instead of becoming productive contributors to our nation's success, uneducated children become a drain on society. 10 6 The observation about states and education is based first on explicit language in various state constitutions acknowledging the importance of education to our society. 10 7 Furthermore, regardless of whether states are willing to articulate a clearly defined "quality" of the education to be provided, one must logically conclude that expressly promising an education necessarily implies that this education must have some real qualitative value. For example, Connecticut courts have recognized the "qualitative" dictate of the state's constitution. There, all children have a fundamental right to a meaningful educational experience. 10 8 A similar conclusion may apply across the country. This belief is based on the observation that states currently seem to be making efforts toward fixing the problem of underfunded, inadequately resourced, and misguided public education. States are now using alternatives, such as charter schools, to combat the crisis.10 9 However, taking an inroad around the issue, as opposed to attacking it head on, will not solve the problem. Dividing a fractured community by rationing limited resources cannot be the solution. While some may benefit, the majority of our at-risk youth will remain left behind.
Answers To: Brown v. Plata Solves
(__) 

(__) Further action is key --  uncertainty over Brown v. Plata requires the court to establish more clearly the connection between prisoners and dignity 
Simon, Professor of Law at Berkeley, 2014 
Jonathon, OVERCOMING MASS INCARCERATION, Mass Incarceration on Trial, https://www.law.berkeley.edu/files/csls/Simon_Introduction_Mass_Incarceration_on_Trialedit(1).pdf
It is possible but unlikely that Brown v. Plata will turn out to be merely an interruption in a longer term trajectory to grow the prison system further (at the end of the 1990s CDC planners anticipated a population of 250,000). It is possible that after the economy comes back there could be a backlash about crime and a new administration favorable to building dozens of new prisons to maintain current incarceration policies. Realignment is so far being offered as a way to achieve the 3-judge court’s targets. This means that neither the governor or the legislature has sought to articulate a policy behind it. At its best this could give counties an opportunity develop a new model of corrections which emphasizes accountability and justice through restorative justice and incapacitation, where needed, through jail, probation, house arrest, and electronic monitoring. At its worst this could become a new kind of locally based incarceration with heavy reliance on longer jail terms. 
But if it is clear that the era of mass incarceration is ending in California, it is far from clear that we are we going to reconsider our emphasis on punishment and incapacitation? If all Brown v. Plata means is that states will no longer be allowed tolerate humanitarian medical crises on a broad scale while packing people into prisons at two or even three times their design capacity it does not mean much beyond California. However, if the Supreme Court means that states have to assure conditions of incarceration, to the extent possible given their essential deprivation of liberty, comport with human dignity, something close to what the European Court of Human Rights is prepared to enforce, it could require a broad rethinking of our approach to punishment.
Ext. Structural Litigation Key To Reform Prisons 
(__) 

(__) Structural reform litigation for prisons is effective – it brings about major changes in public opinion that provide political cover for reform 
Landsberg, Professor of Law Emeritus, McGeorge School of Law, 2014
Brian K., Does Prison Reform Bring Sentencing Reform? The Congress, the Courts, and the Structural Injunction , 2014, McGeorge Law Review / Vol. 46, http://www.mcgeorge.edu/Documents/Publications/3Vol464Landsberg.pdf
Even if the prison conditions case does not lead to an order to release prisoners, one should not discount the impact of the court’s findings on public opinion and on public officials. Thus, a study of the Arkansas prison conditions litigation found: “Viewed from a broad perspective, the litigation touched several areas both within and outside the prison system. It caused an improvement in the management of the prison system while simultaneously creating administrative headaches.”82 The study quoted the Commissioner of the prison system as saying “that the litigation awakened the public to the need for change and, by depicting the court as a scapegoat, prison administrators were able to make necessary improvements . . . that the public might not otherwise have tolerated.”83 Arguments in favor of California’s Proposition 47,84 which reforms some sentences, note that it will help relieve prison overcrowding, though they do not mention Brown v. Plata.85
Ext. Prisons Bad for Environment
(__) 

(__) Prisons directly contribute to environmental destruction – they get built in fragile ecosystems and become sites of exploitation 
Mortensen, Editor of Eugene Weekly, 2015
Camilla, 3/12/2015, Panel Explores Prisons, Ecology and Police, Eugene Weekly, http://www.eugeneweekly.com/20150312/news-briefs/panel-explores-prisons-ecology-and-police
When a society uses mass incarceration as a means of control, we know it has social impacts, but a panel on “The Ecology of a Police State” at the Public Interest Environmental Law Conference (PIELC) March 6 explored how prisons also impact the environment.
Panelists presented to a packed audience at the UO School of Law how prisons are linked not only to oppression, but how these “often-overpopulated human warehouses” are also tied to direct and indirect environmental degradation and environmental racism, and are now being rebranded as part of a “green economy.” 
Paul Wright, editor and executive director of Prison Legal News and Human Rights Defense Center (HRDC) and a prisoner until his release in 2003, gave the example of Stafford Creek Corrections Center in Aberdeen, Washington, when speaking of how prisons are often built in areas that have been exploited by logging and mining. “The trees are gone, the jobs are gone but, hey, we will build a prison,” Wright said.
He pointed to the example of California’s Kern Valley State Prison, where arsenic was discovered in the water weeks after its 2005 opening, and yet six years later, men incarcerated there were still forced to drink the unhealthy water.
Prisons also get built in fragile areas, Wright said, and then, to add insult to injury, the prison system has taken to “co-opting the rhetoric of the environmental movement,” building LEED-certified prisons and touting that the prison has a composting program — exploiting 10 prisoners paid 10 cents an hour to compost. 
The “language of the environmental movement is used to further an agenda of mass incarceration and violations of human rights,” he said. 
HRDC is launching a Prison Ecology project to map these connections between large-scale incarceration and environmental destruction.
Ext. Biodiversity Loss Causes Extinction 
(__) 

(__) Ecosystem destruction causes extinction---this card toasts all their defense 
Rockström et al, Environmental Professor in natural resource management at Stockholm University, 2009
Johan, with 27 other members of the SEI and SRC, A safe operating space for humanity, Nature 461, 9/24/2009, 472-475, www.nature.com/nature/journal/v461/n7263/full/461472a.html
Crossing certain biophysical thresholds could have disastrous consequences for humanity
Three of nine interlinked planetary boundaries have already been overstepped
Although Earth has undergone many periods of significant environmental change, the planet's environment has been unusually stable for the past 10,000 years 1, 2, 3. This period of stability — known to geologists as the Holocene — has seen human civilizations arise, develop and thrive. Such stability may now be under threat. Since the Industrial Revolution, a new era has arisen, the Anthropocene4, in which human actions have become the main driver of global environmental change5. This could see human activities push the Earth system outside the stable environmental state of the Holocene, with consequences that are detrimental or even catastrophic for large parts of the world.
During the Holocene, environmental change occurred naturally and Earth's regulatory capacity maintained the conditions that enabled human development. Regular temperatures, freshwater availability and biogeochemical flows all stayed within a relatively narrow range. Now, largely because of a rapidly growing reliance on fossil fuels and industrialized forms of agriculture, human activities have reached a level that could damage the systems that keep Earth in the desirable Holocene state. The result could be irreversible and, in some cases, abrupt environmental change, leading to a state less conducive to human development6. Without pressure from humans, the Holocene is expected to continue for at least several thousands of years7.
To meet the challenge of maintaining the Holocene state, we propose a framework based on 'planetary boundaries'. These boundaries define the safe operating space for humanity with respect to the Earth system and are associated with the planet's biophysical subsystems or processes. Although Earth's complex systems sometimes respond smoothly to changing pressures, it seems that this will prove to be the exception rather than the rule. Many subsystems of Earth react in a nonlinear, often abrupt, way, and are particularly sensitive around threshold levels of certain key variables. If these thresholds are crossed, then important subsystems, such as a monsoon system, could shift into a new state, often with deleterious or potentially even disastrous consequences for humans8, 9.
Most of these thresholds can be defined by a critical value for one or more control variables, such as carbon dioxide concentration. Not all processes or subsystems on Earth have well-defined thresholds, although human actions that undermine the resilience of such processes or subsystems — for example, land and water degradation — can increase the risk that thresholds will also be crossed in other processes, such as the climate system.
We have tried to identify the Earth-system processes and associated thresholds which, if crossed, could generate unacceptable environmental change. We have found nine such processes for which we believe it is necessary to define planetary boundaries: climate change; rate of biodiversity loss (terrestrial and marine); interference with the nitrogen and phosphorus cycles; stratospheric ozone depletion; ocean acidification; global freshwater use; change in land use; chemical pollution; and atmospheric aerosol loading (see Fig. 1 andTable).
The inner green shading represents the proposed safe operating space for nine planetary systems. The red wedges represent an estimate of the current position for each variable. The boundaries in three systems (rate of biodiversity loss, climate change and human interference with the nitrogen cycle), have already been exceeded.
In general, planetary boundaries are values for control variables that are either at a 'safe' distance from thresholds — for processes with evidence of threshold behaviour — or at dangerous levels — for processes without evidence of thresholds. Determining a safe distance involves normative judgements of how societies choose to deal with risk and uncertainty. We have taken a conservative, risk-averse approach to quantifying our planetary boundaries, taking into account the large uncertainties that surround the true position of many thresholds. (A detailed description of the boundaries — and the analyses behind them — is given in ref. 10.)
Humanity may soon be approaching the boundaries for global freshwater use, change in land use, ocean acidification and interference with the global phosphorous cycle (see Fig. 1). Our analysis suggests that three of the Earth-system processes — climate change, rate of biodiversity loss and interference with the nitrogen cycle — have already transgressed their boundaries. For the latter two of these, the control variables are the rate of species loss and the rate at which N2 is removed from the atmosphere and converted to reactive nitrogen for human use, respectively. These are rates of change that cannot continue without significantly eroding the resilience of major components of Earth-system functioning. Here we describe these three processes.

Answers To: Offcase
Answers To: Opportunity CP 
2AC – Answers To: Opportunity CP 
(__) 

(__) The counterplan cannot solve the discrimination advantage – it doesnt cause integration, which is key to reduce implicit bias and increase tolerance – that’s Cobo, Wells and Fox  

(__) Permutation do both – pursue integration but invest in educators of color and resources for schools predominantly of color – the counterplan alone reinforces discrimination but the permutation addresses the pitfalls of integration 
Rohani, Masters in International Education from Columbia University, Director of Community Development at Community Roots, 2016
Sahba, 9/13/2016, DE-SEGREGATION IS NOT ENOUGH: WHY BUILDING STRONG, INTEGRATED SCHOOLS MATTERS, http://www.raceconscious.org/2016/09/de-segregation-not-enough-building-strong-integrated-schools-matters/
We have also learned that meaningful staff development comes from within, from folks who know the school community and are committed to its growth. Our Diversity Working Group, a self-selected group of staff members, has designed training that makes space for the whole school staff to think about how their identities impact their work.  The group has created a sequence of social justice terms and concepts to be taught in each grade, and thinks about institutional changes that can be made to support our commitment to diversity.
The biggest lesson that we have learned is that this work takes an incredible amount of time and patience. We have had to try things, and then try them again. We understand the cyclical value of planning, action, and reflection. It is only through a posture of learning that we are able to see movement and growth and that rests heavily on the amount of community building we have in place to create a culture of trust.
We are still considering questions like:
How do we draw families into the same conversations about race and class that we are having with our students? How do we raise awareness as staff around micro aggressions and practice being true allies? How do we ensure that our students are action-oriented and have the individual drive to work for equity, long after they leave our school walls?
We ask these questions and we continue to work each day to figure them out because we are committed to the mission of school integration.
By placing students from different racial and economic backgrounds in one room, without any thought or intention, we are doing nothing but reinforcing stereotypes. If we don’t make it a point in kindergarten, for example, to talk about skin tone and validate the beauty of everyone’s color, we solidify the stereotype that White is what is considered beautiful. If we don’t make room to consider multiple perspectives when we look at history, we are saying that there is only one story that counts. These choices matter.
Approach school integration with engaging and relevant curriculum, meaningful community programming, and strong staff development, and I believe we will begin to see the changes that our nation needs
(__) The counterplan was attempted and already failed 
Bogira, Senior Writer at the Chicago Reader, 2013
Steve, 6/13/2013, Trying to make separate equal , Chicago Reader, https://www.chicagoreader.com/chicago/segregated-schools-desegregation-city-suburbs-history-solutions/Content?oid=9992386
Given what a thorny issue desegregation is, and how difficult it would be to achieve in Chicago's schools, it's understandable that education activists and officials, black and white, have resigned themselves instead to trying to make separate equal. But that's not working, either.
A 2011 study by the Consortium on Chicago School Research at the University of Chicago analyzed elementary and high school test scores, and high school graduation rates, in Chicago between 1990 and 2009. High school graduation rates improved dramatically over the two decades, but the vast majority of CPS students were still at academic achievement levels far below what was needed to be ready for college. Moreover, racial gaps in achievement steadily increased. White students made more progress than Latino students; African-American students fell further behind all other groups. White, Asian, and Latino students improved modestly in reading, but there were "virtually no improvements" among African-American students, at the elementary or high school levels.
In Chicago's many racially isolated schools, teachers and other staff keep working away at their formidable task.
(__) Integration is key – it may not be a cure all but is has created major gains 
Kirp, Professor of Public Policy at the University of California Berkeley, 2012
David L., 5/19/2012, Making Schools Work, The New York Times, http://www.nytimes.com/2012/05/20/opinion/sunday/integration-worked-why-have-we-rejected-it.html
To the current reformers, integration is at best an irrelevance and at worst an excuse to shift attention away from shoddy teaching. But a spate of research says otherwise. The experience of an integrated education made all the difference in the lives of black children — and in the lives of their children as well. These economists’ studies consistently conclude that African-American students who attended integrated schools fared better academically than those left behind in segregated schools. They were more likely to graduate from high school and attend and graduate from college; and, the longer they spent attending integrated schools, the better they did. What’s more, the fear that white children would suffer, voiced by opponents of integration, proved groundless. Between 1970 and 1990, the black-white gap in educational attainment shrank — not because white youngsters did worse but because black youngsters did better.
Not only were they more successful in school, they were more successful in life as well. A 2011 study by the Berkeley public policy professor Rucker C. Johnson concludes that black youths who spent five years in desegregated schools have earned 25 percent more than those who never had that opportunity. Now in their 30s and 40s, they’re also healthier — the equivalent of being seven years younger.  
Why? For these youngsters, the advent of integration transformed the experience of going to school. By itself, racial mixing didn’t do the trick, but it did mean that the fate of black and white students became intertwined. School systems that had spent a pittance on all-black schools were now obliged to invest considerably more on  African-American students’ education after the schools became integrated. Their classes were smaller and better equipped. They included children from better-off families, a factor that the landmark 1966 Equality of Educational Opportunity study had shown to make a significant difference in academic success. What’s more, their teachers and parents held them to higher expectations. That’s what shifted the arc of their lives
Professor Johnson takes this story one big step further by showing that the impact of integration reaches to the next generation. These youngsters — the grandchildren of Brown — are faring better in school than those whose parents attended racially isolated schools.
Despite the Horatio Alger myth that anyone can make it in America, moving up the socioeconomic ladder is hard going: children from low-income families have only a 1 percent chance of reaching the top 5 percent of the income distribution, versus children of the rich, who have about a 22 percent chance.
But many of the poor black children who attended desegregated schools in the 1970s escaped from poverty, and their offspring have maintained that advantage. Of course desegregation was not a cure-all. While the achievement gap and the income gap narrowed during the peak era of desegregation, white children continued to do noticeably better. That’s to be expected, for schools can’t hope to overcome the burdens of poverty or the lack of early education, which puts poor children far behind their middle-class peers before they enter kindergarten. And desegregation was too often implemented in ham-handed fashion, undermining its effectiveness. Adherence to principle trumped good education, as students were sent on school buses simply to achieve the numerical goal of racial balance. Understandably, that aroused opposition, and not only among those who thought desegregation was a bad idea. Despite its flaws, integration is as successful an educational strategy as we’ve hit upon. As the U.C.L.A. political scientist Gary Orfield points out, “On some measures the racial achievement gaps reached their low point around the same time as the peak of black-white desegregation in the late 1980s.”
Answers To: Neoliberalism Critique
No Link – Plan is Anti-Neoliberal
(__) 

(__) They have the link backwards – neoliberalism argues for a reduced government role in integration and a shift to charter schools – the plan’s increased provision of education as a public good is anti-neoliberal
Street, PhD in US History from Binghamton University, 2005
Paul, Chapter 1: Still and Increasingly Separate, Segregated Schools: Educational Apartheid in Post-Civil Rights America, p 42-43
From a pure neoliberal perspective, it is now essentially dysfunctional and retrograde to argue that poor minority children need integrated and equal public schools. Poor black parents should look to the supposedly benevolent, inherently liberating and democratic market for appropriately private so-lutions to their children's educational problems. The most they should expect from what neoliberals denounce as the inher-ently flawed public-educational sector is the diversion of tax money from misguided efforts to serve the public educational commons to (barely) help rational individual families pay for private tuitions at schools of their free choice. 
Neoconservative doctrine adds reactionary nationalism-imperialism, police state enthusiasm, suspicion of cultural modernism, and authoritarian evangelical pseudo-Christian-ity to neoliberalism's worship of the, in fact, heavily subsidized and corporate-dominated free market. By its dictates, it is prac-tically treasonous for citizens and activists to persist in making claims of racial and social justice upon American educational or other institutions. "What," neoconservatism asks with para-noid alarm in the post-9/11 era (a period that has seen Presi-dent George W. Bush's arch-reactionary first education chief, Rod Paige, refer to the National Education Association as "ter-rorists"), "do you actually mean to suggest that this is not the greatest, most equal, and free nation state on the face of this earth—the beacon to the world of the way life should be?" 
Under the cover of a false national solidarity that uses a deeply reactionary culture of fear to silence dissent, neoconser-vatism and neoliberalism together have used the "war on terror" as cover to cut programs for the poor, contain public education spending, rollback civil liberties, and implement radically re-gressive tax cuts that grossly favor the wealthiest 1 percent in what was already the industrialized world's most unequal and wealth-top-heavy nation by far. These harshly plutocratic ac-tions are wrapped in dangerously messianic, pseudo-spiritual and nationalistic rhetoric that invokes God, country, "family values" and "moral issues" to camouflage and justify militantly state-capitalist policies that exacerbate inequality at home and abroad." 
Permutation Do Both
(__) 

(__) Permutation do both – prefer a reflexive progressive politics – we can take actions that create more equitable educaton while recognizing that systems like neoliberalism influence policy 
Gerrard, Senior Lecturer, Melbourne Graduate School of Education, 2015 
Jessica, Public education in neoliberal times: memory and desire , Journal of Education Policy, 2015, http://www.tandfonline.com.turing.library.northwestern.edu/doi/pdf/10.1080/02680939.2015.1044568?needAccess=true
The memory of the buoyant progressive reforms of the 1960s, 1970s and 1980s has had lasting impact. Particularly for the beneficiaries of free university education, anti-sexist and anti-racist initiatives and curriculum developments and countless other progressive reforms made in the name of equality and justice, the memory of a public education for the common good is strong. Against a contemporary political climate in which educational policy dilemmas are debated as administrative concerns through the lens of individual and nation state value accrual, this memory is powerful and seductive. Yet, the retrieval of this memory is in many ways creating a ‘narrative out of fragments’, as Raphael Samuels puts it. To be sure, in the 1970s ‘the idea of public schools as places where young people from a range of varied backgrounds and experiences can mix and learn to appreciate and respect differences was starting to be recognized in public and policy discourse’ (Reid 2002, 575). But this was a start, made possible by years of post-war economic prosperity and highly influential social movements for change. Ultimately, this was a start that was also never realised: public education has always been an incomplete and contested project, always in the making. By imagining neoliberalism as an ultimate incursion, we are in danger of reifying the previous educational institutions of the welfare state as a kind of ‘dream thought’, granting them greater coherence than they may ever have had.
Undoubtedly, the notion of the public is both a contested and powerful concept. In the face of widespread ideological individualism under neoliberal capitalism, in which education is posited as being primarily an enterprise for individual gain, the language and imagining of the ‘public’ conjures a different practice and vision of education. The desire for ‘public’ education is a powerful rallying defence. Yet, a defensive position can simplify both the practices of neoliberalism, and our understanding of the public. Previous policy settlements, funding arrangements, curricula, authority practices and knowledge assumptions of state education cannot be retrieved as the pearls of public. Rather, they can be understood as reform outcomes of struggle and of historically contingent political contexts, which never fully realised the potential of an equitable and just educational system or practice. The point, then, is not to ‘give up’ on a notion or practice of public education. Indeed, whilst it is crucial to keep ‘collective memories’ of public education alive, this must also include ‘extending and (supportively) criticizing them’ (Apple 2006, 681), particularly in relation to the complex processes of state reform. As Michael Apple states, ‘romantic possibilitarian hopes cannot substitute for a more thorough analysis of the historical tensions and the role that education has played as an arena for, and at times producer of, larger struggles and movements (2007, 165). In fact, analysis of the past and present limits and exclusions of public education enrich understanding of its possibilities and potential. It assists to understand and resist the centrifugal force of contemporary politics, which constantly pulls debate towards the primary concern of what is administratively possible under neoliberal capitalism. It is necessary to conceptually and ideologically wrestle public education from these confines, historically and sociologically. Writing on the ways in which norms and assumptions can stultify the imaginings of possibility, Simone de Beauvoir’s warning appears all the more important: ‘Let us beware lest our lack of imagination impoverish the future’ (2011, 781).
Answers To: Class Focus Solves Segregation
(__) 

(__) Class cannot explain all of segregation – a focus on race is key – their evidence is ahistorical 
Kumasi, Ph.D. in Curriculum and Instruction from Indiana University, 2011
Kafi D, Critical Race Theory and Education, in Beyond Critique: Exploring Critical Social Theories and Education, 2011, accessed via Google Books
Over the last twenty years or so, one can discern a disturbing trend in mainstream educational discourses regarding how school inequities are explained. The tendency is to attribute the disparities that exist between inner-city and suburban school resources and between achievement among white and non-white youth to issues of class, while dismissing or minimizing the influence of racism. There is a sense that racism has been eradicated in the post—civil rights era and that racially subordinated peoples rely too much on "racial victimology" (McWhorter 2000) to explain their own social conditions. Author and cultural critic Shelby Steele has also written extensively about the notion of racial victimology in his book While Guilt How Blacks and Whites Together Destroyed the Promise of the Civil Rights Era (2006). The central argument he makes is that black Americans traded in their sense of responsibility at the same moment (in the 1960s) that white Americans accepted their role in subjugating blacks through the lingering effects of slavery and racial segregation. He contends that blacks turned their victim status into a kind of currency that has no purchasing power. In his view, blacks must stop relying on set-asides and entitlements such as affirmative action and adopt a "culture of excellence." heard" when it comes to using race to assign children to schools, Anderson concludes: 
If history must be heard, as Chief Roberts contends, then we should take time and effort to understand the historical and sociological context in which school desegregation and affirmative action cases arise, and not prejudge them by the mythology of a color-blind Constitution. (2007, 256) 
Those who suggest that racism plays little or no role in explaining current educational inequalities often rely upon the myth of "Ameritocracy" (Akom 2008) or upon color-blind assumptions that promote an idea that America is a fundamentally just society that rewards all individuals who simply work hard. Evidence for this meritocratic belief system is often attributed to the growing black middle class in America. What is missing from this discourse, according to Antwi Akom (2008), is an acknowledgment that access to the American dream is restricted on the basis of racial identity and other forms of social difference. Similarly, Frances A. Maher and Mary Kay Thompson Tetreault (1997) reveal how liberal white color-blind assumptions play out in classroom settings and often mask covert racist ideologies concerning people of color. Gloria Ladson-Billings (1998) describes circumstances where stereotypical labels and categories get "fixed" upon certain groups of students. For example, when black and brown youth living in the inner city and attending inner-city schools are labeled "at risk," the implicit comparison being made is to an unspoken yet normative category of whiteness. In these instances, white identity and white cultural and linguistic norms are positioned as superior to those practiced by nonwhites. Hence, students whose language and cultural practices deviate from those of the dominant white culture are perceived to be abnormal or inferior. Ladson-Billings explains that a new language and construction of race have emerged in mainstream discourses that are particularly offensive toward nonwhite people but are cleverly disguised beneath conceptual categories that become placeholders for normative references to certain racial groups: 
Conceptual categories like "school achievement", "middle classness", "maleness", "beauty", and "intelligence" and "science" become normative categories of whiteness while categories like "gangs", "welfare recipients", "basketball players", and the "underclass" become marginalized and de-legitimized categories for "blackness." (1998, 9) 
As it relates to the issue of school achievement, educational scholars have found CRT to be a powerful explanatory tool to help tease apart the intersections of race, class, and other modes of domination. For many educational scholars, the power of CRT lies in its ability to avoid using cultural-deficit paradigms to explain the persistent achievement gap between white and nonwhite students and in its demand for "a deeper analysis of the historical and contemporary conditions that have created socioeconomic disparities" (Dixson and Rousseau 2006, 122). Yet before one can understand the scope of contemporary educational inequities, he or she must first understand the social and historical context in which these conditions were created. The next section seeks to contextualize this history by providing a brief overview of the historical precursors that led to the more popular civil rights adaptation of CRT that informs educational scholarship today. 
Answers To: States Counterplan 
States Fail -- Cannot Solve Integration
(__) 

(__) States cannot implement integration policy – history proves they will circumvent and only the federal government can equalize interstate funding differences 
Robinson, Professor of Law, University of Richmond School of Law, 2015
Kimberly, Disrupting Education Federalism, Wahsington University La Review, 2015, http://scholarship.richmond.edu/cgi/viewcontent.cgi?article=2246&context=law-faculty-publications
Throughout this nation's history-even acknowledging state reforms of education and school finance-the states have not taken sustained and comprehensive action to ensure that all students receive equal access to an excellent education."'5 Redistributive goals and equity concerns are simply not consistent state priorities for education.1 6 Indeed, the 2013 report from the Equity and Excellence Commission found that: “[A]ny honest assessment must acknowledge that our efforts to date to confront the vast gaps in educational outcomes separating different groups of young Americans have yet to include a serious and sustained commitment to ending the appalling inequities-in school funding, in early education, in teacher quality, in resources for teachers and students and in governance-that contribute so mightily to these gaps.". Furthermore, intrastate reforms cannot address significant and harmful interstate disparities in funding." 8
The limited scope of many reforms also reveals that the United States has lacked the political will and investments in enforcement to adopt and implement the type of reforms that would make equal access to an excellent education a reality.'" 9 Given this generally consistent failure to undertake comprehensive and sustained reform, the United States should not expect different results from a system that has failed to ensure equal educational opportunity for many generations of schoolchildren.120 Instead, an assessment of how education federalism could be restructured to support a comprehensive national effort to achieve this goal is long overdue.Part II.F will explain why further expansion of the role of the federal government as the guarantor of equal opportunity represents a more fruitful avenue for reform than state level reform.

State Fails – Funding Structure
(__) 

(__) State efforts fail – funding structure means low-income districts will not be able to enforce integration efforts 
Robinson, Professor of Law, University of Richmond School of Law, 2015
Kimberly, Disrupting Education Federalism, Wahsington University La Review, 2015, http://scholarship.richmond.edu/cgi/viewcontent.cgi?article=2246&context=law-faculty-publications
Primary state and local control over education essentially invite inequality in educational opportunity because of pervasive state insistence that local governments raise education funds and state funding formulas that do not effectively equalize the resulting disparities in revenue.121 Although some influential victories have occurred,1 22 school finance litigation has mostly failed to change the basic organizational structure of school finance systems and their reliance on property taxes to fund schools.1 23 Instead, this litigation at best has obtained limited increases in funding for property-poor districts while allowing property-rich districts to maintain the same funding level or to raise their funding rate at a slower pace.124
Recent evidence of the persistent inequalities in school funding can be found in two distinct 2013 reports. A report from the Council on Foreign Relations found that in the United States more is spent per pupil in highincome districts than in low-income districts.12 5 This stands in sharp contrast to most other developed nations where the reverse is true. 12 6 The Equity and Excellence Commission report also found that "[n]o other developed nation has inequities nearly as deep or systemic; no other developed nation has, despite some efforts to the contrary, so thoroughly stacked the odds against so many of its children." 27 These disparities are due in substantial part to the continued state reliance on property taxes to fund schools.1 28 As a result, state school finance systems in the United States typically create many predominantly low-income and minority schools that predictably produce poor outcomes because these schools typically lack both the resources to ensure that their students obtain an effective education and the capacity to undertake effective reforms even when these reforms are well conceived.1 2 9
Answers To: Federalism Disadvantage 
Answers To: Courts Link 
(__) 

(__) No link -- a federal right to education does not create a system of federal control – states are still free to make policy so long as it meets the federal objective of an adequate right to education 
Friedman, Professor of Law at New York University School of Law, and Solow, JD from Yale Law School, 2013
Barry, Sara, The Federal Right to an Adequate Education, 2013, The George Washington Law Review, http://www.gwlr.org/wp-content/uploads/2013/01/friedman_solow_81_1.pdf
Interpreting the Constitution in this familiar way, this Part demonstrates that there is a positive federal constitutional right to a minimally adequate education. That right is grounded in the Due Process Clauses of the Fifth and Fourteenth Amendments. In the roots of interpretive material—text, framing intentions, pre- and post-ratification practice—there are hints of such a right, but the matter remains up for grabs. When one turns to more recent developments, however—the very sort of thing prominent in today’s due process cases— the legitimacy of the federal right is easily equivalent to that of other rights the Court has identified. The fact that the right is federal does not mean education necessarily is under federal control; it means only that the states must provide the right in a way that meets minimal federal requisites.
Answers To: Judicial Independence Disadvantage
No Link 
(__) 

(__) Establishing education as a fundamental right creates a constitutional floor -- judicial action is still limited by political actors 
Friedman, Professor of Law at New York University School of Law, and Solow, JD from Yale Law School, 2013
Barry, Sara, The Federal Right to an Adequate Education, 2013, The George Washington Law Review, http://www.gwlr.org/wp-content/uploads/2013/01/friedman_solow_81_1.pdf
Part of the reluctance to find a constitutional right to education— or any positive right for that matter—no doubt stems from the notion that judicial decisions on the subject are the final word. If, when judges decide constitutional cases, compliance by political actors auto-matically follows, then allowing judges to find positive rights, especially contested ones, would yield to judges an enormous amount of political power. Judicial decisions would mandate the expenditure of large sums of money, which in turn would require taxation to support them.
As we explain briefly below, however, this notion of instant and absolute judicial power does not reflect the history of education reform in the states. The judicial articulation of education as a constitutional right has had a significant positive impact on education reform, but often in more subtle ways than might be imagined for decisions involving constitutional rights. In many states experiencing judicial action in education, court decisions have served as a goad or a prod to political actors, motivating them to pass laws and enact policy reforms that move the reality in the schoolhouses towards society’s fundamental values about what children should be able to achieve.339 But at the same time, the process of compliance has necessarily tempered judicial declarations. State supreme court judges have found that political opposition movements reacting to court decisions, through “backlash,” have limited what can be accomplished through education litigation. Judges have their say, but so too do political actors. Still, and finally, constitutionalizing a right provides a constitutional floor, safeguarding education from cuts during times of economic difficulty.
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